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REEBEEINS
B MB258A

S EMBEN

(Communicative Competence)

&K oM K

F¢ (Introduction)

SEHBOERIIMAMNE LS ZEEDOWTEE L TR, ABCEWT,
EERBLRECAEREFTOZLTH S,

HAETHESEETOENERT IR, I EHDODHEEDIDME
W5 2RBEMNRRETH T LMD D, AT, EBEHBEHALT, FR—
BN E LD O ERBERRLY, Z0X 5 AMEOR THIIRIELL &
WERS, FERLEER, ZHERL T2 TRIELHLTHD,

AT, EEHFEOBRHIMAIEOWT, X I ARBENLREA»LHRLETA
=\, 7r—7 (Farb) o535 X 5 ik, “Language cannot be separated
from the totality of human behavior” (ST ARTEIO LG L)
T Lk TEie) 973, p. 319) DTHErL, IIRENTHEENDZD
MG Uil b it

EEYELEECET AWML T ZICHERFEOBRNFEOERKL, HHT
BT 5, ISASEYXE, ¥HLDTEENC - TETE), EEFED, O
B, #e¥, ANEESOWRCECHEIR TS,

EEXFOLOI, ERONTEBELHIEONRLLTEY, BESHEFET
bh, EREWETH I, FOZ LRIEL VX, BESEEER, £
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176 FREEEFIU S
CEBRBARCEHRO L 57, WHPLEBORBEELTRONE L L
BESERL, THOLEBERLLbIE, SERBECREREELE L, BERD
HA¥: (audio-lingual method) ODEBRMFTRIZ I 27D THb, BBFE
%, ELWEEOMR (habit formation) Th% & LABEEREER, £0
BORay oM, BSEREE (mechanical mimicry-memorization) o 7%zt
H2h, THOEBIIK T, LrL, BRER—KHKIEETHD L2
RLIFL, BESEFORELIETH T

AREUXEL, SEORBEECER L, AHREThOZTEERE
& (language acquisition device —LAD) 7%kl -» Tk b, LDDHILY
RAkER g I TS &8 ) (linguistic competence) 2EB/ T2 L L
Tb, T, TOFEENEEZ—GEDLIIRABTDOLDLDIES 5,

Ez=ae 7 (Linguistic Competence)

AREHIET, BFRNEE, 1EACAERLIhICHAIEZOETH
%, Blb, HAEFZFOFMHREEEOAETHY, Bfcz LD WLET
BB, BRELEVAB LY TRENTHD, FRELLLTHENE
50k CEBREIITH S,

7 a AAx%— (Chomsky) 12, BFE#ENY, RREORF, EEOHE H
BROBILE VS EEEA FOBER YR I VEERNAELFHEFeic s
ztk. LT, SRERIT, CoXIRBEIRCEENLE LFHEFO
BERNOSMEERC LT bion & LD Th b,

Linguistic theory is concerned primarily with an ideal speaker-
listener, in a completely homogeneous speech community, who
knows its language perfectly and is unaffected by such grammatically
irrelevant conditions as memory limitation, distractions, shifts of
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EEEREN 177
attention and interest, and errors (random or characteristic) in
applying his knowledge of the language in actual performance.
(1965, p. 3)

EEERIT, H5TERABNALEELRAET, TOEELERCH ST
¥, BRABRYICHTIEEOEEERACS W TALSREREORRE, BE
DEE, BEESHKROEL, EFADDVIIHHNAR I ED L 5 X
M ERRLSHC LV BEINVWERNAE L F—HEFLE 18O
B> T %)

COBREEIE, 2TOREEREECHED > T3 L 5 KENEREHC
HEORHRE > T\ B, ZDREDIDI, LERPL-THBENE ShDH
¥il, BEZFSZEOEBCRDOhL, S 0BhIREC221bLT, £
BREREL, TENSRBERYER L2, BEtBaE 1A0RE
BEEOHES, b, tOADEAEF (diolect) X 0HFLRKDI D%
2B EVWEIFEREA L L 5Bbh%,

TD XS REREMEDOSERNIOE 2T, BRMCHEME i hdico
X, ~1 AX (Hymes) RfE I h 3 —HOLLEEEERLF a 2 AF—0D
BRCHELLWERBEE Th o

#4178 L LT o= (Language as Social Behavior)

