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Chapter 1

Introduction

1.1. Background of the study

Social media has become a common aspect of contemporary life. The ubiquity of

online use is integrated into the daily lives of a large population worldwide, especially the

younger demographic, including those in Japan. Today, 93.2 percent of Japanese

population in their twenties use social network sites, SNS (Ministry of Internal Affairs

and Communication, MIC, 2022a). In the amidst of globalization, “people bring different

cultural, social, language ideologies and practices to their everyday interactions” (Otsuji,

2015, p.101), and SNS serves vital spaces where such interactions unfold. Online

communication has expanded textual and visual cultures, granting many the opportunity

for authorship to publish their contents through various SNS, facilitating multiple-party

interactions (see Adsit, 2015; Amato & Flesher, 2015). For approximately 75 percent of

internet users who do not use English as their first languages (Statista, 2021), English is

occasionally chosen as a means of reaching internationally scoped audiences (Vettorel,

2014). Consequently, English serves as a lingua franca (hereafter ELF) on the internet, let

11



alone various linguistic and semiotic resources (Baker & Sangiamchit, 2019; Sangiamchit,
2018; Vettorel, 2014). Many SNS users communicate in English with each other without
physical proximity, in the semi-public space, where potentially hundreds of audiences
gather as “followers”.

My thesis, therefore, results from my growing concern regarding how Japanese
young individuals use English and the significance they attach to the language,
particularly within the context of written communication in an online semi-public sphere.
The fundamental principle that underpins this research aligns with a social constructivist
perspective on linguistic creativity and identity construction on SNS. It emphasizes that
these aspects are not inherent traits of texts or individuals but are instead constructed
through relationships with others, their surrounding environments, and social norms.

The foundation of this research aims to contribute to various interdisciplinary
research areas of sociolinguistics and applied linguistics, including ELF and
translingualism, creativity and identity construction, and computer-mediated
communication (CMC)!. It primarily contributes to some insights into aspects, including

how ideologies and peer dynamics influence identities of Japanese young individuals

! The term electronically-mediated communication (EMC) coined by Baron (2008) also appears in academic discourse,
as the mediums of people’s online communications are no longer limited to computers but others, including mobile
phones, smartphones and tablets (see Baron, 2008; Jenkins, 2015; Sangiamchit, 2018). Nevertheless, CMC is used in
major discourse including the latest version of Routledge Handbook of Language and Digital Communication
(2016/2020). CMC there refers to computer not only as a medium per se but also as an emphasis on communication
through computerized-system including social media. In this respect, I opt for using the term CMC in the present thesis.

12



when using English, how text-mediated and semi-public SNS influences creativity and

self-presentation in ELF communication, and how SNS becomes a reflective medium that

mirrors ideologies and values associated with English.

Firstly, the contribution of this study lies in its focus on the everyday online

discourse among young Japanese individuals through the lenses of ELF and

translingualism. By exploring SNS, where the identities as English users/learners are

intertwined, the study reveals how young adults are bounded by the roles of English in an

online discourse and the domestic society. English is increasingly used in, what

Mortensen (2013) terms, “a lingua franca language scenario” (p. 36, emphasis original),

where “at least one of the speakers will be multilingual and the language scenario will

include at least two and often more languages” (p. 37; see Chapter 2 for details). It is

important to note that online ELF communication involves translingual repertoires

employed by various participants, showcasing linguistic actions transcending the semiotic

boundaries (Garcia & Li, 2014; Li, 2011; Chapter 2 for details). These participants not

only introduce various linguistic patterns and modes but also, bring their linguistic

experiences, communicative environments, beliefs, and ideologies into a lingua franca

encounter (Li, 2011; see also Canagarajah, 2013b, 2018a, 2018b; 2020). On SNS, users

from diverse backgrounds engage in innovative linguistic practices, irrespective of their

13



command of the language. These practices are the medium through which meaning
making and self-expression are realized. In this context, SNS communication is achieved
by the use of “realistic English” among a variety of speakers, rather than “real English”
linked with native speakers® (Seidlhofer, 2003).

