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FOSETIE, OB EEDOEL, WEAEO W CORREROEN, HaeiiERICL S
RO T2HHFOEE DS, HEICHT L2 SELRENBEINTYD (hREFERS,
2021) 0 ZD X T, BEOHCRIEK (teacher self-efficacy ; UL, TSE &4 52) 1%, F2EH
DHEEZD L BRI T B, AP ENIMETHLEEZ NS, TSE X 4
HOYMRIZBITDHFEDHES A7 %) £ CERT D720 EL—EOTE 2, Mk L EITT L6
Fcxtd 2 #hio1E4 ] (Tschannen-Moran,Woolfolk Hoy, & Hoy, 1998) (1 & %235 & 1L 2 L FRAIHE &
Td Y, Bandura (1997) OHCRIHGZ HMEE L Tw5 (Klassen, Tze, Betts, & Gordon, 2011),
Zee & Koomen (2016) L ¥ a2—92% X912, TSE &, FEBEP Ty 7—I 2 MEOREARE
OFfER, WA 29 R — MTEIR well-being DA O R L BIES 2 Z L LM EN
Twd, 72, HOHMNERTIE, HOCHNEOEFEIRENTBY), ZNo0&EEZ b LIZHTR
JEEBIEL T 2 e EEE &b (Bandura, 1997; Bong, 2006) o B, TSEFZEICBWT D,
f A2 X ) TSE 230 B 2 FHB 25855 2 Twb (e.g., Henson, 2002 : Hoogendijk, Tick, Hofman,
Holland, Deveriens, & Vujik, 2018 ; 4x111 - /hJIl, 2016, 2017 : Love, Findley, & Ruble, 2020), Z ® X
12, TSE ROHBIZB T 2 BELAMEREOMEIVREN TV D 2 &, OBIEIZHT 2 WA
CHAAINTVD 2 ER6, TSEDM L% BIE L 2HEMA~O@BEFI2 L), BEEED 5 \WIE
HHIZ B 2 NIERB KON ER O, BENGHANOEREZ AL LN TELDOTIE WD
LEZOLND,

72720, #O—}7T, TSE DBIEREIZEH L CIEMENDH 2 2 L7707 DEFHENTE 2, 7
WMEhT&-3EE REOKRFIP—E LW & (Tschannen-Moran et al., 1998), TSE D4 ®
WRFEFE ST & (Klassen et al., 2011; Tschannen-Moran et al., 1998), 52 & 15 $HIS A%
ENZzwvwZ & (Tschannen-Moran et al., 1998), #i#Er 2 205 &, RE Tl IO —E DN E
LCTw5Z & (Bandura, 1997; Pajares, 1996), {#Hl5€ & 1L 5 FHI A —FRIZRE SN TWw5b Z & (Labone,
2004) RETH b,

FD L) BEI;RENSFT, Klassen et al. (2011) &, TSEFZED L Y o — 24T\, SGATHE
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ZEDRIME 5 F 272 2T, TSE OMERERX, HOHWTEREOER A ¥ 4 >~ (Bandura, 2006;
Bong, 2006; Pajares, 1996) 1Zifio CTER SN A LR L 720 TNHDOHA NI 4 iE, HORIH
RS 72 HOTBERNE R ER T 2720004 N4 v Thb, HERHROMFEZ G, BT
BB REOVER T 2HBEPRENTED, INHONEL, TSE OMEREIZET %18
DIRPZLEFEGFTHLOLEZLNLY, E72, THOOHA FTA VT, KDL I LiTHt
TAHERLRINTVE, 2, ACHIIERELFSN T2 HCRNEGR S 1E—H L vk
W I o) BCRIERE] (Bong, 2006) OFEFIZL D, HTHIEIZET %8 7oflmmasih
NTWALZLIIHTABIAETHSL, 2D L) RERICOWTIE, Klassen et al. (2011) b FAkDTEHH
iToTCnbde BMAEMIZIE, [RIEDD 2 REZMEAT L2825/ 615 HREIE, EEEEHRKS
N7 DHRIREE 2 O IR O I RE S 215 4 1I20cbd, Dk, Fillh L BRI+ Jebd 5 —
HOEROWEAEZHE L EBIT, FolfimeBEs ) b] LT Wwb, LT, TSE DHlEIC
BWTH, INoDHTA FITA 2B THEREZIERL TW 2 EPRODOENDL EEZ END,