AN AR, FasAF-—OBBMAELFHEFLIV ) ORBEECRE
ELRLWOT, SEHROMEE Lind TRALROR, RETIELFH
%= (real speaker-listener) ThH3 & Ui ~A A XDEENT, EREWHL
BOAWMORRTHBEREN i, REOEFHEM, 5K (language
use), HEEHEIER (social interaction), El®H, £hHE£THE S DEER
THOEEEMEES (communicative competence) @EIT 5B iz,
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178 EREEEE U5
The engagement of language in social life has a positive, productive
aspect. There are rules of use without which the rules of grammar

would be useless. Just as rules of syntax can control aspects of

. phonology, and just as semantic rules perhaps control aspects of

syntax, so rules of speech acts enter as a controlling factor for
linguistic form as a whole, (Hymes, 1966, p. 15)

(HEEF~OFTFEORHEY, BB TEENME2E O, Thiibioh
sl b, EREIDBELI ko T LES X5 nEBFEROHAL
VW5bDRHD, MERDHAANEEREYHAETE, ERRBOANLBLD
(HMBEZHRET S0 LAKKK, ZETRORA»LEL LTOEERAR
A UHENRERE£5.)

ZDEAKE, ~M AR, nun%ﬁ%; %L%@%@Qﬂhibi}y ﬁ%a)

i

B, 2l amtr—v s VTELEBEO-BL LCOSENFRCESY ST

Wb, LT, BRENLEEERAYRATAEREHXERRDO L > LEY

The linguist’s problem is to explain how a child comes rapidly to
be able to produce and understand (in principle) any and all of the
grammatical sentences of a language. If we consider a child actually
capable of producing all possible sentences he would probably be
institutionalized, particularly if not only the sentences but also
speech or silence were random or unpredictable. We then have to
account for the fact that a normal child acquires knowledge of
sentences not only as grammatical but also as appropriate. This is
not accounted for in a transformational grammar, which divides
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EREREND 179
linguistic theory into two parts: linguistic competence and linguistic

performance. (Hymes, 1971, p. 5)

(EEREBOBREL, FHENEDIIRLT, HBEBOLTOILEN L
Zh, BECERELUERTEIIIRRSONYHATILETH S, DL
LTOMRERNYERCRECEITHRE2EET 5001, Ui h T
o RELIRVP B TR A RED L VBE I, LTOFHIS, BBRERT
ELNTLEIRS S, e, EFRTHIL, ENRXREG TR, #Y)
BRXECH HBETEBRBTIECIFERHAL L UL b, ZDOZ &
X, BHLECIHBAIATELT, EREREEEENLEZERDO 2R
DRGT T B,)

23 =4 —¥ g vi{T#A (Communicative Acts) &

E&E o#iE (Functions of Language)

EEFEOBMI, EEMACERT I TR, ThboeEED
I L= —YaVITATRVWALENTEDZISRTDHIETH D, T
T, Flaznf—¥aVERFAPROWTELTEELWERS, 750V
(Brown) 2 ZhERDLOICEEL T\ 5,

Communication may be regarded as a combination of acts, a series
of elements with purpose and intent. Communication is not merely
an event, something that happens; it is functional, purposive, and
designed to bring about some effect— some change, however subtle
or unobservable —on the environment of hearers and speakers.
(1980, p. 192)

(2ia=2y—Yavid, TAEOER BRLERYE-L—HEHOERTS
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180 EREEESE 324 5
BLELXDONBIESD, 2t a=r—a i, REBLLHEE B
RCRZDETIIR . ThiL, BEELED, HEFLELFORER
DD THEETERVLDTH-TE, HE10HE, Briicbik
SIARER TV 5,)

TITVDOEIXOR T I a=r—v g VY, —EDOT I —Ya VTE
POEDIZL-> T B,
Fla=y—vaVTARERL, SEOBALT TLBELERTBH
BHEREIHARIE T B, ~ Y 74 (Halliday) mfREZInB—EHOEE
FEI, EEMRCBNTHREBELHE LI ERZ T30 TH %,

Linguistics ... is concerned ... with the description of speech acts or
texts, since only through the study of language in use are all the
functions of language, and therefore all components of meaning,
brought into focus. (Halliday, 1970, p. 145)