However, despite the reality of ELF communication in everyday digital discourse,
a deeply ingrained perception of native speakerism persists in English language teaching
(ELT) in Japan (see lino & Murata, 2016; Konakahara & Tsuchiya, 2020; Konakahara et
al., 2019; Murata, 2020; Murata et al., 2017, 2018). Students are often constrained with
English prescriptivism, being highly conscious of the correctness of their own and their
peers’ English (see lino & Murata, 2016; Murata et al., 2017, 2018). In addition, English
in Japan continues to hold its status as a vital asset for career paths (Sugimoto, 2021; see
also Kubota, 2016, 2019; Watts, 2011). Consequently, English competence is generally a
requirement for Japanese undergraduates (Iino, 2018), and overseas experiences, such as
study abroad programs, are perceived as a symbolic power of learning the language
outside classrooms (Iino, 2021). In all respects, English in Japan has been taught and

considered as a foreign language (EFL), which has a single correct form and is considered

2 The term native-speaker refers to speakers “who learned the language as their first language in their early childhood

and developed intuitive competence in it” (Nogami, 2020, p. 160). It is important to bear in mind that the distinction of
native and non-native itself promotes language standardization and linguistic homogeneity as well as dichotomization
between the “idealized self of ‘native speakers’ and the problematic other of ‘non-native speakers’ (Konakahara &
Tsuchiya, 2020, emphasis original).
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a special asset to be earned. Japanese young adults enter transnational online sphere while

having these experiences in specific English educational contexts and ingrained social

values and ideologies associated with English. SNS is a space where their identities as

users and learners intricately intersect, as it is a mundane and daily realm without the

physical presence of authority figures, such as teachers who enforce prescriptive grammar

rules. In this vein, SNS becomes a captivating space for exploring Japanese young adults’

participation in ELF communication. It is a space where they are bounded by two

discourses of English — using ELF while retaining EFL identity.

Secondly, the present research contributes to the understanding of two major

keywords on SNS: creativity and self-presentation. Georgakopoulou and Spilioti

(2016/2020) suggest that SNS is a central arena for creativity and identity construction

through the use of language. SNS has drastically influenced our linguistic practices due

to two fundamental factors: the written mode and the presence of multiple audiences

(further discussed in the following section). The present research aims to bridge the

knowledge gap regarding written creativity in ELF communication and aims to explore

how young Japanese people cultivate creativity on SNS. Additionally, the study sheds

light into the investigation of the users’ self-presentation. It is worthy to note that what

individuals share on the online platforms only represents what they choose to share. SNS
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users refine and present themselves as digital beings worthwhile to share in public

(Marwick & boyd, 2014). This consciousness arises from the awareness that their online

content is watched by others (Trottier, 2016). In their discussion of online identity

construction, Barton and Lee (2013, p. 68) point out that SNS users present “not just about

who [they] are, but also who [they] want to be to others, and how others see [them]”

(emphasis original). Darvin (2020) emphasizes that the presence of different types of

audiences affect how users perceive themselves, leading them to perform multiple

identities on a single platform. The present project operates on the premise that SNS is a

space for self-presentation, rooted in the social constructivist idea of identities being

constructed with the presence of interactants (Goffman, 1959; see also Davis & Harré,

1990). Acknowledging the multimodal nature of SNS, Vasquez (2022, p. 68) still agrees

that “words, language, and discourse continue to serve as key resources in the presentation

of self” in an online sphere. SNS users negotiate their language practices depending on

“whom they affiliate themselves with and whom they want to please and what they want

to talk about” (Kramsch, 2016, p. 181). Therefore, as distinctively described by boyd

(2006, np), SNS is a space where individuals “write oneself into being”. Given the

complexity and struggles faced by Japanese young people in navigating their identities as
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English users/learners, it is of important inquiry to investigate how they articulate their
identities as English users and learners in the digital realm.

The final contribution of this study is related to methodology employed in CMC
research, including data source and analytical approaches. Ilbury (2022) has witnessed a
major shift in young adults’ SNS popular usage from textually dense platforms such as
Facebook and Twitter® to multimodal driven ones including Instagram, the focal data
source of the present thesis. While multimodality in ELF communication has been
discussed by several scholars (Konakahara, 2023; Matumoto, 2019), the continuous
attention is necessary, especially considering the acceleration of visually driven online
channels. Despite its popularity among Japanese young people, Instagram has received
insufficient attention as a data source in prior research (Kurosawa & Taguchi, 2020). This
oversight can be attributed to the necessity of insider-perspectives of researchers in CMC
research (Lee, 2017; 2020), which led previous researchers investigating multilingualism
in CMC to find Facebook more feasible and accustomed (see research conducted by
Androutsopoulos, 2015; Baker & Sangiamchit, 2019; Lee, 2017; Tagg & Seargeant,
2016/2020). However, the demand and participatory culture of SNS vary across each

platform and generation. Studying a site that is common among research participants may

