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Miyazaki, K. Role of artist in the collaborative artwork production at the workshop for children. Paper presented
at the 2005 American Educational Researchers Association Conference. Montreal. “Fj% 17 44 A 15 H
FIEZ 7 — NAE R COERIEEPicasso 12 L AIEMAERREO S 28 LT, HARAR 2
5 22 IR AL 272-273. CPER1T4E T H 30 H.

Miyazaki, K. Extending narrative learning through combining different modes of art activities. Paper presented
at the first International Society for Cultural and Activity Research,*F-l 17 4 9 A 22 H.

Miyazaki, K.  General structure of Ibi play project 2005 and a brief description of the flow of activities in the
project. Paper presented at the Pacific Rim Conference on “cross-cultural perspective on learning and
development through art and play”, San Diego, U.S.. -k 17 411 H 6 H.

Miyazaki, K. Another imaginative approach to teaching: A Japanese view. Paper presented at the conference
of Imaginary Education Research Group, Vancouver. V% 1847 A 13 H.

Miyazaki, K. Three research projects on imagination and education. Paper presented at the inaugural meeting of
the International Research Network in Imaginative Education. Vancouver. “Fh% 184E 7 A 17 H.
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I, TH@eofas) & L ToEBITADERIZONT
1 EE LTT — ME~DOREBO N D

F IR = (AR RS2 R0
1, JEATRFYE & FERRAORTEE

ATV FRIH, T2 D BHER TO T — ME DR O ATRENMEZ BB 5 72 O OB LW k% ft
TAHZELEAEELTD. ZD-DIT narrative learning EWIHIHBIHEBFOH LWEZX FEZEAL, T
WCHESETHEDHEET A LT,

ZOFEE, RADBEHEMIZNAT S ZETHELORBIBFECEENRLOL LTWVE, T Eikx
REBOLGLE L TN, EWNIHDTHDH. ZDLDITITEGRNIC, TELDOFERITE > THEREAE
MEDEIRERELEF S TODIPMATHZ LR, —DOREIRMETH D AWFFRILZ O 3 H OREK%
IZOWTERTALRK T2 ST X 72 narrative learning & W 9 HEIHEBFIZ DWW TOFH - RIBRIZE SN
TW5. ZZTIEZOHEBNARREZ 280 5o, 3HEDBDOBRICHOWT, HH R EREZ R 5.

TN ELOREIZEFSDEEMLE W) RIS WTE, BEIcH S hoiifisncaz. b a7z
E Y —IATEE LD, K 0IERMIZIE Devey HIZRES D Wb D THEATER) HEBREZNLEZ D
> EBHBERETRLE.

(AT BEB IS LTV 5 Egan (Egan 2002, &I 2006a;2006b) 1 L AUiE, (A
#l BEBOTEOE —RIL, THFEBIIRALED] LWVWIHITETHL. ZInbHESIT TFELD
FOHFIRANEES ] 55,2200 [FEBIZESTOARRFRHIFBERTH D] LV HELD
FENMHTL 2. ZOHERITE, FRTOFREFEBITE > TARN R L OTERL, FELDOFEDY
(ZXT D RADFEBHI 2N AT NRIZTRETH D, LWVIBIRD 5.

CDEZFEFITHRENBE OB TR0 WbWws THHRE] tWbhbdboThd (7
ALHEESE1997) 22T ELOR TN BRMEEZBEALLZLICKY, FELRIBECE W I T
RENEREISTE TN EBZLND. RAPBEENICIHAT L Z LITEE 2T 5720, KAD
RLZEFTFELPOREEONTE ML RECOAREMICR S, ZNEHITF RN ETHY, LV
RELIFFELVAENRFEOCZBEHTEL L) RRBEZHKL T THD.

ZOBZIFHARTHA L B BEEMITIT TR TH 5. BATOYHERBE BiH COTFRH A SR 174
W, R 10 4R) L 85 1 BRI 1 ShHEREE O FEARIC TSRO BRMRIER L Lo, L8 O
DENTFEORMEREH)EERFEHTHD) LdV, £io THHEIL, SHREARLLDLDDDD YR
BETHLHZ LEEEEZ, WY - ZROREZHER L 2TER D20 LH 0, TR TH
HEE] OZEZITHESNTND ZEERL TN,

DERFH R BER & WO A OIE, ZOHBRORHIZ L VIEWE DD Piaget DF X1 E AU HEGHHY
BT &2 5 2 TE 7. Piaget OB ZH LT ELPREBICEEBMICE X T 5 2 L BNERIEL OIS
MEBRENOEATH D, LI LOTHY (BT V= 1960), WEONEZ D X 5 2 fEEhE) & 2 F OB



neEBxoLN5.

Egan 132> TR HEBLZ, EMFNRFEEBR TH L LFEMAT L LTS, 2 2 TlEr
EBIFBREICRBINICEE T 52 LT, WHOIEHRIZEEL TV Z2ZTED XS AN R AN
LERINTWNDIDMNENSTZ DY I, —RMZRMB N AR ET L LBESNLTND, &
T5. L LEERIRNEZ B L7228 B R 720 & Bgan 13V 9. £ 72 K AOREMmAYBEHY T
HOBBEMNMESTDHZ L, 22 TEHTER.

Egan OHLHITIE & < Vo T Vygotsky (AR E D HESOELH « ST 72 —F OGN 60 b
DERDZENTED. ZOZFEZTIERELEW TR, BE & FEROMEFERIC L 2840 &, ki
A TWE, UL EER/THZLICE o TELLE G NDLM 5 &3 % (Cole, 1996). Vygotsky T KA
WO UL DERITE D 5. I LAUTERNT D 5D ZPD (8 O Flr #258k) (7 2 % —,2003)
Tho. FEMIBWTHFELITTFEBITWVD2EDOES LD BEH—D2E, &IEV 5 (Vygotsky 1976).
F IR E TN B LA RIT AR E O G CTH V, 1TAILB T 2B TH L ATADHTT, £
B E ZDE% (sense) NWEIVEESND L D725, 22 CREMTANLAEEFNTL 5.

RANDFEO~DOFEMBAI 2 I A b, WO UBER DY & B9 Z OSLE B I H ER, BRI 2
BND. DB ZIFESE, B U TR S Vygotsky D&MkE 72 5, Leontiev R E1” konin(= VY 2=
2002) 7= BIFE ROV TOMEEL 272> TETWVD. IEWMNEIZEZ T, FELRRAEZETLEL
T, RADHEWNITE 2 FE T 285 L LTIRZA DTV D ZEEQRE 2L — L ilEQN S W S &R
CCHERMEZ HEDTND.

Lindqvist (1995) 1% Z O HILAY7R Vygotsky MRRRZ BEH U7z, #2012 K 4UIE Leontiev & DIFOFRITEE
AT ADOFRNCHEAEZBETE TS, L L Vygotsky DWW I EXNITH - LABENZR LD TH D
VDL FE T B IE Vygotsky DIEUFRICIIT HIHEHHOEE ZHE L TWHEHN .

WONANERN TH D L IR Z BT 2 D0, Z O UL Vygotsky OFBMEER (7 ¢ 37 % —,2002) & # 2

WCBbD. 2 THoEGRmE BT 5. ETEIE, TR TOAMIBEGEERET LN TEDZ &

Lo TABENTH D LT 5. ZOMBGEOE b EERFHEIE, 88 L BLEZ XL 2T, BA W
MBHWEAELRZ L ) FIbENRMAREZ 2T L2 5L 2AI0H 5. BBRITZTOMEE LT, 857
BLERBRAZ LI LT 5. Lo LEBITBIERBRO B2 5 FAE TRV, BLERBROMK ~ R BRNFEO-
WTHIT R B BET 5. fE bl TUIFB A RE 2B X 2 Hi0 5. Lo TR TIERRm &
HEE O E A <. & OIBBITH LWEREERIEL, DFVBFEE R BREICEELER D,

Lindgvist |Z Z4UZ Leontiev HITAABEZBIEOHAEL L TOHER TWDH. F72 6138 HK, OV T
FHECICBT2EHOEEMELZBEA L TV L. ERI LI, HLEFESICL s TERINLTNS
Vygotsky DUEW, GG DR E L TZ NN LM (aesthetic) R D THLHEWVWI T ERHDH LW
9. Lindqvist ® Z OFEIE, FlZ/e > CTHEHR SN D K 91272 572 Vygotsky DHIHIOFEIETH L7 —
h DLEEE (Vygotsky, 197D 123V T 5.

ZOFEFEOHF T Vygotsky 1FFE & LTHEMODT AL IRV, T U XA NT LADT Z VT A

Bl LTV 5. ERERE T, IR S0, TR N TR ENIBRTHL ETH. 22 THIG
BOBENRERMEZ EDD. L6 OBLWEN L VD i T, Vygotsky 137 £ & 23 % Z Tl



LD, BEINTCHLOERE LD E L, TN EBORO) MR LT 5. Lindgvist IZXAUX TR 1
E b OEBRLBENTIIT D LM R EZ RT L0 S F AT X D 229 %E Chukousky (F 2 =
TAX—, 200600 bBIRoTNHEL, IHIZIEFER YT 74—~ U XAALIZONTHF KL, Vygotsky
DERITENICEEINTND LIRS,

Lindgvist IZBMEICIE X TR0, T2 TEAINTWNWDHEIR YT 74— XLDOEZF LI
Shyklovsky (7 17 2% —,1988) @ THEfk] L WHIMETH D Z LIZFEWRWEA S, THE) G
k) &, TRASRL O, B O, a— RO D@L bOERRTHZEICE > THEDOHS)
b L7t & B AE U G L L, 20 Z LIZ X o THR OB LWRER A E Y i3 Hik GRefi 1997)
ThH5D. ZHEERIZLAAFOFIEREN, £ 6% ik Chukousky B9 K HIZFEbOMBEOFICZ
DOFEDOTRENFIET S

Z DX 72 Vygotsky BRI & M E %, Lindqvist (ZRERFEOA B X 72 A& 22 A O A B 0TI T
HZ N ES O, FFEIRELMET LB X, ZOTDICRAPEWRAICEE D> TED EiFTin<
playworld & W9 BEERTETE O HEEREL TWD. ZOHETIEIRGFEOT F A MokIx, 867
HLRKRAELITEr A2 T XX FOBIFAY & 72> TEOWREH R Z A0 3. MR 2
CCHETOHLID, ZNEEBETHIDOIRFICKRERDILT —~ORETH L. o & 2T L2 n
S TGRS, ZN AR T EAARRMODHRTOELE D IEob e, ERAE LT
KLV ZROREHILELS H DD, ZOMOREE% playworld & LTAIY 32 & T, BLZEITI
R ATRE e S S ERBMRE -8 b EN, RIS T 5 Z L AR, TR EL B
HEEIZ DTN D LT H.

playworld XS A A L L, By ANT THFED ERADBITEEZFE L TN &) HBIEE O
BLUWVRETH D BB ITITFICA £ RTHERE L HERIT TORWENL 2 H %725, Lindquist D
BELZNEDOMFRE B2 (Boltonl1984;1992).