L L%dt s, BETIE, BEHHEREOEERAT A NI A4 220 TE KL TW»A TSE st
FRZF N, 22T, AR TIE, HOCHNDEREOERT A N7 4 2112, 4%, &2
ETTSE OBIEREZVE - AT IBICHE T RNENEBETL L LTS, T2, T,
28T % TSE OHER OIS A BRI L T o AR %, TSE I L T, TAidu—
AL T Ay hu— VEGEREERE L CHEMEEMEL I NS, BRE 2 HHmPESL L BV
MAH STz (Tschannen-Moran et al., 1998), bk L 72X 9 7 TSE O#ll5E R I $ 4 HRREIC
(%, TSE O#lllsE REDERICE T 2L LKL TWb, £oC, TSEDMEREZ(EKT 5 LTI,
D) 7% TSE DMEREDVERICET2ERAZET LI LIEEETHY, 2, FEICE
V7 %40 TSE OMEREDIER - EHICHFHFST 5 L Bbis,

Doz taglwdnl, RUZETIE, KO2HxHIET 5. 1 AHIZ, HORIEREOIER
HARNTA 2RI, 4k, FKOETTSE OREREZIEM - AT 2BICAE TR & m a5y
HZLTHD, 2B, WEINIBT S TSE OMEREOIERICHT 2Rz EHS 22 L TH S,
HOMEREOER A A FF 4 122\ TlE, Bandura, (2006), Bong (2006), Pajares, (1996)
*FICBIR L CEHT 5, $72, TSE OMEREOERICE T 2BHRICOWTIE, 3, FHoRER
|22 Tld, Tschannen-Moran et al. (1998), Tschannen-Moran & Woolfolk (2001) #S5% L < #5FL L
T\ %728, Tschannen-Moran et al. (1998), Tschannen-Moran & Woolfolk (2001) % FIZZH LT
HS 2522 3%, KIZ, Tschannen-Moran & Woolfolk (2001) LAREO TSE Dl sE R EEDOER I
BT AEERIZOWTIE, M CHEEY A1 b (Psych Info) (23T 2001 4E LA TSE O R EEVER
L, RENEREZHLICLEL—%21T),
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(B2 HBREDOER A1 KZ 4 > (Bandura, 2006; Bong, 2006; Pajares, 1996)
THREIh3ELEEAR])

9, TR Tld, HOWNEREOER T A 5 4~ (Bandura, 2006; Bong, 2006; Pajares, 1996)
TRENT:, FLRMES3EHEZOMORESIZOVTRT,

1. RBERZEYM - REMOZYME

1HHEE, HOWDEEZMOBACICERTAMSLREA LAV L THD, HCHIBIELIETLIE
HEEE, HUMSEOMOHCICER T AL FH—H SN TE7 (Bong, 2006)s LALZ&AH,
H O BSOS & & XX S b BEEIFIEE I3 2 5HMHifY 23807 (Damon & Hart,
1989) TH Y, HOM A [MEADHHIZB$ 553250 (Shavelson, Hubner, & Stanton, 1976) T& %,
—HT, P (525N lREEEART O LB —EOTE 2 ik L, FEITT HREH~D
f%] (Bandura, 1997) T® V), HOBHIMEXEH L2090 H, BORZORDETFEL TS
EA D ERTEEATIEZ V. Bandura (2006) &, 2D &9 Rt EER, (R EEES 5 ERH
HHIE, $EOMEM ST FRECKMTRETHD] LFREL, HEMEBORBAFEIZELT [H
CAEZEET 2 EMEH I ‘willm L) EDE LA “can” AT EIRETH L] Lk NTw
%o %72, Bandura (2006) A& L TR LTV A EHAHCHNEOMEREIZBNTY, 27T
DORETEOR EEMIEBA & % WIEHR & EPULIZ “can” SHWHN TV S, HFEIZBIT S “can” &
HAFBTIE[—TEL ] ERT e TH 5, 72, [—T& 513, Lk L7 Bandura (1997)
WL ZHORNEOERE D —FH LTV RHTHL LEEDNL, Lo T, OARBETHORIIENE
AR T A256100%, [—T&2] LI RHEHCIUEDNHLLEEZ LN,