3 Twitter has been rebranded and the name of the platform has been replaced with X in July, 2023.
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offer a more accurate representation of popular discourse among specific generations. The
popularity of Instagram was evident when my Japanese undergraduate students
exchanged contacts on the first day of class. Even before sharing their LINE* accounts,
they asked each other, insuta koukan shiyo? ‘Do you want to exchange Instagram?’. Their
ice break interactions indicate how SNS like Instagram is closely tied to the friendship
construction of Japanese young adults (see also Kurosawa & Taguchi, 2020; Sakai, 2019).
It also signifies how the culture of “sharing” — where individuals narrate the minutiae of
their lives including what they eat, where they go, with whom they are, and what they
think and feel — penetrates young people’s private spheres (see Agger, 2012; Page, 2012).
This sharing culture is reflected in the recent Japanese term, insuta-bae ‘Instagramable’,
which signifies objects and events worth sharing online hence worth experiencing in real-
life, often involving showing off their idealized versions of themselves. Consequently,
the boundaries between their online and offline lives have become nebulous (Dovcin,
2020; Dovchin et al., 2018; Tagg & Seargeant, 2016/2020). Their experiences outside the
online sphere significantly influence what they share and the language in which they write.

This leads to the significance in an online ethnographic approach, not only relying on on-

4 LINE is the most used texting application in Japan (Ministry of Internal Affairs and Communications, 2022b).
There are SNS which launched and spread regionally, such as LINE in Japan, Kakao Talk in South Korea, Wechat
and Weibo in China.
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screen data but also incorporates the voices of SNS users behind the screen. This
multifaceted perspective enhances our understanding of the social meaning attached to
the online users’ linguistic practices and how values and norms from their offline lives
influence their online experiences. While still underexplored, this ethnographic view into
Japanese young people’s SNS communication is significant to delve into the role of

English in their everyday lives.

1.2. How SNS has changed our communication

SNS is the most prominent and typical platform of social media. The rise of Web
2.0°, characterized by active and collaborative social interactions among users, has
advanced the growth of social media (Andoroutsopoulos, 2013; Herring, 2013; Heyd,
2016/2020; O’Reilly, 2005). Unlike mass media, social media fosters internet-mediated
social environments that facilitate the dissemination of information, which allow public
involvement through various platforms such as discussion forums, Wikipedia, e-
commerce websites, blogs, and SNS. In this sense, social media can be viewed as an
umbrella term encompassing different online channels, with SNS specifically referring to

membership-based platforms that enable user-generated communication and active

5 Web 2.0 is a concept developed by Tim O’Reilly and Media Live International, which refers to the internet based
participatory services, which allow public to create and share contents (O’Reilly, 2005).
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participations (see Beer, 2008; Jones et al., 2021). Since the first SNS was launched in
1997 (boyd & Ellison, 2007), the past thirty years saw rapid expansion of SNS as seen
in launches of YouTube in 2005, Facebook’ and Twitter in 2006, WhatsApp in 2009,
Instagram in 2010, and Tiktok in 2016. Along with Facebook, Twitter and You Tube,
Instagram is one of the most popular SNS across the world. According to Ellison and
boyd (2013), SNS can be commonly defined by three key features; “uniquely identifiable
profiles that consists of user-supplied content”, “publicly articulate connections that can be
viewed” and “streams of user-generated content provided by their connections on the site”
(p. 158, emphasis original). These three elements represent the fundamental affordances
typically found on SNS.

SNS has changed our communication in two significant ways compared to face-to-
face spoken communication, through communicative modes and audience roles. Firstly,
SNS communication is mostly visually driven. With the exception of audio-based
platforms, such as Podcasts and Clubhouse, SNS primarily takes place in written mode,

mediated through typed texts, along with pictures, videos and audios. This written mode

distinguishes itself from spoken interaction due to the absence of spatiotemporal contexts

¢ The first SNS, SixDegrees.com, was launched in 1997. The SNS allowed users to “create profiles, list their Friends”,
“surf the Friend lists”, and “send message” to other users. The service closed in 2000 due to unsuccessful business to
maintain the service.

7 Facebook was first launched among only Harvard university students in 2004 and re-launched for everyone in public
in 2006 (boyd & Ellison, 2007)
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between writers and readers (Widdowson, 2004). Unlike oral conversation, it is rare “for

the composition and the reading of a written text to occur simultaneously at the same time”

(Cameron & Panovic, 2014, p. 22; see also Widdowson, 2004). The unique

spatiotemporal gap is particularly evident on SNS, where content can be accessed from

anywhere and at any time worldwide. Compared to speakers, writers are less spontaneous

and have time to “shape [...] thoughts into words, frame those words to sentences and

texts which are appropriate for [...] intended audience” (Cremin & Myhill, 2012, p. 10).

SNS users have the opportunity to draft and edit their contents before publishing them

(Baron, 2008). This reflexive nature affords SNS users to carefully craft their message,

which are easily preserved and spreadable on the internet.