A XY ATIE 20 #HAIZCHM S Harriot-Findlay Johnson HIZ& 0, B2 T & b DHBFDOFLE L
LTHEIRBR DT R ZTEHBARONEE KT~ L LTHD WD, MilldsiEz M oz 8l Ik
S HLDTH -T2, Z D% Slade 2 Way WHIL, A E L TORZEDT-D EMESITLY>ELE. 72720
ZEIRAOTFHEP L, BRRKRBELRFELT LD TH T,

1970 FARIZ72 Y New Castle JREWVOND AT HRBNTE /. ZOFTHEHIEE /2 DIL Bolton
Td 5. Bolton b Vygotsky ITIEKMLL TE Y, Lindqvist 12V RMEAZ 2. Bolton IZ LD & FEHIT &
STHORTYDOEREL, as if ORBEA L VXG50, HHIZENIEDV A ZLildbH. 22
Tas if &Ix5 & HlEs & 510#) (distancing device) T#® ¥, Lindqvist DU 9 484D aesthetic
PRMEEIZHTVY. Bolton (X, K7 =28 W T A% 8 50, F8 T D55 & M IS 5 2 & I3 E
HETRWETDH. L LAMULULIP TCAEENTELBBOMEROF T EH - HNEERHICRBRT 5 2
ETHOLNDIHMPEETHD.

Lindgvist @ F5RT 5 HiEIL, Bolton D& X ITFHEFITITV. 7272 Bolton & DIEWIE LN T —~ & L
THRUTRE & WV o T IEF T IE B MR E DRV REE R L, T EHICTORBRE SEDH L ZAILHD.
ZORERE LT, BENRILONA L0 RHEA R A EICEXZE DO LR D.



Lindqvist @ playworld ®&F X H # B S HICHAREIC L, EHEE L TIRR LIZDO MR
Hakkarainen (2004) TH 5. #IiZH H D L5 2 J7% narrative learning (MFEIEV I L D 5H) &
Fr8-S1F 5. narrative &IIFEY, Wikad B L, MEERRFEO I OMDL D X 512720, ITFIT
S TLESE, DERERR, BB, NET R EIRVELF T, BEER O H 0 AR TS S LTilibild &
91272 o 7= (Polkinghorne, 1988;Bruner, 1986). ZkH 2B L /=458 CHEHE /2 DX, Egan (1986) IZ L %
ZOEHATHS. M3 narrative, & 5 WIIHE D FEFE THE > TV 5 story telling %, Vygotsky (Z# - T
T ELDOFERE YU E R, BAPEEZ L T 5. XS 60, BMERE A ERT S0 0¥
D%, narrative & L THEILTHZ L EREELTWD.

Hakkarainen (% Egan ®#& zx ZH( Y AR, playworld ZF &b & RAD T narrative Z2/EY , 73
OEZEY T E LT TIRET S narrative T4 T U HEEL, DF 0 EEO AMAKE LT
EET 22 LICH o TIED T EEIT RV, 72 & T ARBIRH 2 WIdAEZHWD Z L L ARETH
5.

ZOEDIZLTELID playworld DMFIIZ FEOFEHZFARBICT 25 THD. I 2IXT7 AU 7
TOWNFFETIESCHES OBiR & %52 & L7z playworld #5738 % (Baumer et al. 2005).Hakkarainen
HEBPATENZ IR E LD LTWDD, O F7-5 BEEIZH C (self) ODFREITH S.

Hakkarainen % narrative learning DM AIREIZ /R D DD NWTHERZED TN DE. ZDO—FD
HEEE, BBEOCOSEN 7 &b 725 sense making BRI 25 Z L1TH 5. Vygotsky 1T—RIVICE
BREWbndbDE D2 pF 5. —DFEFETW A meaning THY, b9 —D2M sense TH
%.meaning & IEEECHFO—MH, ESBIFHRERTH D, ZILUTK L T sense [TFESHWEL D
ZOHEDHEOMENWTAEL D, BENRERCTH L. ABIEOTIE, 72 L 2T — MR EKE LT
FEO2ETHILDORTFELLEDODHBEWILE S THIZRD LWV X, FEBITZOHZDLOH L
WEWAED T

sense [FEFHHUR LD THEHD. HLER-71T ) EIE, FEBICE o TEDFITE UTFTZ1ES.
ZOEE Z LD BAR 28R % prezivane & WO 03, TN EMEVRA S sense BIESHAL TN Z &
73, Lindqvist DN D BEOND aesthetic PR ZED T £ L TE DR L IZ/EL LTS sense lZ &L
T,playworld TEZRDONDIERA RFEOEH N FLEHICLoTERLD D LR L. TN

playworld T narrative learning @ RIREM:D EAZIC /2 5.

2, fHE

ARFFEIT Z 2 % THII L C& 72 narrative learning &\ 9 #H LUWHENIC X 5 8E D& 2 5 0wl ferk:
EMA LT — FECBTL2FHICOVWTOFERIERET MR L, TN ESWEEET A v
DI_-ERERI/HZEEHNETS.

MHEEOFER SR 7 AR E L, TOEMBI ) 2T AR E L TIRIZBZ bbb, 2070
|2, narrative learning @7 —<ZXE L, A Y ¥ 2 7 MIENZHFOITHANETHRD. T D,
RKANCEDHBIN RN ANEBZ 725, 2Ly, 8L b3 8% Lot R zalv L, =2 T



Bx 2BBIECEZB RV, FZNANEROFTE 2 GLEMRBELE2 T 22T 5.

RANZE DA, ZHETO playworld R TIIREE R HHENIC R DB TE I b TE R
ARWFZE TITHBI O FMFEAN I 27 5. ZAUIANHEE T, Z OWFELRTN S 7 — O FFE O S % K
D, B THREZ A BT ERIRLEZ L TR Y, KRG RSGHEICE > TEZORADO B TH D
OTHD.

RANZ DB ADOFHNIEIO T —2 v a v 7 THY, = 2 CHBEMITHEHBNE L b, L
M LZENLSA DR S, (REZIC L0, MR CHEBINRNARB Z b b, £, HEEINZR S O
THARVWRT—<ICHE LB T bR 2 hbhb.

ZOT—REICHES S BREDO RN L DBHERBENTHFEHDFEORLFEEH OIFEHCLE I
BEGZDONPHREOESRTHS.

ZORE, L0 BARIIIZLL T O 2 i L 72 5.

DFELOFRERLTHSHRE LT HRICT— M ZRb0bw b EMie VWb s B axtg 35,
BRI EED, TELOT — MERBRIZCED X5 B E 52155 b D).

2)narrative learning A%HARDHHEE T, BAAMIZIZIE I W I TEEZ LV 9 D00 FFIZE Z TRADH
B RIEHNIEDL SR bDTHY 25 D7D

ZD2/RIZHONTH I LEATL T <.

FTT7— FOHFTHERFHABTIZOWVWTUL, ZRETHHAZT THERAx B X HARH I TE TN
% (&1 1997) . L LEE PRI DWW TR 22 208 e 7272, TRBL) LW oll&ETE e D6
NDBIIZHONWT, HDHFEO TN KD D L5 THD. ZD—2>DRNDFIFE SR FEE O
EABEFEOH2E DHWBLIONE] © (R 0bD. 22 TEET KL eR0BZX L%
A7 0ICRBTHLEELT, BORBESCKRET 258, AIEEZENCTL) &HD. &
HIZED 3121E THMIXZ DL > KB EZ2ZRL, $IRBHORBAL LI LT 2EMEZ T DT
PRPAETEOFRTHIRD LWL RRBAZE LD I ENTEDL LT D) LdD.

ZZIEET, TR EEFELOHICHDLILDOORETHD, LS5 T7— ML ZL T, Lo T
7= MZBOWTIERANIEBA 2N AZ LT bRy, 80D HHEBMNRHE - BB AR £
TS, 77— EIZABONEBOBENLTHDL EWVNIEZEZFHITHICEILSHDELEBLNDN, BHREREE
HE - RBBUIHFICZTN EBLIEEREWE VWL D L) Th 5.

LU L TT7 — b EIIAMORNTEOHRNE NS ZENTE 00, ZHICXTL2HE - REMN
BENTIEE®RZ TRV DTEA S ).