2. SEESFEM

285BI, TR GEEEZ20R) I8 THEE, ¥ A7, CREHETLZETH D, H
CANHEHTIE, A4 DRENDOEHIEZEO TS, HOA BRI UIEM LTI, T 5
BT 2 SEPH IS FE O SN AL L 7 HCOfEATH 5 (Bandura, 2006) . D728, & 55EIE L
TRIZBD TR EZ FEOADS, MOFHS LIRICB W THRWRITEE RO LITRO v, Lo
T, HURBEREXERT 256121, BREBICBWTED L) 2, ¥ A7, WREZET
LDn% TR L, REOHBIZKM S ELLEN D 5,

F72, HOCRUEKIE, BREZFNTL2ILICBVWTHOBCICER T 2B E L) bENLTH D
(Bong, 2006) . 72721, HORIEREATHH LTI ABET 572012F, FHHKIZEDET
HIZTHNZLEND Y, 2O, HOHHEOSHIEIC OV TOEET 56805557, AT
JIRAEHE S A B ORI & FUF RARE ISR T 2T RKRE R D, 512, Flllxf
FICHE T 52N BO NI L > TFHN 2504 (Bandura, 2006). LT, Filllxfg e —



14 HONEREOIEEAANTAY LN BT 2500 B A EOWEREOERICME T 2 BLOFE (S5 - )

HLABWRET AW CTHOCAIESIE SN DAL, FIINME 255 L 3L 2 W REEDS
HY, FHHoFRMEEIbIL (Pajares, 1996)

DbXYy, BOHNERELZERT 2121, ZORETMEFUT 202 ED2 LT, 20T
MRIZEDE, LA EE L CHEE, ¥ A7, XRE2EDLLEND D,

3. FRRZY M

3B, MRS ERIET 52 L Th Do Bandura (1997) & [HOR B EE, (FFHg)
EmRmMEH I L o THESNAMELTUT L LICBI DO ZY MBS | Lk
%, 72, Bandura (2006) (& [FHlSNDREOEIEL, OB EOZ LI L TR S
25 | TR AT LML, ZoBERRIZB W TIRE SN L RERERE 20 HEHITBRNEDZ Y
DM AFHES T 5, ETHOBHRTH L] Lk TWE, ThoDZ Ers, HURIER
FEDF % RIS 2 LT, Tl g & AE L2EBE HOI B ERICTFHIT 2 L v, Tl
MZ LT RIEL T 2 ek bbb EEZ BN A,

4. ZOMOEES

(1) BEREEOE®
HHEEHORBIZOWTIE, “can” ZHWAH I LI DA T, RO EDBEET LLEMEIRSN
TWwbo BARMICE, OFIIT2837 =<2 A (FllR) (SEEEZRIZTTHAH ¥ A7 LK
DEZELFFH 2 WHE» OFMIE2R 5 2 8, QEEWRISICHET 2R ZE IR nE T L,
ObE LB L7 LT, BYOMANEEHECEL BT 2R BE2EET 2 NEHITEHILE, T
5o

(2) ¥R

HOMEIZE FOBEN SRS N HROBNICHT 2MaTIE R W Lhb, HURT
WBIREDRENZOWTHRLZ EDROLENT WS, F72, JUENA T AZR/MET A XD, BlET
B LELROLNT VL, BANICIE, ORETZEOHSHZEFHMREE NS 720, a—FF>r
W% CORT = RSN, HATHEN SN2V EE2RT, QRSS2 2 1ERIC L 55
KN EBOBEZEMLZRT, FTHb,