Audiences on SNS are the second key feature. SNS serves as a space where users

connect with hundreds of “networked audiences” (Androutsopoulos, 2015), consisting

of individuals from various stages of their lives, each with different degrees of “shared

histories, experiences, and linguistic repertoire” (p. 190). The convergence of multiple

networked audiences gathering in the same online space is a defining characteristic of

SNS, leading to diverse social and communicative relationships constructed (see Chapter

3). In such a context, SNS users engage in “audience design” (Bell, 1984; Tagg &

Seargeant, 2014; see also Chapter 3 for details) to tailor their online posts, considering
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which specific individuals, among their numerous followers, the content is meant for. The

presence of multiple networked audiences fosters “online sociability that host social

practices of self-presentation and reflexive construction of identity” (Androutsopoulos,

2015, p. 188). The multiplicity of audiences online inevitably complicates the perception

of online identity as a singular concept (Marwick & boyd, 2011).

In sum, SNS communication differs significantly from the communication often

investigated in ELF research, due to its reliance on written modes and the presence of a

large and diverse audience. The dynamics of these networked audiences underscore their

impact on their linguistic creativity and the presentation and construction of online

identities. These features form the foundation for the objective of this research.

1.3. Objective of the thesis

Just as other SNS users in the other parts of the world, Japanese youth interacts with

diverse networked audiences. With increased mobility and connectivity across borders, it

has become common for Japanese young individuals to establish online friendships with

individuals from different countries (see Takahashi, 2014). Consequently, on Instagram

profiles, they share their posts in English with networked audiences ranging from

international to local, each with distinct linguistic backgrounds, values, and expectations
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regarding the use of English. Drawing on social semiotic perspective (Halliday, 1978),

therefore, the use of English and meaning making on SNS is considered not static but

socially constructed through the divergent online space where various users gather.

As highlighted in Section 1.1., the use of English on SNS is entangled with various

sociolinguistic norms and ideological perspectives prevalent in the locale of Japan. It is

these entanglement of English in everyday discourse shaped by and constructed through

ideologies that this research project explores. Particularly, the focus is on the

sociolinguistic practices of young SNS users in Japan whose viewpoints have so far

received limited attention. The present qualitative research (see Chapter 4) aims to

explore how Japanese young adults on SNS use English as a lingua franca (ELF) as a

creative means, in the process of translingual practices, and how their identities as

users/learners and members of a transnational community influence their self-

presentation online. The project is guided by the following questions:

Q1. What roles does the translingual repertoire play for the Japanese participants in SNS

communication?

Q2. In what creative ways do the Japanese participants use the translingual repertoire?

Q3. How does the presence of imagined audiences influence the Japanese participants’
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creativity and self-presentation?

Q4. How do linguistic ideologies and social norms influence the Japanese participants’

self-presentation as English speakers on SNS?

By addressing the questions, the current study aims to investigate participants’ linguistic

practices and their complex representation of identities on the online space.

Vésquez (2022) claims the importance of qualitative perspective when investigating

online users’ discursive manner. Particularly, Lee (2017) highlights the significance of

qualitative methodology in providing in-depth insights into SNS users in relation to their

“practices, ideologies, metadiscourse, and issues related to identities” (p. 121). To delve

into these aspects, an ethnographic approach, Netnography (Kozinets, 2002, 2015a,

2015b; see also Chapter 4) is employed in this study. The approach not only observes

SNS users’ online practices but also values conversations between researchers and SNS

users. In contrast to previous online ethnographic studies which examined primarily on-

screen data and technological affordances, Netnography places emphasis on “the details

and context of human stories and human understandings, of people using technologies”

(Kozinets, 2015, p. 4). Baker and Sangiamchit’s (2019) ethnographic research on online

ELF communication address their limitation of insufficient inclusion of online users’
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voices. Considering this limitation, the present research values the voices of SNS users

themselves, both as writers and readers, to deepen our understanding of how they use

their linguistic resources and the underlying beliefs and ideologies. By incorporating

onscreen data and users’ perspectives, this research project aims to describe a richer

understanding of Japanese young adults’ online practices. This research seeks to sheds

light on the use of their translingual repertoires, their identity construction, and

sociolinguistic factors that shape the way English is exploited and perceived in the online

environment. Ultimately, the research aims to provide valuable insights into the

sociolinguistic landscape of English in the everyday digital sphere from the perspective

of Japanese young people.

1.4. Chapter overviews

This thesis consists of eight chapters, outlined as follows. The present chapter,

Chapter 1, introduces the current situation of English in a globalized and digitized world,

discussing how SNS has impacted our communication. It outlines the potential

contributions of this research concerning everyday English use among Japanese young

SNS users, leading to the research questions.