ZOMBEEEZZDHTOITIE, T— b EFAID, £ AN RNIZED Tl TV 2 EBMET
b5, Z LTARNFETIE, 207D D—2>D/FEFEE & LT, Wartofsky (1979) © 7 — MLZ M L TH
5. Wartofsky |% Marx <2, Lukacs & #JH# Marx OWFFEEITKILL, TEENE LTOT— ) L H X
7= MEARRE LTV D IS IE TERIFORNE, 5%, TR b bEINOIES), & 5 W ITERKIT, 2 E
KEMDICEDLRETHD. TRbbEZAAEK (FH) 2ZNHEOMRLTLIEKRTHL] . SV



AL, 7T — R &7 — FORANLE, EXEILBEROREL (representation) Th 5. £NiTdH 2 EWT, A
MOBCERTHLN, TEHN-ZHOCORHETITRW. AEHZAY, THI HIGBIOF TH A
HDIL, ZOHCORBRE L TT — 3 ® 5. 7 — MIABOETHL. L L~V T ZAEROHMIL, 7
— WO FEOPTOHCAHFOBMATITHRIZR, ANMOB CHMAREET L0137 — MO FER, £
i B RDEEANEB DT TH S .

TIET7 — MBI DEEBEIZEDL I R b D). 22 TRBIZRDIZT — b EHE3KROANTIHE LT
RZDWDOEZTHD EDOVIHE1LROANTY E1L, HENRERICELBEETHY, H2hkOA
ITIFofEOBEBEDEESRCESED - OICRIINDEETH D, 2R LT — MMIFE 3KDO AL
Wkied. ZHiE off line, T2 b BLHFEDEE L IFMRIMICUINT & Z AT, AEMNZ, FEERNLH
MIEWY, H2WIET — LD OB|EEBKRT 5. ZIVTBLFEN LR O R &38R 2 8F, v—
DEBOHRTOHABRIBED TH L. T, BENRIETICTZ0 LT, a2 et 2 2t 5.

PILE HICHE & OBMRICO W TN DT, 7— MR 2 OOBRTHREZ LV ). —2I2i, i
AT 4T OAFEMEICONWTORERTH L. b ) —2IF, B O ATREHORER TH 5.

Z D 2 JITOWTIL, Bk O Vygotsky OB O OE DL Z ENFIRTHSH. 725, Vygotsky

AUTAGIE BN D 72 DI, BLIEM RSN BB ICH D Z L PMETH DH. &L, Wartofsky D
RO 2 5, B O FREMEORRIZIE, S HICZOHITEE LTI L NDOBLIEGERDOIEB N ML ETH D &
W Z ki s,

DX S 7 Wartofsky DFREF LD THDL L, T — b EIFBFENFERD S IXHEXNICHRD Z & T
HHEIZRSTZIRBOIERN TH L. TOEBIHEFET 52 LT, NIZESZAIVHL, ZOBEKTHED %
KEALTW. ZDESIRBDLLTOT— ML, BB EAWEDY 285 9 5 & Wartofsky 1352 T
WD, T — MIBITOARBFEEINI LD LD REEICL > THRARREDIENGTE.

AFFETIZZ D K 5 72 Wartofsky O 7 — MBLIZHKSE, 78O 7 — MEB & k2 ZRERRTEE & 9
FRIND BTV LURFIT Vygotsky 280 9 K D IZBLER R R ORRER D 72 W IRIC & o TIEBLEHE IS
X DA BREBIEHN, 7 — MEBHEZELR LI L TV DI ETHLEBEZ BN
%.narrative learning &9 JFiEN, BEMROBERTEEHZE D, 7— MBI 2 EZEFHE2 D X
AR FN G, EOREIEFRIC LTV DD, W) SERDHOESD—>Th 5.

narrative learning IZ8F A RADOWHEE &SR L TWHWL DD, LWV d T ERARIFIRDH 2 DE S
Td D.narrative learning TOHLMRE 2 J1L, HEOD LM /e ME (aesthetics) THDH. KA D
BE, ZOENLRMEZ L VIT TS Z EiCmiTbns.

PRI _72 K 918, ZORMREEIZRM 72T OMGEHELLY, B RbOE LT FE
K> TAELDBEHNRFIETH L. ZORMRME 2 EEH T D narrative learning D& X 1T, #
BFIZHBUV T imaginatve education &9 F9RA ER L TV 5 Egan ™ % /712 U % . Egan I% Russel
DEEEBIHLARNS, BE &1L strange b D% familiar (95D TiEe<, familiar 726 D%
strange [CLTWL Z & THD EWV D (Egan, 1989). 95 & KA D8 (17 OB SIE, narrative
learning D7 —~ & L7eb D%, TEHTHITE 5 TWVMNIT strange 2H D & TEX H0, T L - T
T—<IZHKT AL ELTLOHEKE LT D LN TEED, EWVWH T LiZhb.



I TRACHNE R Z I A D D F D EIZHOWTIE narrative learning ORFFEDFHRALDHF T
%y, £7-2 Bgan OFGHTH S TRV T LA Z DA THEE L TV D DOIX HARD/NERE B 72 - - 757 i
2O TBMIER] OEZX T Th o GEk 1964, Miyazaki2006c) . %I KAVTHEAENTETH O 288 &
AR L, T LW R EZB Z R TR RITUIER L2V, S0, KAE L ThhrosT
W%, familiar Toh HBH DI, strange 2 b D& RWIZ I RIFIT RS2V ZRIC L > TEXLH T,
Bh &1L bzl 5T strange 72, MIMICHEENSE DO L TEX 5. ZOB X FHIE, NERTORZ 5T,
AT E CHRBRICAZI R D LB DBND.

AEIOTa Yz T, HEEINZ2ED Y O TEMETHIHEBIADOSEZ5 5 Z &3 K, 4
HEF DR &y 7 & O ) THBINZRBED D ONEFEEZRE L TV ZZCHBIAPEMZEE LT, &
HIZEDL ) B Z 3T %2 LT Do RADEHB OS2 TOLS B, FRZZRNZ ZToERE
75,

2L, REZNAKROPTIL F 1A, FELb07 — MEEIRE S EboTod, L) iEkHh
DT, BEEB IR .

3, FHik

ABFIED AN 72 T7151% action research TH Y, BIHEZ N HEROHENBMO—HTH L. Lz
Mo THERIEFHEO—HTH D LRRFC, HEINLIRE DL LTI ey =7 FOH TEL
LTWolz. ZZTHETIE, 7ry =2 MO 2EMEZB L TEDLLRWEHSIZONWTRIRT 5. £z,
ATy MI2EMOMIETH D0, TORIO VEMMB AT TH Y, T & OENRFE L. £
NEED, SEBTOERIEOELIC OV TL, FBROAMCE LD TEL Z LITT 5.

ABFFEI I IR ORI T HhHER 2 A FEH /B & L, € 2 TR IR 5. T RN B0 AT i (7
U, Bne BAICEER, KOREEE . 1275 240 30 45, #¥4E 3 77 ATHY, S5HIZ3mRY
FA1, K115 405745 MRETEKOENARTH Y, HMOT — P71 7 T MIRFHEE . (R
BOFLRIBIRE R 2. TSNS, HROWEE 124, FHBREH 5 4025725,

ABIAASIER, 77— NI S RABIL & #0. A7 RV =7 RN S ERIC T —27 v 3y
FEBFD, FUDT—F 4 A MNCREE LD, TESEHITT — MERZAD L VI RBEB 25T
N2 2002 FRICIEHERICE AR A v AX L=V a y T =T 4 A NIMREEZHBRE, V-2 vayTER
Zio TS (H et al, 2003, /NEFSE et al.2004 EIR et al. 2004, Miyazaki, 2005a, B et
al.2005) .

RIFET B Vw7 F~OBMS, 1 HHEAO 20 L5 2ELEEROBAERO LTH bR,
b b L 2004 IR E N narrative learning O 2 F5 % FA L, % 7B b B8 2 1< Bk
Eholzl &b, Zo7ay=y MK LTz,

MREDEEOMR L 2D DL, FRIL3 772, 90 NI TH 5.
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et 1

AWFFETIT 2 & I, HBIOHEMEDZM AT T 5. 2005 FLEITITIREIFLE YK, BIF TH &R
FEH ] A, FILEPRE RN |, 2006 £EEEIZIIMARE; (NPO BBIHE)E) OZNZNITH ) 2K L
. ENEEAT Y =7 NOEBIBEGRO T T 2 —— & U THRE L, 2005 FEEICIIEE 2, ¥
—1 D7D T — L& L, 2006 FEIIIHEE 3, XY —1 Db TF—AxMik L. Z01En, &
BOPAF L LCa)lFR (TEMFE, BROE L) 200 L. 2B X, ARFTEIC & - THRATHE
FENZIR T2 2004 FEE BT D7 ry 2/ hCh 7 uT a—Hh—LtoTH b oz, £72 2006 FEFED
07 o —H—"Th DAL, 2004, 2005 FEHEIITHEE L LTSMLTWAD.