(3) i

LD IRIAES 720, 2R 35, Dot 2 X9 /RENTEB Y, Bandura
(2006) 1% 0725 100 £ T 11 (0, 10, 20, 30, 40, 50, 60, 70, 80, 90, 100) % fE4E L T 5,
T, 08D TFTOANT 4 72 HEDIZET T, 0O RAOMS TEET 5, HHOEREIZT 2
EHORENT VD,

(4) THEDRE

B ONAZTEST 2 LEEITREN T 5, BRI, FRal25BEER 2 BT H R[4 S
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LERAR D Db b EMHE 2 Ex2bri L7z, BIEL72D T2 L THL, £72, MEEDP—HE
WK E RS v X 9, BMEB 2Pk (challenges), BE%E (impediments), Wk (difficulties)
T AR 2 E0L LTI LEIREINT VD,
(5) Znt

LDHERAEREE LT, RF0H, SEEREOREINZEELZMZST L), RENTwD, 727201,
HOREIE, 29 LRSS 2 L TR L 2 W& TIE R vz, mWRENZEEIT LS
ELBRWZ EDRENTWS (Bandura, 1997) 6

[iB5MC BT % TSE OBIEREDIERKICEAT 5 FEsE]

WIZ, TELTIE, WA BT % TSE OMlE REDIEMIZE T 2 EHIZOVTORT . MBI 5
TSE OJIEREOVERIZBE$ 2801, Ll L7z, TSE OMIEREIZE L TS &2 s
HEE L CTWb, 4140 TSE OMIEREOVER - HIZBWTYH, #IHIBI1T % TSE OHERED
TERICRIT AL AEET A LIIEETHALLEEZEZOLNLID, T Tl T 4,

1. TSE DAIEICH T B 2R

TSE »ifll5Eix, the RAND organization 25iECHMA L7722 OOEMEHIZX VBB I N, 2D
OEMIEE X, Rotter (1966) AU — #4773y bu— VERIZEHREZETERSN-ZDDOTH
D, 2 O0ERMIEH OAFHEEDS S ORI (teacher efficacy : LLF, TE) ™ L, WFZEICH
WHEN 1 OHOEMEBIEL, RO s, EEOEFRN—2a b7 5 —< v AIRER
BIKIET 5720, BiEZE< DIt +5Z L3 TER V] ("When it comes right down to it, a
teacher really can’t do much because most of a student’s motivation and performance depends on his or
her home environment.”) T&H 2, ZOEMEHIE, BETRLFEALOBES & WKL B0, REZED
MR BN OEIIORE ST LEAOL) —7 & LT, —HKiEER/& (general teaching
efficacy; L', GTE) ZMIETAHH L EOLNTE, 2O0HOEMIEHIZ, [ LAIARY IHEEN
X, LWL LAIERIRDLVAETH - TH, FFESEL I LN TE L] ("If [ really try hard,
I can get through to even the most difficult or unmotivated students.”) T %, ZOEMEHIX, #%
MERPR LZETFONLZE LD, FE, MANTHY, MANHEFERIIE (personal teaching
efficacy; LM, PTE) #IE3T2HHESHONTEe INH2O00EMEHICX 5 TE &, A&t
DFFERRBERLHIMIC L D EHNLBEFEELOMBRER L2 L1251 (e.g., Ashton & Webb, 1986;
Smylie, 1988), Wf7E& 2 L 2B 2Dz Z LT, TOHBD TSEWIZEIZBIT A FEDRIF & 7 572,

2. Teacher Efficacy Scale (LIF, TES &3 3) (Gibson & Dembo, 1984) DK
The RAND organization 25f# T L 72 2 DOEMIHH VR L72#ER2 6, HEOWEEX, TE
% Rotter (1966) o —Hh A+ 7y bu— VHEGmZHEMEE LS Thabb, BED L IdAME
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HE25H DR L) SHEMORIHT OZERDPEE ORBRICBNTLI D KREREEN LD L) i
DO =7+ LTz, TEDHIEREZ I S87: (e.g., Guskey, 1981; Rose & Medway, 1981) -