Chapter 2 aims to provide an overview of the understanding of English as a lingua
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franca (ELF), translingualism, and English ideologies in Japan. It discusses ELF and

translingualism, which theoretically underpin this research. The chapter describes ELF

communication while also reviewing translingualism as a principle that scaffolds the

understanding of communicative resources and participants’ identities. It also analyzes

English in Japan, discussing critical ideologies associated with English.

Chapter 3 explores creativity and self-presentation on SNS. It investigates how SNS,

with its nature of multi-party communication, influences linguistic creativity and the

identity construction. Bridging with the theoretical understanding of ELF and

translingualism, the chapter considers one’s creativity and identity as socially constructed

practices in relation to potential audiences, communicative environments, ideologies, and

values.

Chapter 4 introduces the methodological approach and research context. It explains

the data source, research location, and the participants. The chapter addresses the

rationales for applying an online ethnographic perspective, providing details on data

collection, including online observation, interviews, and a questionnaire. The approach

to data analysis is also clarified in this chapter. Reflexibility and ethical considerations,

including researcher’s roles in this research, are also presented.

Chapter 5 presents the analysis focusing on the participants’ online posts. By mainly
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applying an etic view to the English use on SNS, this chapter explores how participants

exploit their translingual repertoires as a creative medium of ELF communication on SNS.

By providing ample examples of Instagram posts, the chapter explores the way various

semiotic resources are merged and exploited for communicative and self-expressive

purposes.

Chapter 6 presents the analysis of the interview narratives from an extensive period

of investigation into focal participants. It values participants’ voices and applies an emic

perspective to understand how the nature of SNS being written-mode and semi-public

influences and shape the construction of their complex identities as English users/learners.

Chapter 7 discusses the research findings in depth by bridging the analysis of on-

screen data and narrative-focused data. The discussion reveals several significant points

relevant to the research objective, visiting key terms of the present research such as

creativity, self-presentation, and English ideologies on SNS.

Chapter 8 consists of a summary and conclusion for the thesis. It firstly revisits

research questions and provides answers to the questions. Then, research limitations are

indicated. Moreover, research contributions are discussed, leading to the discussion on

future research.
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Chapter 2

ELE translingualism, and young adults in Japan

2.1. Introduction

The internet gave rise to communication among its worldwide users, often choosing

English as a shared lingua franca. ELF research has continuously evolved in response to

the expanding global communication landscape. Through a substantial body of research,

ELF communication has been described as dynamic, complex, adaptive, and creative in

interaction that transcends national boundaries (see Baker, 2015, 2017, 2018; Cogo, 2009,

2012,2018, 2021; Jenkins, 2007, 2015b, 2018; Larsen-Freeman, 2018; Pitzl, 2012, 2016,

2018a, 2018b; Seidlhofer, 2011, 2018; Seidlhofer & Widdowson, 2017; Widdowson,

2015b, 2017, 2019; see Section 2.2). Additionally, SNS communication always involves

the integration of participants’ use of multiple languages and modalities, which can be

discussed from a translingual perspective (Canagarajah, 2013b, 2018a, 2018b; Garcia &

Li, 2014; Li, 2011; 2018; 2020; see Section 2.2.2). SNS provides a rich communicative

context where inquiries into ELF and translingual research converge, as it involves

participants’ creative language practices transcending linguistic, modal, and geographical
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boundaries.

The present chapter reviews the crucial elements underpinning this research. It first

delves into the guiding principles of this thesis, ELF and transligualism (2.2). Then, it

examines English ideologies and social norms surrounding youth in Japan (2.3), followed

by an overall summary of this chapter (2.4).

2.2. Introducing ELF and translingualism

This section discusses the major frameworks that underpin this research, ELF and

translingualism, in order to understand SN'S communication and its participants. It begins

by defining ELF communication in this research (2.2.1). Then, by drawing on

translingualism, it outlines the approach this study takes to understand one’s resources

and identities (2.2.2). Furthermore, it examines the theoretical intersections and

divergences between ELF and translingualism to establish the position of this research

(2.2.3). Finally, it reviews existing research in written communication within these fields

and discusses what aspects remains underexplored (2.2.4).

2.2.1. Defining ELF communication in this study

The present research conceptualizes ELF communication as involving English as a
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contact language, accompanied by a range of linguistic and non-linguistic resources, used
in “a lingua franca language scenario” (Mortensen, 2013, p. 36, emphasis original). A
lingua franca scenario refers to a communicative context where “at least one of the
speakers will be multilingual and the language scenario will include at least two and often
more languages” (Mortensen, 2013, p. 37). ELF communication often includes
participants who share languages other than English (Cogo, 2018; Jenkins, 2015b, 2018)
and those who use English as first languages (Jenkins, 2015a).