I HIT 2006 FEOT BT =7 FTIET —~ EBE LT, AfE R (R R4 RK
W 2ERE LTV X, BRICOWTTFELHICIRE L TP e,

WFFEE OB IO IT IOV T

AWFFIL action research TV, HIEH TT — X WE, ST D7 = —XEF TR EOH ) ¥ =27
LDNBOBEBENOEMMICSE L. BB X5 2k iT 7y =7 b oz 2004 I
narrative learning P& x & L SHERIC H 726 L, T 20D LYHROMHIE T 7= 7 h~DOSINHR
ME 72 S 51T 2005, 2006 4E T IFEIET D K O ITHFENEHZ T O 6O TR EMNR LD TH
D2 NI, IREIT T r Y =7 FOREKIZDIZ o T 1 OMERE & W Uiz, AR R iR EF
I ZEHH 18 CTh HHBIEMZEORIE, 7 —~DWRE, B F 2T LORERAFMMETHY, 2 bl
DOWTIIIFZEE b ICHRICH T 0o 7228, T SR S M2 R > CIRE L 7=

T — ZIE D FIEIZ DWW T
AT TOT — 2 LTS HEBEOTETE I 2bh fiito L o7 ey =7 MUIFEE3 7 7
AMBIMUTIZR, TRCOYZ T AZFRRICBET 52 LIIRNETHY, HFFEE L 7 7 ABRBEOXG L
ol . WEELL, A ATy MNHED D 3 ADKERICELE T, BV —r v a v TE2ED,
W 1B AFEED TOMEAZFR L, ©7 ABEE B IR o7z AMFROESILT — FMEIC
b, T — FERORESL Y 7 XA TOBEWEETIZANESNIARRIZHOWTITARERR Y BERGL K Z
Lol ZHIZIEMIREBZ 72T TIER L BEOWH N b7, £MRE N RIETH 2B OV T
HEENDL OB E I 2B 272> 72.2006 FEE TR HETHLHEIEMENSOMERY 28
ol

Y X =T AEREFATOW

BEICIR AR LY WA R CIEBER SN, ETSNh ) F 2T 20 2EFTOELAEBHIEDO K &
RAERTH D, £ 2 CTHRAINS, AT 28H], S HICEORTOEITERED 1SRG 3FEMILBETH - 72
R L TR ZIZONTIL RO 1 OESTEED S,

BUNCB Z RN D DL, ZOEEDEIY — 27 > a v 7 TORBIN ADRER 2 {3 2 J# 5 5
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FORETHD. ZHEAHMFEEONIZITONZ. RIZEDEED T —< BRE SN T — < TR
R L ORI LY 2R DHHEEIIE L, T ad BRMbT 2 EE T HEBIEM R ICERIE L. 2ok
SE,ET L FHICEESN Y — 2 v a v T ~OWRITITN D TS L, EOWEITETHE TH D 2004
L, RIFED 2 BRI TIEIRESERD LD L7 o72.2005, 2006 [TEE TiE, 1 FHTOMAITHIZ
BWU—r v ay7~OWE NS 2T TIHERS, ZNEEPERA Y 2T AOBEER—HTH D
EEZOND LI T RICLTH, 7a a7 MIFEHIZUD, Hi LWy T 2RO NLE
LCUBED 4 Hfb WV EN SRS D.

TaYe/ FPELTOb 2L b RERITEL EMIITOND V=22 a vy P THL. IHOMROH S
5T, ERBRICIT N o 72%, TICEBREN B 2 b . T O EHREMM O EOR% 2 HH
2, V=2 vay 7 RREIND. 22 TEEICLDEBINN AR I ebild. 2 0% 2 BHFEE DR
HBHY, FEEMRERB b, 9 ALV 2% b.

2FW 3L ZOREA OF L DOIEHS L, REENOOTn Y =7 MIBEE LA AR I
bivd. 272, ey M EFTEERELZ2WEEFOITELB Z 205,10 HIZ U HIZER)
2,11 A0, 0L 12 HDIZB 2 b s BEREER 1) LTI BRESN, P THRER
ITHETH L. THUTKIE LT, 9 A% PIITEB 2 O, 10 H R ENSIIREZ OO DEEH A 272
bivd. FEFREHNAG 2 AET BREER 2] LIRS T — MEOTZOOEIRENRB Z 2D
N5 &6 1 AL, MPREFZ B L TOXLF~NENSELOICFREFEZREATHT L W)
FREORBZ2bNWD. 2hbld7ey=/ NENLBEEREEFBARRVITETHLN, 7ry=/ FO
HENRA R CTEHNDIBE T Wb ey =y 2R E LR, M ERDEH I THDIN, £
ITORBOBENIN TV 2l NOKREH T HEETH .

4, FER

4-1,FER 1 Tuvs SOR%E, £t

# 11T 2004, 2005, 2006 FFEED T m Y = 7 FOWEZ F & 7o F7oAFER 1,2 121 2005, 2006 [0 4
DEVFHELWELDZOETZ. 2004 FLEIIAVIEHROFH N HIXIT TN D2, BEIZIR 72 L9
2005, 2006 4 TOIEIZ T 2T CTH Y, ZZCTH IR > THIERT BV =7 FOMASL
TEHREL EDboT. ZD8,2004 FETHOT Y=y NeETHEM L, 2L DEWT 2005, 2006
FEOTUY 2l e EOEZ TV ST, T <.
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#F 1 2004-2006 T v Y =7 b OBEE

004 T U DT F (T~ )
T IEROE

FEBICELTH LAL, BAME VW WMEELZ D, TR E AR 2 &48E
BHY—7 v a v 7 TORFTIZEDHBMNIA

BTHEOELHRE, FRNIZOREELL T, TELLELIEIWLEZREIC, ZoRHET 5
Z OVER

WY, sEELTHND “THE
FEEAV X 2T HEDORMR

1, v —2 v a v 7 ~o “HE” (RIZOWTO “fFHf) ot
FEHICHN T A TR B

T —< 7 V=il RIS, ERTRHE Y BT

2005 FEE T Vs b (T—= « IKE)
T iRROBH

2004 AEFE L BB
HYU—7 v a vy 7 TORERECEDHEHBINMA

BTHEDE LD TFRERR, W yS, XU PF—DH LD KABR 7 7Aoo TE T, FEETHITH
)
ZDVER

SEDIRED KT, EDHDH, e, wEied
FEMAV X 2T HEDORR

1FWN T —<ICE S WEEHROIEV B LOZDI@E T H Y GRIENS DO TR L),
T EHICHEN I B 7RIS

IREEICOW T ORKZIES) (R, KR L) BAK, T—~7 ) =728l <, FHKE BEFoC
{EREI) XL, UL LA OB U7 RIS MBS, KR, EOOBPIC (BEHESM L THRN
HEREDIRTT D)

2006 4FEE Ty b (FT—~ - BH)

T IEROER
MEVIBEIHFETIHRICTEZ LT, FELOMD LY —BORFZILE 2 HfF,

HYU—27 v a vy 7 TORECEHHEBINMA :

BTEHEDOET D 3O RMNER Y 7 2B ND, BALEREEND LV TETHY, FALEN
EFE, SIEOHRERHY Eo T,

ZDOMER

2005 4EJE L RAMICE D LS, REREARLEBOLENRT, LFh, Y., £5, Thz,

M7 FFF AR Ex81e
FEB VX 2T A EOBR

2005 L BIZ, 12 o@BEnTHY (“ROIF” ofER L)
BRRIEEZ BT HRADIGE)

RMEME (LR REWEERE) 30,
FEBICHEN IS

BHIZOWTORRIFD (M, B, il SIc7 —< IS U ERFEDRAIB SN TV S,
BeH O U BRI LnlEORNEAICR Z ebhud,

10
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2004 FFETIEL THR) WO T —~ TR IR AU —7 v a v 7P CIEIERE 2 408K & FRICH
L, ZERNHERICBIN T, 3 4 DIREH & “FEH” LA CTOWDRENOEE YO L ZAICPATL ZHTL
Foll. ZNUCH LT ELTBIX, K7 T AT LICHEMIATE, WX TRES W, (REF 28T H
L7 BB, RIEBEDOREN R T AZ A5 ZATREI b, 2T T X TRI-ICE 2
i,

LN 7 7 ATRICET 2AREEZHEL, F 8L BICHABNELY, 8L BERER
WD A LI LTz, bz |, L BICROBEMNE DB, U XOHE LB
b,

2FMTIEI ALY =2 v a vy TORVWHER LW ERTOT — MERH - 7. LinLERLL
g7 ey =7 FREAKROANANTB Z bbb o7,

2004 £ £ Cid narrative learning (Z31F B narrative OHEADS, RFHIC HNAHIC b FEE 125 <
Hfp Sz BEICIRIZIEE Y — 2 v a v TOMBNICIRE S, NAMICH T Z TR S5 4
WRELTEZONTZ. BEMU—2 2 a vy 7 TEBIRbNIOIE, HEDOHE L S 2 JLO RPAEDHERIZ
RoTETCHE (REH) 28350, FHED “FH” LI ATLE Y. T b bk
BETZHIZONONEMIZH D, TR E > CTHRAEZMKT D, LI D THoT2. Thbb
K< & LT MEOHEENOHRICEDIET, ZITEMA LTV, FELIXED RT=IIBINT 5,
EWVWIHILDOTH oz

IS S, 1IZIFE Z O E O BB 2@ & 20 HER b Tz 1 FEIC T —~ (B L 7= @) &
MFEDHDRER Z o120, TONFIIRORAEFTATEY, ROREHNT-VT 5L 096D TH
D, REVIT—=ICFELLEBEEAL, BV —2 v a v 71z b, &9 UL EOFEm 2 Bk
EH TRl

SHIZ2FHLBT e =7 e LTOBENTERB IR 2L b, £X b T bZ I CTEMY
— 7 ay T OEREER T ZELRONTZHETOR LB I Rbivrole. bbb, kA
H%O 9 AlcsZlhbhlry—27vay70oB0HEMIEE TN SNE (5IF
2005, Miyazaki2005b) 75, ZH LA DOREITBLE, T ORI B> 7z,

BDRBELTH, 9 HUBOREICV—27 v a vy 7OEETIHE VBNl I R OFEEIR
DAV F2TF 210 ALV 2 AKHWET FEALEEW 2] EHLTHEHBZRTY — MlEZ B 272
IREMD D LN, ZOREIESCNTAEMICZOEED T —I v a vy T DT —<3ThdMITE -7
B o lc., MMICZBITNT-OITEEYL, =F—78C Th) Tho7e (R2ZH) .

#2 2004 THREEEWR 2 HIENE

BaIZIH] Zn Lot
motif [ZHRHY L
X F(40) 2 7(6)* 31
B¥(42) 21 5 16

REFI R A DTV D E . N
narrative (245 Z DORWE 2 7, 2005 FFEO T a2V NEZFITTHHTHRAIZED > TV E,
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BRFEIRIC B NERIIC S LV AW E D E > TV oz, £ 2006 EFEOEY —7 > a9 v FITHNWTC, F
EblbE Y ) I S0 SHEMOELERN b 7. TN a2 T CTRUBER LTV —
7 a7 TOEBN, 2005 FFEDT —< THAKERRL - TETHIY, EoTn, EW0nHH0Th

27z,
B —7 a7 3FEE 2B v/ L &g, X o —B =AM L. F1 B ICEREIC
TELEENEFY, ZORITIADRETIIHBEAE LTHN, A7 LEGTH. EH%, BHLIZES.