(BREER, RFETAYTFATORBEL > T35, Mk, A
ShTHOEEBOMRETBEL TOAR, SEOLETOMKE, KE®ROLTO
BREZRVERLRENLTHS,)

FROBELL, RFEOHWOZ L THS, BEDEF BRI, EEoBHT
DLBEBIh D, ZONEFERH #M%ERKETAEHR (Speech Act Theory)
LB,
SGETRRTERLL S REHROTREOFNDL, BEZXEOBME LTEL
FloTEoPBEEERES (communicative competence) * \~ 5 3% %
FThob,
Communicative competence DIRTFEX SJEHEEH & LD, =23 2=
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=2 VENIRGEEEN LT LR VCIFEBNEEOAE L ELTED
DT, B KREERLIB2I 2=l —Va vRESEEAbRLINRVLLE
2D TH b,

=mEHArE S (Communicative Competence)

EHBOBML, SEERENY, FBERFROT TN T LETHD L
ErHwe, EEXERT S, TIX, TORNOAFE, ED0X57k%d 0k
B 5D DD

EBHERENL, EANRCR, FEOLFOBTORFEOHHCLER T X<
B@ELkY, BOcERETERRENIOZETHS, BE, BEL, Fh B
EVOIRERAT VAISKRANCEBEIR T 2REBTH B, +—EY
(Rubin, 1976, p. 62) X, = ®iEJ1%, the ability to interpret the full

s N ]Jllll

D

(I

meaning of a message and the ability to properly formulate such
messages (A v £—PONELTOCERT HEN, BYKAy - O%(F
HEET) LEBEL T D,

EEERAENOAGNAABCEL L, SEIEREEIHIR TS,
ﬁ%—v(ﬁmﬂ&mxbﬂ)@ﬁ%ﬁ%%%@%f%%oﬁ%~vKl%&
DN, P EBRDADOEINEETR TS,

1. Grammatical Competence (CGZEERET)

YH4E7) & 13, mastery of the linguistic code, the ability to interpret
the lexical, morphological, syntactic, and phonological features of a
language and to manipulate these features to form words and sentences
(BEAROER, Wb, SHEOE, B[, BX FFEEMEL, Zhbk
AWCEGSIRERT 28N Ths, B, FEE KN (internal-
ized) ¥h % implicit grammar O Z L TH 5,

2. Sociolinguistic Competence (& EEET)
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182 F e HEEE 324 5

HEEEESL1L, an understanding of the social context in which
language is used: the roles of the participants, the information they
share, and the function of the interaction—the appropriateness of a
particular utterance (FEIMEAINLHELHREBEE T 2L, B,
HESMEORE, HET2EHR HERXBOBEYERT L L—HoEE
DFHFEDOHEYIZ) THb,

3. Discourse Competence (ZEZHEES)

SkEEEEJ7 L1, the ability to interpret a series of sentences or utter-
ances in order to form a meaningful whole and to achieve coherent
texts that are relevant to a given context (ZEbkD b D LME%EHEALT T,
B35 ONICIRCBEED H5—B LEEEHRTH b, —EHOXR
FEXERT D8I ThB,

4, Strategic Competence (& + 5 5 o —#7)
AFITFO—HAEE, 2322 =V aVeRFIFO—DIETHD,
coping or survival strategies — coping with limitations in one’s knowl-
edge ; paraphrase, repetition, hesitation, avoidance, guessing, clarifica-
tion, etc. CRHALEETI, YIVHTBHEK, b, BHOOMBOBRCHALTS
TETHY, BVEX, BVEL, be b, Bl HEN, BEL 0%

R M5 ELHELBEITHS,

EEERENEWIELTE, EERXVELO0FBBELTEL:, S8
NEEBERE, FRITEOBERIEHD & LT\ 5, Thi, SEOHEEC
F#+5 = & (functional language proficiency) TH b, BEOEZED
(communicative purpose) DY SEIMEBTELEENTH S,

#oT, ERBBECERLAL BEOENEZETEACTERVEWS
TeERD, ELFREEFEDY, HEEFELTFAINCI T, EARTAR
LTwsheBEREL, RIELTWSHEXBIEERDTHS, REDHLH
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EEEAEN 183
BERvERL, LeRBYBUICRMTHRENTED L LR RO TH
%o
COXSIERENEEEEECLC, BEERcEIT AEEE, Kk
BRIz hTF 4T T Te—Fbn5,