—7J5C, Gibson & Dembo (1984) (%, The RAND organization |2 X % 2 DODERMIEH %, Rotter
(1966) ova—H A4 73 bua— VHETIE7% <, Bandura (1986) OF:&MERMIEERICBIT 2 H
Cah e R 2 s 5o LT 2, TES #1/EH L7 TES X, The RAND organization

LB 2OBOEMIEB A SAZPTE, 1 DHOEMEB .2 & A7 GTE ® 2 K+, 30 HHE TR S
N7z

Z D%, TESL, TE DWW OWIFEIZ BT 2 i b HHEIHH S - llERE L % 572 (Henson,
2002; Klassen et al., 2011), TES 12 & o Tilll%E 7z TE (&, #HOFHTOFITE), HHF AT 5 HERE
LT AT 4 TIINT 2 REEEFOBIMOMR, EEOFEWM, BE, HHOREFEOEED
EREOMELRL (e.g., Allinder, 1994; Gibson & Dembo, 1984; Woolfolk, Rosoff, & Hoy, 1990), #&
BIBWTTE 2ZEL TV S LDO—BORERENZR L, £/, ZOL) L REHT A, TES
ZIEIE L7 RE (e.g., Guskey & Passaro, 1994; Soodak & Podell, 1993; Woolfolk & Hoy, 1990) % TES
I e U CHIR RS, RSB E S oM 2 2 L/ RE (e.g., Coladarci & Breton, 1997;
Emmer & Hickman, 1992; Riggs & Enochs, 1990) d{E Sz 2D L H 12, TESIE, ZOHD
TSE WFZE D 5E 1Bk L 720

3. TSE DAIEREICH I 3R & Bandura (2 & 3 TSE OBEITEREDRR

TES2STSE OMEREEL LTER TS —FHT, TEOWEIZEHL T, ZoMloRAbITH
Nz BAEMIZIE, BEICHEDLL IESIE2MERHZRRLCETHSOENEZZAL LD
(Ashton, Buhr, & Crocker, 1984), Mo & i L7z ECHIOEME%Z45 b D (Ashton et
al., 1984), M E RV RLZ2EBOREPSVWOPOHAEZEIRLTIODOREL LD
(Midgley Feldlaufer, & Eccles, 1989), TE &z lAGbeETREL L7723 ® (Lee, Dedick, &
Smith, 1991; Newmann, Rutter, & Smith, 1989), f{# 7% 1 HH DA THE% #A72D @ (Raudenbush,
Rowen, & Cheong, 1992) % T&» 5, TESOENK, F72, T L)% TEIZHET 52452 MERED
AR, BFZEEIZ L D TE OREORZTT 2 AMEIZ L, TE Z@YI2HE T & 2 REOKE % K i
2387,

ZD L) IRMOF T, Bandura (&, TSE OHFIEREOMEL FaH L>> (Bandura, 1997), TSE
DREEREDOBIZHR L TWbH, 2, [EEREREISEEL S 2 %)% (“efficacy to influence
decision making”) [#EDHT®/1E] (“instructional self-efficacy”) [HAOHORIE] (“disci-
plinary self-efficacy”) [{R##E#H D2 W % 15 5 %1% | (“efficacy to enlist parental involvement™) [ 2 I =
=71 Oz EE L)1) (Cefficacy to enlist community involvement”) [R Y7 1 7 7% k5 P&
=VEA%71IE ] (“efficacy to create a positive school climate”) &9 6 FHIBIZ 5L TH Y, FHIEDS
SHPNFFESN TS, T2, #Hor - BIRFEIZIE “can” SV SNz 72720, REOZLMER
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BRAEIZBIT B BN S N o 72,