WOH,3 ANBHYED 7 T AL LCTHEBLL, FEB b EME L L2072 L7z, FEEICE
ALY, EoTnol.

1 ZHITOM@ & DT IOV TR, 2005 45 TIE 2004 2 RIR S, 77—~ Th HIRRICEE L2/
A, MER A REICHEICHEHRT 22282207 LN LENALT TERLS KEND TFHR] A2k
5, EVWIHBTORAMCEDEBMNA LB Z ool ZNE 1L EOARR LT, /2 1 FHOHRHF
2FHILIRIC S, &7 7 ZAOIEB O RIS CREEOHW T 2R o7 5 1 B H O FHRONE LI
B HEfi U722y, TN PABRIZRBEE N B D7 7 ADTEBITIE U THR & HEfiF L. 242 XY, 2005
FEICIIREEDERA Y X2 7 2OFTHELORBICIE U THBIMANAZIBZ 2 X512 ko

K1 2006 FFEEWT—2 v a v X2 2005 FEEMY—2ay
FERET “B o\ LWDHFH BHICE 72 “FRER”

2005 L TIL DO EWK T narrative DEX FPLR S iz, ETHBIONMADENY —27 v v
U THEBRFERZBLTBIRDND LIRS T. FRIZEY, 0=y FRERAY 2T
LDOERIZED D LW HERH BT o T,

CEMT—27 v a vy T TOEBINNADERNE b oIz, & 2 TIIAEHERGFIETH D IKEN 2
RBIIL, L LFFICE Z CHIREDNIBIIT 2 2 L e Eo T REERFE L WV OSBRI R0 E &,
FELBITPTEREND LW I BRANNTIE T, MBI 3K 00 Z Lilho7c. Lok 2 FHILIRE
DR TIEL, B THDEIICHEMATE TTERVRZOFELEbORBRAT-EL-b0 7 — MMEH,
ZOMDIFE NSNS EEBEE 2 T2, 2206, BT —27 v g v 7B 5 HEBEIN 2
ZIAMKE L Cnarrative T 5 &0 ) O TIEAL, Z0®% T E b HEZNENIT narrative &
AV H LT 20O, HDWITHORRE LTIRA D ATREM N R 2 TE /.
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Z OB 2006 FOT RV 27 NEEERT AR TID ITo X0 LI ZOFEOHHBIE
METHLMAREL T SR, IFEE 2 AN EHEEOFF LEWTIE, [HOUV—2va vy 7 TRDY
T2L, ZZCTORBRBIK, KT EITHEE T DONBKREL] L0 ) ZERHERESNZ. S5ICZ0 &
D RBERINTAD DY FEMAN (72 FITTHR LA T, Z0EKITL VAT 72
FITTH, RIEOLONERBIN, HE2E L TE>TW . ZNRFELZHL0BB T 5. 2 2
TOHEBIPITAbZENERETHDL EEZ BT,

FHZESTEYOUY =72 a vy 7ORARBRESNTZ. T—~IX THMEZDOEE ] Tholoi, %
FHOWMU Dk RNFIMT 5 LR, 22 TH =D LD THOKTE] NEENRD, L) v—
UIRELU LN Z Lo, T DT 2004 LIEWD, TE L LITHOREDORLY LY ZEH o
HOO, EEEMICHEBINEE Z & HRhol. T2 THEIMICBMT 52 k0 b, 2 YLK — kS
BGEROIFEOHF TR T 57259 B2 04, MR ELTEIRoT.

BRI BT —7 v a v ZTIIROEIICEIT L. V—2 v a vy 7 1T HBIL 3 ADOEENEL D R
W7 T ACHBLL ITAAER Lo <07, REZDO—AD “FE” 2 ieZ & THREZIB IR0,
RN LV ORRBHICROLENTHET D ELPo. BH, FERCARELEREGL, +FEb2bH%
BNCHREICHZ. 2 ZIEREZ2AWY W 2350, FELTLOHOFIT “BE” Bl L. &E
EH7EBHiITV oAz STV oD, BREZICH ) —EEREICFEVTEbRBENE Ao & 2 AITH
W, ARDZNZENDHIZHOWTCELA L=,

-.LA.F; -

,pg,‘, )

= . / 4 \)
2006 '8 3 10:08: 19’

7
X3 200646 H 21 H K4 2006 FEHEMT—2a v
Bz “OF” HAEL 7 Z A NIECThl) BkD

ES%%EEE%@F;VayT
FHEEZT [&F)] BEEND
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A L COFEBIITAIZ DN TS 2006 FEICIEI HICHEIE DL, 6 A THOIE NHEL
. T—=n THEZDEY ] THY, EMU—r v a7 TRA Y =N THOLT|] OfAEZFHT
L. EORMREE LT, ERAR O ZEEICODLEOTHD. ZHUEEHIZ7 AKX, “Bo7e” T/
DHINREEN, ZOHICNATENR EZ I~ To 2 LRI T,

Z D 2006 FEETO THOIP) L5 I ADFETTIE, 2005 4R (2006 FETHIs Z2biviz) OFK
WCEDHDITH, FHLWEKREZ LS. FRNAEB LELOX Yy Z7 7 X —THAIRRNORDL L TENE
EFEANZ R L TWD DTS, THOIF I THLNEILHIETE 272 bRV %I THOI)
HBLWEWS Z T n, EARBRONTOLIE2W0. D0 ZNL, MOBRRTH L. BITTE
LI bOBBRITESND.

ZORT, ZONANOERIIV—7 vay 7EKRICBITS ‘B EHLoRGL@LL. V-7 ay
T CEFEDE C S I, BLEO BICHIRT 5 RE R0 BB ISHARZ ORIZOWTE T OB
THHOD, AT HEHLNCRLRN. b ETHAEE R R, HOBICEEL. BV —rva vy
W&, LM K, 2006 4R TORADFEBIIIT AL T5E) ORR, LW MEZIZ-Z D LR
Lol ot.
narrative (2T ERAI R HEEN & 5 (Bgan) . FRIT story 1, B L kb Y 2o Z L THRES T b5,
ZLT NEL®) LIE MO2OMEORETH Y, @&P ZoOMENREH I ThE, Zhifiiksnd
DD Th 5. RBIE, AOPITH 0I5, T4 AETe (Egan 1986) .Gkl 1%, 2o TRIEDER
E] ThH. ZNNTFELTELORIZH LI MEFR D, PR 244, 8L BN ZE I 6 EB % R
THZENEZDLND. T2 bH, 2004 FEFEND 2006 4FEIC\WZH T, 7u Y =2 FTO narrative

EIIRADDH D —ARKOEMHEZRMET L0010, FELTBICHEmEEZ 2R L, BIL T EH7bh kA 7
EEIOFTEAL TV EDONE, EREZZEZ TNo72DOTHD.

TevOHREL TR Y2 MO L LI LTV TS,

2004 AEFEIX TH BT —~ 7257278, 2L Lindqvist (1995) ORFFEZEL Y A, B TE L4
ETMEE WS LM 2R b o & L TRATE. 2005 FEE DO MR R CERE N HR AT, 2006
FEFZEINPL—ERL, R-ZEH| 27—~ L L. 2006 FEDOTa vy T, - ELTHRBEAS
K$E 7o &L 2 EIR A2 E A E G, TN T — MEBIIKB L TWD Z ERHALNI -T2 7'
VUVl MR ELTELDOERBERIFES A SR IED 2 EDRHALNI -7 L L TERE) IEHED
FIETH Y, ZNIZHOWTORFRIFERE R EAMOIED Z L2 b DI L2z, ZhiCk L THEROH
TOHMBERIGTE N ATRERTFE L LT, ARIEN . Z OEMERITE 2 B9 5 729, 2006 4FE T
GBS DA R B ~DOEE, S HICITREEAMEFRKAIKRE L ToR R, BREEIZONT
DLI7Fxh, Tuavel hO—BRELTREI b,

4-2, #ER 2 -7 — MRIEIEENZ DV T
LU T 2005, 2006 B4R TO 7 — MIWEEBIOREFICHOWTE LD L. 2 2 THRIZT 57— Ml
TRIEEN Z2 W< ONOREIC T IT L Z LN TE .

DIIHHERE TT — MIEIEEORE & L CRESN TV AREMO DO TH 5. I ShHEEILT — ME
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N ANTEY, ZOREIICEROERBE THZERENB IR >TWVD. W TIEST)
LWV AFINEDRRIZEZ HTWD. &0 b, HHEE 10 A6 2 A2 TR 10 B, T35
EEBR 2] EVOFMNREINTVD. ZZTETFELEBIIZENEN 1 BORERKEHE 2 BND
D, ZNEETED, EZTVT5Z LIFEFSNR V. ROBMOEEMICET Z EIEFFS D0, LT
M ZO I ZEDLRITIUTR B0, £z, P62 0 EIZkkx e=e, & 5 W T ORI HIW
THUIY S T2 EZRED 1D 2 L NS, 2010 OMEbBEICHESNLS. TORT, ZHITED
FEE WS R —FEDA AL L—2 3 VORIELE WD RETh L. BT 2 AIZERESB N,
ZITTrELELOEMBEREND. ZORFEMIZISHEBHKROLOTHY AR vy xr MIEHEIT
bbb I MEEDIONIREERICTFEDIESND. ZORT, AT a vy hOT—<R00E
A ZOBIRICE IRMEN TV AT E Y =27 bOT — MIE~OEEL2 R EATEETH
5.
Z Dt 2005, 2006 WAEEIC @ L, 1 F, 2 F T a7 PR LA THEBIREMNE TV,
CTHHYRUTFOMGTOXMRELRD. e | FHIZFRETD 7mn vl MR LATE Y EENIZ, B
V=7 ay I ELRBLMME) KES/NERZELE TV D, ZHUITARRE OIS LT L72gv.