2Ia2=p547 7 72— (Communicative Approach)

ERFEORRR, SHERENERTILLTHD, TDOLDOFEEE,
EENT Iz h T 47 « T T —FThb,

2IamHhTF 4T T T e —FOHEEKE, Y 1+ = 3 v (Savignon, 1983,
Pp. 23-24) 13, kDL 576 EREH LT3,
1. Language use is creative. Learners use whatever knowledge they
have of a language system to express their meaning in an infinite
variety of ways. (SREEAIL, BENTHS, FEER, FBLTH555
BREAROMBELRHAE LT, EROHET, BEREERLI>LT5)
2. Language use consists of many abilities in a broad communicative
framework. The nature of particular abilities needed is dependent on
the roles of the participants, the situation, and the goal of interaction.

BRERL Bvaia=yr—va vORELZOFOE OENHLR DL
2T, HEDLEEL IhZENOWHE R, HESMEOREIL, HHEE,
HEXBOBEBRC X » THRESIND,)
3. L2 learning, like L1 learning, begins with the needs and interests
of the learner. (2 EEXEER, £15E, b, BESFELELLS
, FEEOLELEENORED,)
4. An analysis of the learner needs and interests provides the most
effective basis for materials development. (FEFEZONLERE L EBEONT
B, BMBEREORD DR cERYRETS,)
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184 RREBFE 3245
5. The basic unit of practice should always be a text or a chunk of
discouse. Production should begin with the conveyance of meaning.
Formal accuracy in the beginning should be neither required nor
expected. CGEEOEFREMZ, HTFFA PO ENnTcE b ORFE TRl
NiFlebiev, BRI, BROEETHE LT iy, 0BT
BHLERBHAOEEIR, ERIADINETERVL, HHFEIRDZRETE
7o)

6. The teacher assumes a variety of roles to permit learner participa-
tion in a wide range of communicative situations. (i, LK ES

Tia=b—va VEER, EFBEEFBMTED L3 THRDR, HEakR
x> o)

TIL=hF 4T T e—F%, BREOBEECREINS LOFEERHE

ELHETH L, HABRAPENTESTLBDTHS,

EEERIZ, RREELIBEERTILLL, ESEVAENCERATI R

INBEIh T, £FER, EBURID, EFZOERCEREHTT
ZELLEAEES X VAR Tebh s,

EREAT IR, SECHSIHEXEEHS DTHEND, £OX

5 RNREFCEEZLTHEE, FEN LI TRRbiV,

HOESEXEFEOHE ST, BEEYREITIRLALL K, ¥FFED
NEELEEZ A0 THD, 7A FOFEL LSBT, Ao
THY, F2HENLDIDOTHD,

ReoC, BT, FEEOLELFEREE >0 TRIRELbIg, &
EROBEBR CICEMERIEN D& & D BT B & SN, RETRP KL 7o T
Eichs, EREFUSICHERTE SEFRL, BHTHRV, RELERE
FCOEEZE TR, I, PHLEERN R EFCER LTI

W

B

=
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EEHRIVIBREERTAC Ltk Y, EEHRIBIEIR TN DT,
SEOIEE, XEMTEAL, FLEV0OPBHEREM b
B Ie, EEROOENT T, FEXE—>D2EREOFWED
BHOAHT—3BFE LR TRRLRVWDOTH S,

HELih, Buich LTREETHERIE, Br@ioBREtix, EEIXD
LB IREENBIIBENETH B, f-TC, FEENRFRFPIEK D EEG
BhBTOIR L kv,

HfiE, FPENEELBBETHOR I DT LT s@E &EY
BIEETHD, FEEOEMEFLCT 2 BEREAE T h, &MIEE
Ergcinl, BHER, BERREOREZEHI O TH %,

M

# (Conclusion)

ifl

BET LGS T LR, Al B, BENAEZ ST ARRRE
BRTHb, BBERENY BB LECEREHE R, o7, HRLARIDORE
BDTHb, XDOFTh, HLEELHIL, EFORK BBOWRE 580
FEAEVS 3ARPRE LLEE, HENRINDTLTHS,
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(B, EFEZS0BUC Lo TERLELDTH B,)
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