4. Teacher sense of efficacy scale (LI, TSES &9 %) (Tschannen-Moran & Woolfolk, 2001)
DFE%E
Tschannen-Moran & Woolfolk (2001) 1%, TSE OMIEREICHET 23 LWL Ea—%17- 7214,
—MIBHER L LCHllE SN T E2HB 3 RPFOME 3825 2 £, 72, Bandura 12X
LI AEIH L2, HOMNEE ML -BoENGoORE Do R S 2 EH L7z, 2L T,
Bandura |2 & > TR &7 TSE OflsER % 24 & LT, TSES'® 2 Fm L 72. Bandura I2 & -
TR SN/ TSE OWERERHEMEE LT b 72, TSES O#UR - BEIRKIZIE “can” 2SHV S
7zo #7z, Tschannen-Moran & Woolfolk (2001) &, ¥#12, TSE Ol REEIZ BT % @) 7 g
FEICHE L7z 20w 2, s SO RIS T 2720, WSRO EA 10 412 &
HEOERRUBICL o THELBEL YT 2HAAME Lz 2L C, BHOREEZFET, R
B 3T 24 THE, EHEME LT3 KT 12 HE O TSES 23ERK S 7z i Szl 7-1d, [438
B AR efﬁcacy for instructional strategies”), [“FHAEE KT H%NI1EK] (“efficacy
for classroom management”), [WRHEAFEDO T 7r—T 2 v MIxF3 5800 (“efficacy for student
engagement’) D 3HTThHo72, TDH%, TSESX, HOMNHEHWwmEO—BENEHVWRETH S &
SN, AR TOMHAIMESE Sz (Klassen, et al., 2011). Z LT, TSES (2 i4EORETHH SIS
TSE OREM ZRIEREE %2 > T ao

5. TSES LIFED TSE DRAIERE

TSES LA D TSE O #lE R EIZBCid, SR EMEICET 5 S 5 7% 5 Wi o w2k 23964 &
N TCw5, Huang, Lin, & Lee (2020), Labone (2004) %, TSE D% R EHIZE I A4 5 fHI5 12
RESNTHESNTVWD ZERIERHL TW5, 72, Klassen et al. (2009) (%, TSES @ 3 HF
122V, TSE QML T I KBS N T2 2 I IERF ORI D 2 LI L T b, &5
|2, Skaalvik & Skaalvik (2007) &, ZXARICFRS L2 IS & ¥ A 713 TSES 2R 3 DDKICIZH S
FZEIEFTE %W E L, Norwegian Teacher Self-Efficacy Scale (LL'F, NTSES &§4) #{E L T
W%, NTSES Z [#ilioo H % o745 ] (“central tasks in teachers’ daily work (e.g., as they
were described in the national curriculum as well as other political signals given in Norwegian school
reform)”) [/ Vv = — DRI BT L 5E8F5 ] (“role expectations in Norwegian school”) & \»-
T O WP EE SNIHADER SNz ZOME, [REAFEOMEEO=— X206 U7z 8%
HoRH ] (“adapting instruction”), [HEHOHER] (“maintaining discipline”), [WEAEEOTIFES
7] (“motivating students”), [ZfbReFki~DxL| (“coping with changes and challenges”™), [f#
R L DR 71] (“cooperating with parents and colleagues”) &\29 6 F T2 I T\ 5,
ZDMz b, Woolfolk Hoy & Davis (2006) 13#hfi & WHEAERE L ORRETHEESEL 2 LOEEEY
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Bl L, #r7c\2#dm e W AEGE & ORI T 2 B O EORE 2 R T 2 LE P H L & E
L TWwh, F72, Ryan, Kuusinen, & Beduya-Skoog (2015) ix TSES (2 [{hHFRZ EHT L HCD
w77 (“teachers’ self-efficacy for managing peer relationships’) % il 2 REEO#E %47y, Kilday,
Lenser, & Miller (2016) (323551012 BT 238ESEIC X VML L 72 TAEEROBEE OB TR
J& | (student-oriented teaching self-efficacy; SE-SOT) ##l5ET 2 REZMEHK L TWb, 2D X912,
TSES LA TSE OMlSEREIZBWTIE, ED &) BB HE LS LV ol B3 2 ME b5k
BENTWAIRMICH Y, S FSF LM T S TSE OMERESIREIN TV A,

[RFRRD % & 8 & SHDEE]