)7, 7 — MEEEALE ST ST, 72 & ZIXIEOOIEE O RO H T, 7 — MEEINAE L 5455
HNEZL BHD. T2 TN TRCNERGEORERDEE, VX OBERNTZD, NTEEEST2D Lo
TS Th D, £ 1 BT 5 & THHEE TN PRET S HBFICAN T Eb e bIcFREFENE D2
DFERT > ZEMET D0, ZOHRTHRBHENINLDL Z ENZ V. ZOE, FESNTVDEA &
RPFRTOFEHLRED D DT TIEARVR, LLFTIEZEDOW 2 x b aioxtg s 3 5.

LAF, 2005 4 E, 2006 FFPEDNET, R OWEALICIE » TT7 — MEE Z, - & b M 2 HEORIZ LTz
2, EWVOBLENG T L TV Z DR, 77— MEBIOR{T# OMOTEEN S, 7— MEBIOXkRE LTE
K45,

4-2-1, 2005 4EJiE
6/30-7/6 O THiVT{E- T| DFEfH

T CITIRRBMR DR AR Z A M B2 0, BHRICBW T ELTLRFMAT Y T HIEEIBEAIC Z
STWN5.6 A 9 HIZ IRIEN S OFMBPREE L o THEENT Hiv7e. ZHIER 5 TELNTW I3 iR
FEEN, o, AR, FRERDEDOT =7 v a v 7OMRREZZN TS DI ERHLNITR-T.
FITTHFELLEBITENENDIKIFEIZOWTHHANTND . F70, IKIEI NV EZ IREBR e EB{EL T
WA, EHE, BEIC “REORIE BEbblcl BEMIC “BR” S, APOREICR5 L
WO HBRER B o 7.

e, URRD O ERIRDEENH U DIRBEO L Z T E I bITEL L v, 72k, &F M ERR
23 U DRI O ZIX, FRC— KA E FREROZNIL, AEFOTRICLY, @A EICH DY &
IETEWSESTZ b D &7,

ZIZT O TES T ORFHIT, TESBRDIZWIREE] W) T —~ T E L bITMaiiv.
# 3T LB RO IRE O £ & o RBEEOREEZHNTVD bOREY, RiT T L
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b7 BT motif O A R,

3 2005 4EFE 6/30-7/6 OFE O motif

3 k1% 3 IRIR LIS Lo
—RAK#  hw FhaEm R 1K ¥ A ZFnLLst
14 0 0 21 30 7 33 85

BELREN AR R, TRHKEL LTV E LI BEIRIEE A ERBO - IREIT L oS ko1
THDH. ZORKET I KEPENHREZIND Z LT T ELTLLMo TWADITTER, ZNE&RATE
FEHLEHIIDRV.HNTL 5 “hE” TH5DH, LV IHIENRS 5 & THITYROFE RN IR,
B AR REND OF ICENITEZEORT L) Z Lo TEY, 2 2T 3 KRETME—
BIINTNDDIZZEDTZDNHEIR .

[ZHLIAN ) TIEHBVENZ L, BIXELIELTHH. BVES, — AR S, BETL Ao d &
5 RIE TN TN D,

9/5 BELV10/12 D THHWTHES T |

BWU—2r2ay7URE,9HE 10 HD THiWTE-> Ty ORI TIE, BV —7 v a v 7 &8 IC
BEERY EF. Ebot, TEYU—2 v a v 70ROV 28, LW ORT—<Eo7. 20 2
[FNZIE 1 7 A ORN S 203, b 708N H 5. —FEIf> TEDBENE L TH LS.

FORNZ,9 A5 HUAIO T ELbDIEEZ A TEL. T TIZT ARG, Bor2H.0c TREE
O BEEATE T, 2T b &b L1, 2005 FEZ G SRS, KR LD LoD EEY, BIF A T2

CEMBHTEL. BB RSTELNT Z o220, ZD L XITHF L L TURERHTE 2 L.

L, 9 Lb 3RETIZ R -T2,

EIG T ARG, SIRENBIR LICRETEEY A= TR Z2bh, 9 AIZRo TR—=7F— |
EO~ERELE. ZRBIFFEE L TEDOFIZEID D TH 7. ZOMIE, WThd 3 KR LR, &
DWVEANABEL D TH o7 £72 9 Ao T bIEb =7 — M TN 772 E 51T,
HONZEM Y =27 2 a v TP TRENE U IZZNZ KB L Tz,

#£5 9/5FBLN10/12 OBEIZIIT S motif

3 #R1% 3 ERIELSE Ok
— R A DA FRER RE XA AR Th st
9/5 51(2) 25 13(3) 13 12 2 130 74
10/14 66(55) 63 48(33) 4 5 0 75 81

—R#E, FREFRDO () WETFE, ThEhEH T —2 v a v 7 TEERELLLZEHV TV D E D, N

19



# 6 9/5 OB O motif T 3 gkEE & LN LIS DIREE D BIFR

3KIF
HY 7L b
TN DIRIFE HY 50 14 64
L 5 5 10
&t 55 19 74

#5102, W HOHE T EENHWZ motif 2777, R6I1X9IH L HOZFEADRIZ, V=2 va vy
T & 72 3 RIS, E N LA DIRERHE NI TN DNE I DERLELDTHS. 1T EALEDEN
W HNOKEEHINTND. EHEBHINTRW S AD I B0 4 4120, AV —2 v 3 v 7 OREFEEE
ICNETCz TIRIRT 7)) BN AENHINTEY, 1 A2BETITO RIS NOE TER Y
— 7 vay FICHETIETF— T EHOTWD. R LEM Y —7 v a v FICEEKE L THEELED
Tl T3 IRIRUSNDIRIE ] OB ERHINTWDEDN 14 4, RIEDK 20% 5. £7- 3kIRIZIMZ (3
IR DIRIE ] bRINTWDENR 50 4380, KFEOHE (T4 4 64 44, 86%) 23 [3 IRIRLIS DIRIR) %
T s,

KEICRERD, ZOHKE, L THL. RARIITFELTELORBRICHBRALEEF—T7DHEEHZTND5.9
A5 BT BKELSN ObDDH 5,6/30-7/6 T MBLLT THE) TRk TAf) LSO b oM
ZHETTNWD. ZORNEE, B EE b, BEBR R ESHTH L. SKELSDOLDIZR->TH 1
ZoT20 T 2.1 HELL TEY, 1 ORITEBOIRER TV 5.

F 72 3R ONWT =R & TR EFMOIE THEINIZH 5 DIX, TR ENEEDEH U2 b O DK
MERZTVDHODOHETHY, NETH D, - & 21— RKAMOBHA T ZIZ A OEN i T
560, FREBFOZBETVRIXERICEEPRELELL ) ICHEROLEL TENES TV DIHAETH
.0y NOBEITIFRBEICLDMIECED X RFFENR 72, ZOREHHE TERV. Z T TROROAR
HORNS D, KA E TRERICOVTVZIEREDOHE U2 OO ER Z TV D b DIEIE
IRV 3 IREARIZIZHTE TV AR, ORIV —7 v a v FInb TR L, AR Eoxebny
BRNPOEDLDTHS.

ZITROONEDIZEM U~ g v 7O THWH ] 728, BEICEY L-b Tidlewn 13 ki
PSR DIRKE ] BDEBHBLL TWD & ZANLHTHMAMEIC/R > TEIW Wy, LoaaLifilc, v—2o &
3 v 7 EEEARICIRIE A WA DAV TND L0 ) DI TH 2R,

F T 20054F 9/5 HiMEICBITAEMU —7 v a v TOMERN [T T )] OBA

SIEEDHA  LNEET LS DOH BRIZAEL &t

ToTTHY 2 18 3 4 27
L 3 32 11 1 47

&t 5 50 14 5 74

RTIFEHU— 7 g vy HREREIZSETCONTE 70T F ] 2TV AE DI 2N TEEDE. 2
DEIIT3IRIEE FNLSDOIRIENRET HE TIEINRVEL OENRT T F i TS, £72 34k
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BUANDEDDOHBERHNTVWDIETT O, BETANT T T EHONTODL KR LW T—~ D 3 Ik
P&, 5 0IFZENLANDIKIEZ NANABN DN THIZ AL TND T OE L WD, 3 IRIEOHIR D
PTLHB LN TR E B EM Y — 7 v a v 7RO TV DR —EREVWD Z 2R LT
. BVNZANE, ZZTHEHERL2EMYV -7 v a vy T7ORETHRL, EFLKELWI T —<n b T2
FENWANARIKEEEN O T THLRW. YU —27 v a v T L NWANARIKRER DT 5729
OB EZNRVICER L TWDIENNDZ EERLTND.

9/5 TO—DODRHIL, 3 IKEICOWTRRICR R XS ICHEMY —2 v a v 7y a v P CRENHELT
T THES BRI D0l ) 2 THDH. ZOAIE, L LIZE—»7 A% 10/14 HIZBZ
Role, 17 ACEIZEKEZHZ 9] L), R0 TEHY—7 v a vy 7ORNH] 2RD7z
HE T, KRE< EboTe.

ZITIETRTOFELD 3RELZ I, H D2 WVITHEE I TWD. . £518HD L DIT,9/5 & FERIC
Z D% 1L 3 IREUANDOIREE & RN TW 5. 7272 L 3 BRIRUA O IRIE OB 512> TV 5.
—AHTEV1L Lo TW5.

LU SBITERTRERDIL, £8ITH DL DI, N 3IRIED 5 bORE 3, EMY —27 v
2y T CEENE UTZFEEMONOEATIE-E D LR-TBY, ZORATEHNY—7 v a v 7O
EIZ> TNt WnWH Z L Th .