It is significant to clarify that ELF is not considered a distinct linguistic variety.
ELF researchers have shifted their focus from identifying language characteristics to
investigating practices and attitudes (see 2.2.3). Most notably, ELF is defined as “any use
of English among speakers of different first languages whom English is the
communicative medium of choice, and often the only option” (Seidlhofer, 2011, p. 7,
emphasis original). Building upon Seidlhofer’s (2011) classic definition, Mortensen’s
(2013) description emphasizes the communicative context over the language itself. This
shift in emphasis resolves some issues found in earlier studies that examined linguistic
strategies and features, which could potentially mislead one to perceive ELF as a bounded

entity®. Mortensen (2013) emphasizes the non-reification of ELF and instead considers

8 Mortensen (2013) points out studies investigating features such as “the (-s) variables” and strategies such as let-it-
pass strategies seem to reify ELF as a language system.
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speakers’ use of English as it is (Matsumoto, 2019, p. 567, emphasis original), without

categorizing it as non-native speaker English. In accord with these perspectives, this

research views ELF communication as a communicative context without categorizing the

participants’ linguistic forms as non-native speakers.

The perspective adopted in this study to explore ELF communication on SNS is

influenced by translingualism. Translingualism views individuals’ language practices as

encompassing a transcendent use of linguistic and non-linguistic resources, contextual

cues, ideologies, and communicative relations, all of which shape communication

(Canagarajah, 2013b, 2018a, 2018b, 2020; Garcia & Li, 2014; Li, 2011, 2014, 2016,

2018; Pennycook, 2007, 2020). While ELF communication inherently involves more than

a single code and source, stemmed from communicative participants’ diverse

linguacultural backgrounds (see Murata, 2020; Seidlhofer & Widdowson, 2019), some

scholars have called for substantial emphasis on resources beyond English (see Jenkins,

2015b). In light of this, the present study considers ELF communication “a highly

heterogeneous empirical phenomenon” (Mortensen, 2013, p. 37) that involves speakers’

translingual repertoires encompassing diverse semiotic resources and environments.

Further discussion of translingual repertoires is developed in the following.
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2.2.2. Understanding resources and identities — drawing from translingualism

The present research regards ELF communication involving speakers’ translingual

repertoires, which are integrated with not only linguistic resources, but also non-linguistic

resources situated within certain spatiotemporal contexts (Canagarajah, 2018a 2018b;

Pennycook, 2020; Pennycook & Otsuji, 2015). Primarily drawing from translingual

perspective, this study views communication not only as an interaction among individuals’

semiotic resources but also as an integration of these resources within the environmental

affordances (see Canagarajah, 2018a, 2018b). This section delves into how this study

conceptualizes languages (2.2.2.1) and the communicative space (2.2.2.2). It presents the

social constructivist approach to understand communicative participants’ identities

(2.2.2.3) and subsequently discusses power dynamics that operates in the construction of

identities (2.2.2.4).

2.2.2.1. Epistemological expansion of language

Translinugualism has expanded our understanding of language in the process of

monolingual orientations foregrounding various linguistic and semiotic resources. More

ELF researchers have adopted this standpoint, emphasizing the significance of languages

other than English (see Cogo, 2022; Jenkins, 2015; Pitzl, 2018) and multimodality
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(Konakahara, 2015, 2023; Matsumoto, 2019) in ELF communication.

Li (2020) contends that translingualism challenges persistent biases in linguistic

studies, particularly monolingual bias and lingual bias. Monolingual bias traditionally

views language activity from a “one-language-at-a-time” perspective, regarding one

language (often the speaker’s first language) as the “host” language and others as “guests”

(L1, 2020, p. 240). In contrast, a translingual perspective sees communicative practices as

transcending geographically demarcated named language categories (Garcia & Li, 2014;

Li, 2018, 2020; see also Canagarajah, 2018b). While Li (2023) acknowledges the

necessity to differentiate named languages in the analytical process, he highlights that the

critical point is understanding the mutual interaction of languages in one’s communicative

action and how s/he makes sense of it. It is important to note that translingual practices

manifest in both textual products and processes. Canagarajah (2020) highlights that a

translingual writing does not always entail overt “code-mesh” (p. 6). Similarly, Li (2018)

argues that speakers draw upon their resources, even when they appear to be in

“monolingual mode” (p. 18). This aligns with the concept of “overt” and “covert”

multilingualism as explained by Cogo (2018, p. 358), where the former “clearly show([s]

the use of two or more languages in discourse” while the latter involves “cross-linguistic

or cross-cultural influences in the speakers’ repertoires” and do not linguistically appear
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in discourse (see also Cogo, 2021). For instance, a covert translingual practice involves a

Japanese student using Japanese in the planning and drafting stages of academic writing,

which nonetheless appears in English in the final version (Velasco & Garcia, 2014).