AWEO B, BCRINEREOER T A N7 4 Y TRRSN TV LIAEB X /MI BT 5%
i HESIEREOERICET AL 2EI S 52 THo oo LHIFZEDOER, HEMERE
DVERHT A BT A4 Y TIRREN TV ENENS, WENZUYE - REZSME, e, Tl
TUEER GO L L, BBOBRNREESYEE L2, 72, #INIBU 250 o B ORI ERE
OVEAZRT D EER A 51E, OTSE X, HFmé MmN ET bWk ERET, HAETIZACH
TG E T e L7 OHEMES & L TIEDMEATWA T &, @ TSES 2MER SN ST & 720
FeiL, TSE OlsE REE T ST 23R E 2D REAER SN TETWL T LA EM L 7,

%3, TSE OMERE T HEIEE S 2V —8K & LTI, REFERBICZFOREIZL LT
W EDEFBEIN TRV ERDHDLEEZ 6N, Jk L7zXH 12, E0 X9 RSO HE K
ZMETE0EED L ETIE, FT TR EZEDLLENH L, L2 L% S, TSE OWERE
OFEEEICET 2 #mICB LTI, RECLZFHRRPZEBE SN TOARWEADIZEALTH
%o BlZ 1L, NTSESIZBWTIE, MFAEREEMFOBAASHEMER SN TE), TS
2 EOZDOFUHRIZEDETHEIMER I N2DITTlE RV 72, TSESIZBWTIE, Filnr 5
ELTMBrOHEBENRREZE L2 EZO6NL—FT, WEAROFERBEEOFHHIIBIT 5
R D2, 5 AAFVEOHEH LM BT 2R 2 OPFEIAEIREIN TR, TSED
W REC BT 5RO E IS 2 BREDS B SN TV B HERICIE, Zok) 7%, FilllxS s ik
RS L2 WP TR O E I T 2 @m0 O SN TELIRRAH 20 TE AV LEZOND,
£ 5T, TSE OHIERETH ) HIHIE L Tid, FHINREZED/ ETCOMRFIROONL LEE 2
bNb,

AtRlE, ARWPETEIL SN/ TSE OMEREOERICHT 2R E S LS Labe o, &
ECTER SN T &7 TSE DMEREICBIT2BIREREL LS PIT L2LENH D725 ). 9
T5Z LT, SHFEDETTSE OMEREZIER - FHL T L ToRESE, XD
HIENTELOTE VR EEZL, ZLTC, TOZ LI, TPEOHEE %I &  FEEO T
72565 %, TSE OME2HME L Tn 2 Lild, HE5T20TERWrEEZ b,
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E1) TSEWBLTIE, (LW LAERI2XADBRWRELEZETHoTH, WHELZ LS ENIHWVI F
CFBT LN RIZT I ENTEDL LV HIOREEZDL LIZEY — 7] (Guskey & Passaro, 1994),
[HELVE LCIERA2HADWIREAETH - TH, BEAFOL Y=V 2 v MBI E8ir 5.2 5687
2oV T (Hoy & Davis, 2006) &0 5% D WazlT 511545, Tschannen-Moran et al. (1998) 12X %
LV a—DIE REZRZHNLZETEEL TV,

(2) INHOHA T4 v EEBEOHNZER, Bandura (1997,2012) I2BWTHIRS N TV 5,

(3) ZWHEEEETLLEV) L, FHRNREMET 2 EEZX 5N HAMTHOHCHITEEZR S L)
L ThbB, flzlE, Bandura (2006) &, REOHUERICHTAHIE LT, 70 —%HILT X220
LV 2 ERIBICHT2MI0A L 5T, EROBASLEIICHT LM AREOHCEMIC L o CEELR
FENTHY, KEOHCEHIZL > TUELRITXTOMEOACKNEEZH) ZLI2L-5T, REDIESD
EIFLVELHHEINLZEZIRL TV D,

(4) Bandura (1986) 2%2ME9 2 HCAIHmOET =L 2 2Hm T, HOXIHm LY QRHEH 2R TH L GE
L < i¥ Bandura (1986) # &z k),

(5) BTRNIEELERRED D S,

(6) Tschannen-Moran & Woolfolk (2001) Tid, the Ohio State teacher efficacy scale (OSTES) & 352 & 7275,
Tschannen-Moran & Woolfolk Hoy (2002) 2 & - THRROEE SNz,

5| FCH
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