7% 8 2005 4EJE 10/14 i TO&EE OXG O HE

SRR D H ThUnEHY &
BIRIEHREM 23 35 58
L 12 11 23

L1 35 46 81

728 10/14 12725 T, 9/5 ORFRTIIIF L A BN T BZEIT Lo THE BN 3 SKENBLNL
T2Dh. ZZTI/5725 10/14 DRI OEHERE TOTEE 2 2 TH 5. ZORITITEB SN 10/9 128 2720
iz, 20728, 2 LLHTK 2 8 R EE 1L, ShFEE OTEE) DK & 728855 23 % OYEFIZ iz, Lizhi-
T, ZOMFFICTr Y 27 MIETDIEENIB Z b oo, 7208, MBS O REZIC, FREED
HEMU—7 v a vy 7 TIRRED E o728 R BB IS S THIE L. EBa%, T O
D, RFICEMICE T T2 &8 BES72BY N, 22T [ 172 &5 Mozl 30 IRbeAB
CWE A L3RI, REMIZIITY &0, 3R T2 EZONANARYT T ATHDILD X HIThk
-7z,

fin 7, 11/20 121 TR EEER 1) EFFATWOIRRDIVBITOND. 22 THFELLEHIFH I T AT L
WCHKEHD DR DI = 2=V ANVEED, BRTDH. ZONREIEMI LI, REENLEL TF
EblebE—fITED Z Lo TV D 2006 FFEDFERE IR I ATIE KR 27—~ L THZ L1
WHTW, EDTZDFH 7 T ATITEHEK TRNORBEENZOEOOEEfE L THELTEBICA
MU —2 a7 I oNnTERFELHED TV, EHIZFO—BRELTC, EHUY—T v a v 7DD,
BEIZIDEBEIZLDOENPRKRELSBS TWARAY —BE T T A b NT-.
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ZOREOH T, 8L OB LA b ONBNT. 3 IRIRIC “Tro T WS THRHTE I
M TITMERICE T2 v O 2 L CESTRBN . S BETITEMICE . —REx EhaL, B
WA &2 SRITEWTIES T2 BT, 2O X D ITERIRIC “72o T7 IESTEENX, 4 ENEZ ORIz L
FONIR DTz,

2D XD, 10/14 OEFANCITETIIRES, SRR OB E 0TIk, FEbEbITAEMNY —27
3y T ESVNPZDEENE DT TS OFEWIC L BN, 2O X2 RIEHHRa T F R M
720, Z ZTHIBICEWT 17 7 A& TkE] 2FESBEINERAbNTEZ LT, 200 o 3 ikE
NI, EEOEEDOERDOBEIZE NS DL/ 272D TIXR W, DFE Y 2 2 CTOREIL, B EOFHA
EWVHEHAI RN D TIXZR WD SIRELSNDIKER 2R L L Th R Wz EiZEREZ R LTS KD
WZEbND.

10/25- TR EEHER1 | OfIE

A EEW 1) OREEBERD L 51 T SH#ROFERROD I X277 450 THE] b0z db
DT 5. M (2005 FEDOLEITITEE 7 |]) , [ CIEMZES> TH L 0 iuid, 78613
EEZDZEDFINRV.EELANFZHELEY, MEBMLAEV T2 L3 AAVABTHD. i
AN RE S 21T 9 (2005 4EFE 1213 2 A 18 H).

ZAVEHEE IRV B OE D S H D, P n b Wbw b it (BIOMKICHIE, 155) OFiED
BASND L, RROK, FH/Ny 7 2 EREER, BA S, 072075265 Fsnd. 2 TY
¥ UNGTTIEA L AZ L= a bbbl Ah ).

ZOHWETIIMEENTHLHBETH L. 2D, ZOFIEIC T a2 7 hOEENE HHTL 5h
BIkDHHEZATH D,

ZOFRWEFEMMICOE 20T, FFHHEICEMEZ A TE.H 1 HRHIZEWZWETFT— 7 IHEA
9. Z 0% 3 [H (12/05) I 2O LIZH S L TREZH#E, Thaztlh kvt it LTS, 20
% 5 BIH (/1DICRIRE L2 X DI ANWARYMPAEANS I, TNERD T2 0 35880820,
RELEF—7 L VIHIBLEDNDLIE, ZRODOMVF T CTELLZBLIZRENHEL VL OBIFLEALT
D EED 1,2 BEICFELTEBITFHORICEAZ DT L. ZHIFREEN FE LD LR LN
HBOEEL TN,

AN DI TN,

#9 20054 T3AE G2 HIE - B4

LN ES Lz} Lt &
xF 20 1 17 38
5F 11 12 19 42
&t 31 13 36 80

RBINLSMC 14 BRIELHR] EWOSBADOTLEERNDN, ENDITHRALTH L. RICH D K
NS, PEEIDO T E B DIRBRICEE LA 2 A TW D, WAIIZIE TREOE] TIRERY | N eh
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ZN4THLH EAFITIE BREOHRZEL =TT 2 —] BREOED R—F YRS A TREE L EEH
MERBSA] RET, 2ROV TFRLLETHME ST T/EMTH Y, A LT OWm BB L TW
5.

W E R DEF—T /5.

7% 10 2005 4FE TR E G 2) $IE - motif IR E ETE

motif [CIKIZ&HY IRIZ LS D H it

3 KR ZHn Lt
TF 11(1) 16 11 38
B5F 11(1) 13 19 43
&t 22(2) 29 30 81

KIIFETF—ZITHKER A TV ELEEATT.3KIEDOHTO () NOBFIL, ZHFEICL>THES
NIFEEZFF > TV L D TH D, D XIS NOREZHIV TV S, Snhanid,
AITIRIEE BB L T THIEREZHIVW TV AER NS 2 2 IFREAEA L L TWDH EHD D
HAPKEEZRINTN D,

EREEHIN TN HETH, MOEF—7 2 HLITHIN TN D H DLWV RHIC R L <, 51 29 BEf
122, 1272 LZDOPHEDHEF ITWATHI TH Y, A ST BERIIICE L £V O H HMHEMICR > 7
DIZL TR, 2235, A DIRIERR TH Y, B ERIHMFL TS — A E 3L 1T Ho Tz,

# 11 2005 4ER T3E G 2) §I/E « motif

3 IR1fE 3 RIE LIS
—RAK#R PZA FRER BE KB AR ZThLS B0
25(1) 6 3(1) 15 13 3 111 82

DN KR DO PRI ONTER 1LICETF — 7 TR L. AR TH ONOEFIE T—KAM T
RERR] TNTNICBWTEEDHE UHHEZRLIZbOTHD. 2 2Tl 3 IKIROESHRHIZD
RNESICEDbNS. £ T, INETORI3MEIE, [BEKE) BIKEUADIKE ] OFF— 7 HA b~
THEZONRE 12 THDH. BRIFNTH S,

# 12 2005 AEFEHITETO motif g
3 KiE ZnLst

6 A30H 13.3 86.7

9A5H 36.2 63.8
10 A 14 H 67.8 322
108 25 H 234 76.6

-

ZOE DT IREDOHBELLRIZ 10 A 14 H TREWIEDEAM 3 B TENLSDIREEIZ A~ T, &
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BIZZEOHT, 10 A 25 HOZr— AT, BV —27 29 v 7 THREDE L D 3 KEERERT D LRI 6
A 30 BIZHARTIEHZWHEOD,9 H,10 AD 2 NI~V o TN D,

I HIT,# 10,11 WG ITH D & 912, S BEIOFNETITEE D U IR 2 B D 2Tk 3 Ik £
—7 L LTIEE A LN T ARIOHIED, & O LI Rz fio 3 IREOEF—7 08 7< &
ABLNTZ 10 A 14 HOHm & Z & A ERIGHIZHE > TWD 2 L B b e boffiloiEfE cEi
HEF—TZIFRWVEEICHO N TWD Z 2B 2 5 &, EFITRHENRERTHY, EBITE-T 10
H 14 HOWMEE, 10 H 25 B biaED [RALER 2] ORIEOREERANRVES bDOTHDLZ L&
R LTS,

(R EEH2) OHWETIE, M ORBIRIZTFELEBIEEN TS, 2 2 Tl F 33 40T T
—ZIZOWVWTIREEZBR LI X, 20 rEbebn7Tny= 7 FTORBRZZOHIEICEY A
NIeZ EZRLT0D. L LZEOEL, BT —2 v a v 7 CTEBICRBR LI-BEICL2KEDOH
DETEHARL, ENLFING 7 T ATRAZHALY, Al E2ZT720, KEEZ LS VWO ET
AL B PER BINEE L TETIKRICO W TOFE R TH - 7-.

ZITRE, FEAEDFEBTELN 3R, FICEENH L ZNZHEOHRIZI A E R o T
DIEA D P AZIZFRFEH O 10 A 14 HOE TIEZ < O &b 70 b EE ORI A T-faz i
TWD. ZOENHL NS T, HIZENTWEED, HD5WIEAMNERICE U ZEA#H< ORE LW E
WO ZETRWI EEFALNTHS. 72720 10 A 14 HOEL, %27 FACERY—27 v a v 70
KRR CTETIRR AN T LW DO EFEDO S & THINWT WD, T75 &, EEEN ST 2, b
RPN ZNEEOBIKREEM T — 7 2 v TR LTH S TWRWY, EWH ZLIZRDLDIEAS D .
ZDRITOWTIE, 2006 FEDOFEREZRLHPTH ) —EEZZ 5.