Therefore, from a translingual perspective, even seemingly monolingual texts encompass

writers’ cognitive and social processes that include their available linguistic resources,

including local dialects.

Translingualism also challenges the lingua bias (Li, 2020) by emphasizing the

significance of other semiotic resources. Garcia and Li (2014) argue that multimodalities

play a crucial role in communication. Multimodality is particularly essential in the study

of CMC (see Chapter 3 Section 3.2.2.2 for further discussion), as linguistic codes are not

the mere resource for meaning making. Photographs on any SNS are essential for

encapsulating personal narratives (Kress & Leeuwen, 2006; Murray, 2013). In addition,

emojis complement, or, at times, replace linguistic codes (Giannoulis & Wilde, 2020;

Siever, 2020). Jenkins (2018) also touches on emojis in ELF communication, highlighting

their roles in conveying emotions without necessarily using English or any language as a

lingua franca. SNS incorporates resources that can be enjoyed visually, thereby extending

the resources associated with face-to-face oral interactions (Tagg, 2016). In essence, the

translingual perspective expands epistemological understanding of language by
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considering that “all meaning making modes” shape communication (Li & Garcia, 2014,

p. 29).

2.2.2.2. Communicative space

The contextual dependency of communication is a topic explored by both ELF and

translingual scholars. Widdowson (2004) defines “text,” as linguistic units consisted of

grammatical structures (see also Widdowson, 1975). When text is correlated with

participants and contextual clues, “discourse” is realized (Widdowson, 1975, p. 33).

Therefore, meaning only emerges when the text is integrated with the intentions and

interpretations of communicative participants within a given context (Widdowson, 1978,

2004).

Additionally, Canagarajah (2018a, 2018b) challenges the idea of treating the

environmental influences as secondary to language practices. This is especially relevant

on SNS, where audiences with different social backgrounds converge in one space.

Canagarajah (2018a) distinguishes between a communicative place, a geographical

category, and a communicative space, a socially constructed interactional scene, which

aligns with Widdowson’s (2015b) discussion of community and communication.

According to Canagarajah (2018a), a space considers:
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“all the affordances and constraints in the setting (that is, diverse semiotic resources,

social networks, and material conditions) as equally shaping the activity.” (p. 35)

Therefore, the concept of communicative space extends beyond the physical realm of

communication. Which is to say, that language is not a self-standing system and is shaped

by ecological environment surrounding given communication (Canagarajah, 2013b). To

adapt this remark to CMC settings, a communicative space on SNS is shaped by all

available linguistic and non-linguistic resources, the social relationships built through

online and offline lives, and technical affordances.

Furthermore, Li (2011) explains that regardless of the languages used in a final

product, a translingual text creates:

“a social space for the multilingual language user by bringing together different

dimensions of their personal history, experience and environment, their attitude,

belief and ideology, their cognitive and physical capacity into one coordinated and

meaningful performance, and making it into a lived experience” (p. 2113)
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Therefore, a communicative space is also shaped by one’s attitudes, belief, and ideologies.

Drawing on this post-structural account, this study considers ELF communication on SNS

as an “assemblage of semiotic resources, artifacts, and environmental affordances in

specific settings to facilitate communicative success” (Canagarjah, 2018a, p. 36; see also

Pennycook & Otsuji, 2015). Each SNS post is shaped by an individual’s semiotic

resources, linguistic experiences, communicative environments, values, and ideologies.

2.2.2.3. Socially constructed identities

Norton (2013, p. 4) defines identity “as the way a person understands his or her

relationship to the world [and] how that relation is constructed across time and space”.

The present research takes this position of identities on SNS as socially constructed,

shaped by individuals and society. This perspective accords with the concept of identities

in ELF communication, which are negotiable and something that participants “do” (Baker,

2017, p. 131).

Darvin and Norton (2023, p. 29), by discussing the notion of “investment”,

emphasize that research into language learning and use should primarily be sociological

focusing on “how histories, lived experiences and social practices shape language

learning”. Darvin and Norton (2015) propose that one’s investment in language is situated

37



at the intersection of ideology, capital, and identities. Ideology plays a significant role

because linguistic practices, from individual language preferences to the establishment of

language policies, are inscribed by language ideologies. Thus, “any examination of

linguistic exchanges is inevitably an extrapolation of ideological forces at work™ (Darvin

& Norton, 2015, p. 43). Ideologies “are seen as structuring people’s understanding of their

social realities and as justifying or interpreting their actions” (Tagg & Seargeant, 2021, p.

2). Furthermore, one’s investment in language is shaped by their capital. Darvin and

Norton (2015) point out that linguistic resources are tied to one’s cultural, social, and

economic capitals (Bourdieu, 1991, 2014), which would be symbolized when they are

recognized by others. Moreover, Darvin and Norton (2015) highlight that investment is

closely linked to identities, which are shaped by ideologies and power discourse.

According to them, identities are linked to “act[ing] in ways that correspond with a

prevailing ideology” (p. 46).

Norton (2013) as well as Darvin and Norton (2015, 2023) frame identities as a “site

of struggles”, where speakers hold multiple orientations of identities depending on the

social contexts of language practices. In all, as Norton (2013) puts it, by investing in

language:
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“[speakers] are not only exchanging information with target language speakers,

but they are constantly organizing and reorganizing a sense of who they are and

how they relate to the social world.” (p. 50)

Identities are constructed through different life stages, influenced by factors such as living

and working situations, educational backgrounds, and socioeconomic status. The

relationships between an individual’s identities as users/learners and language practices

are not always straightforward but often complex (Baker, 2015, 2017; De Fina, 2020;

Katayama, 2022; Larsan-Freeman, 2018).

Drawing on the notion of investment, it is understood that one’s identities on SNS

can be shaped by social, political, and economic power dispositions (Darvin & Norton,

2015). In addition, SNS is a space where microstructures of power are observable (see

also Darvin, 2020), and consequently, identities are situated in power dynamics.

2.2.2.4. Power relations in written communication

It is crucial to recognize that participants in ELF communication are not always

autonomous agents in exploiting resources. Hynninen and Solin (2018) discuss the

significance of norms in ELF communication, which delineate the expected and accepted

39



linguistic standards. While linguistic norms in ELF communication is negotiable, many

other contexts, such as testing scenes, demand adherence to conventional English norms

(Hynninen & Solin, 2018; Kimura & Canagarajah, 2018). Therefore, Canagarajah

(2013Db) states that speakers in the global contexts are not “easy, free, or egalitarian” (p.

29). Consequently, Hynninen and Solin (2018) highlight that ELF researchers must not

solely focus on individual creativity but also acknowledge the presence of power

dynamics and ideologies that operates.

In written discourse, gatekeepers such as, reviewers, and teachers “have the power

to impose linguistic norms and conventions and to determine conditions of [textual] entry”

(Darvin & Norton, 2023, p. 32). For example, Jenkins’s (2014) study highlighted a case

where a Thai student expressed frustration at tutors’ excessive emphasis on non-

conventional grammar usage than contents, describing it “unfair” (p. 182). In such cases,

the capabilities of individuals are disregarded, leading to the fragility of authorship due

to continuous revisions imposed by gatekeepers (Turner, 2018).

The realm of SNS provides a markedly different landscapes from the formal setting

with respect to the presence of gatekeepers. Adsit (2015) characterizes SNS as a space

fostering “universal authorship” allowing “nearly everyone [to] publis[h] work read by at

least 100 people” (p. 105). SNS users are entirely responsible for crafting, editing, and
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publishing their own contents (Danesi, 2016; Page, 2012, 2020). Thus, SNS offers

authorship accessibility to individuals irrespective of their English backgrounds, allowing

instant publication through smartphones (see Mauranen, 2020). Mauranen (2013)

indicates that the absence of traditional language enforcers of prescriptive grammar in

online contexts has led to the hybridization of writing genres, evident in “non-standard”

use of English. While traditional power relations such as those between non-native and

native speakers or students and teachers appear absent in the online contexts,

oversimplifying the dynamics on SNS could lead to a narrowly conceived idea, as it fails

to take into account the emergent peer power relations. Relevant to this, online

surveillance culture on SNS will be further discussed in the following chapter (see

Chapter 3 Section 3.4). Thus, it is important to acknowledge that SNS is also a space

characterized by power discourse.

In light of this, the present study refrains from a sole focus on the speaker autonomy

in identity construction. Instead, it emphasizes how speakers are situated concerning the

presence of others online. In other words, this research posits that speakers on SNS not

only autonomously “do” identities (Baker, 2017, p. 131) but also, they do identities

because others expect them to do so. This perspective is also discussed by Kimura and

Canagarajah (2018), who cite Jordan (2015). Jordan (2015) cautions against ‘“human-
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centric empirical claims” (p. 372) in communication studies, highlighting comprehensive

understanding of the ecological conditions shaping communication. He asserts the

necessity to consider “not only what a speaker is doing with language but also what

language is doing to the speaker” (Jordan