4-2-2, 2006 4FJiE
6 H8 HD MHiVWTE- T

FTTIZ4 A D 2006 FEE T m ¥ = 7 MEROTEENTAGE - T e 4 H 20 BT, 4B OB #)
NFOTAT 2a—Hh—ThILMAIEKRHL, FEBTEHLERIZONTRVEVE L. £725 H 2 HIZ
i, R0 Y 2006 FEET Y s M THHERD TV DA RENEHE 25 © 54 R m eI E
ERPMERZBIRo7. SHIZK 7 T AT, 4 AR BIZET 2IEEINVANAIEE > Tz, h
BT X, AR ENEAZX LN MEMHEZ, FAETLHI L bBIRDIIL U O, FRICEHEE
DIE, 5 AL o TE I FAZTLIL 7 T ADKR] —KikD, T a P LI EELR BT DR A E
S Z L Thole. ZTHIFHE RS E THifiIZl Z b,

ZOESRHPTEHABHD HiNWTIE-T) THABM & LEfENEB Z b, il s> T
HRENG, BREFED 6 KHDHILDOTHDLHI L, LENRSTH TV EIXZ T BRTIEZA
WEWHFER D ST,

ZLDFEBTEHIX, BT FLAY, HIFYLVERETED L) RBEHIN. 52 Ta—H =R
FANT ] ENIANTIVRAFFT b Lo tBELBRREHFHED -T2,

LIATFHFELLBITRPRGEZTTHY, BTHHINPND Z ENZ . 7oL 21T 2005 FEO TFHR &
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B 2) TH, MAMKRICHENTE N TS, LovL 6 A 8 HOHEIZITZ ZE TIZA B ILR W EF
b -7,

FTHE - RITZO OB THD. BT FELTEBICHENDIEM THLIN, LOTOHEIFEALLE
BT a T a ZEMOICH bOTH . & ZANESEITIE, EiNRT a v F a 721 Tide <, [k
OB D LY Y T AR ELRNT WS, 7o & 2 IEK 2 Tk EFICEMNICH PN F a v FanT
TODH0, RO R S T 5.

6 2006 £EJE 6/8 1R 1 7 2006 4L 6/8 fRMBI 2 « LKDOFITLDHD

# 13 2006 4E7 6/8 i » % motif ZEH L7-#H

FayFatthns FIAVFIADH ThsnR B

ZF 27 12 19 59
B¥ 1 35 36
£t 28 12 54 95

RBICHDEIT, FTavFallZEAER LD T THDLIN, ZNEHH O TWDIGAIT K 2/3 23t
DHEEHHNTND.

b=, FIFEO R DRI, ZOHEITH > T2FEIE, AP FIZRBEF—7 & LTHEZIAE
NTNWEZ ETHD. ZHUTIEAREZTHREMTH LN TV DA L, RKIZHRPWD N2 E THE DL T
DBENSDD. 12 ZIEXRTIE, ERICARS Y, 20 EiITER#inrnTnd.

8 2006 4EE 6/8 /EMM 3 « motif & L CHOR
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7% 14 2006 1EJE 6/8 il « K% motif & L7=F&

N ADLIZH Zn st B
xF 11 4 44 59
BF 3 7 26 36
it 14 11 70 95

ZO2O00RBIT, WThb 7 ey FORBERLTND EBXOND. TTLOFITH EHN
RFavFalSORNEF—T7 L LTEATWDLZ LT, A4 4067 7 A TRERORAZ L
20, BECFIRELTFEBICIDT—~ERLTNDL I LBIRERBID, &b RN RA~DH
DEVOBLU IR TS Z 2R L TN5.

EBTE PN RVARREDBEBR TN TWDS Z 8T, 77 2A0K] REEZREL, F
ELEBRIF->TND L0, TELBARBRICHLERD, HOoTNERBADMFIFFBIAL
HLHTND ZLRbND.

6 H 28 HD THivTfE- T

6 J1 21 FIZ, ShFEENCZRN R & e iy “ORN” 23 HIB L7 (X3) REIITEENMERL, 786725
WS Z &R FAHBEAY OFEORD EIZSD T2 X UO - E S 72 bITRB D0 RN o 1273,
RN TRRMBREE Lo, EAS ] L) ZETHESDITZY, RKOBETHDZH L LTH
720 L. 72 TEhWTWD | EEBEITITAE U T RWEBRBER L. HREOIN TiX2un, &
IFELBHBNT.26 HIT, BT a——Thh +E bbbzl Thffit) & LTHaLR TV DR
LOFMTHDHELT, 20 “GN” BN [SAHRDOINTE] LnwH 2 exmbei.

MO WERTR L2 L2+ Ebbicktd 2 TOBR] ELTHRELER, ZORBIREL, 1
EHLTEbLORBEOBIZERETVNANARFERE LT JIOEETIT RV EEZXTZVT5
I ol. In b A IXRMORBEENER LI T8I — ] FELboBlgEs 88 72bicflb
STERLLTHD) 116 A 27T HOMIZKD X 5 RBERNH 5.

WD Z BT 72, B, B 71 TEb R0,
CHIVER. S E TR SRR H 5. 900D A v B— U TLENT.

ZD% 6 H 28 HO HWTEST) T, HIOHFICASTWLIHRABL TR LS| LW HEMT
fimz L. FEb e bofinicieohicid, Lko+oe HEMFa vFa] bdbolo. LinL£<
DFIL, WANWALRBREHAEDEEZLDOEZHN TV REEN T EL b0 5 EEICE W TRIZHE
ZIAATEGLED — DV, ZDOFEDH D b DIZEHT RV IZE A EOFRHEAEDE THIWVWTWNS.
PEZIBROEDRETHDH. M9 TIE TEAF - nEEY - BB KIE) - 8- KZ L - BT b A
Ve DR DY - HOAIT] DHAEDODINTNDEIDREEN . —FK 10 TIHIIZENBERNE %
Ffo T %.
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9 2006 4FFE 6/28 {EMLM 1 10 2006 £EJE 6/28 {EM 2

9H5 H-12 HD [HHWTHES T

HBEMU—rva v 7% 1 BEOBRKRARD Y, ZOBEMEEMM RS o72. 22Tl ELD
T 1M R 2ol KO RREOBE A B ol FeB 22 R RM e ECRAICERY —
I va sy TN GER T EL MO . FELEBITY FRICEEFDH AR E LIS BIEXT
W T OFEIE, FEEZOEF L WH LT TIERLS, TF<{dEwnoTWey, NEThA (F&
LI LR BEMICE RIS T4, TR RYVHE] EH0n))  RICEENDEICKS TRT 2 Lo
AUl 728, ARlcb CHREa R Lo & & AT,

ZO%IANLEFEEEICRV,9ALH, BEXOI2HO HWTEST) OFMT, V=232 a3y
TORWHERL | W) T —<TRZM\ 2. 2 2T 2005 4R L 13K E 2@V 3 72, 2005 4EFE D 9
A OHEE T, IIRITH 72 b 00, HEVBHE U I2KE EAEICHEN TE D2 b0 E AL E ko7 L
NLAEFELTEBILBEICIEAND Y —2 v a v TORICEENE U Rz b a2V, #1512
ELT bRV EFEOE U b0z, ek, I RVLAY (bAWE, IETh) | T7r L)

(7 I L) XENENEM, A, HICETEEF Lo THEOAZRICFEb bR mA LT D
DTHDH. ZNHLORIZABIZAEL T, V=22 a v TORRTIIEL Tholz. L FIL 1T LHN5
LE LD ARTCHA ST,

7% 15 2006 4EJE 9/5-9/12 Hihj - £F M Uiz RE W3

SR LY 2d piirgacl ZFE IS5ANE
DH 5 3 19 5 27
oF 25 10 5 3 27
L 14 26 13 2 28
g 44 39 37 10 82

ZOEIK I TATIEEAEDTFREDD I T AT EREDOHELU DR EHNTWD. 128l s

27



FARZETLRBHNTWDS. BHD 7 ZAICE I X8 AD 3 HITK 1643, £72 4 HITHK 30 47, B
STWDLBNEND T T AZE R ET 156 79, REDOEETORY O5HEAERL Z & L L TR,
LrLENbofes, EbA LN TVD.

SOIERT AR, 260 TIHIFE A EDRERF O Lo BT TiER <, £t ofn
PN TNDZ L THD. K16 ICTOBREZ LD ZOTRIL6 ADLO LR VT b0 b
HIVTEMN 2 F a0 F abdd. ZORT, 2005 FEED 10 HDOB LR, FEbbix TV—2 v g
T OENH | O TEBICEZEFICE > THELN TV R e, BEICIIFE Lo 72 A E fRHF
SHETW5.

%% 16 2006 4EFE 9/5-9/12 #iH - teFZ OE L-h &

FNLLAh o o Baf%
BEBOECDLD
RS DR (A HIR &t
HiIR 9 56 65
A A 0 17 17
it 9 73 82
WL ODDIEE R THD.

11 2006 4EFE 9/5-9/12 {E&u i 1 12 2006 4E2£ 9/5-9/12 1 548 2

M OREDEA LRk, EEO R BIIHRFEOH L - bO L&D [FE] ShTnd. EF—7R LD
PN RERR) 70 BIFRIE . K 12 (3T d Moy R Eb S T A6 TH 5. 26 HD
fa LR HDORREAAET D (11/82). T2 11 O EICHTW A HEALEEOOLIRO L DI 12 O/
O TR ORTIIIEDR > THIPN TV DI RZDEEFICH i) THD. FEbbizl>TE Y DIF
ORI DHIGNCIRZ DN TWDEDEAS . R Z EEK 11 A FICf»snTnd TREDT L] I
DNTHWNZD. ZOMPITITIRED A EO OB TNDED, 2L TRU L) T, REHHD
HbOLETFELLEBICHBINTND. 2B, I R AVEHUEE IV -7 v a vy FIZB W T O
FTHOEDL XI)RFFEN T X 2B I Role. TELLEHIIT—2 v a y TYHEHNLZOBI X

28



EALTERY, $0hoEhRaed oL EHICzoBE 2ol

10/13- TR EEHB 2] OHIE

10/8 \ZHEB) =3 H 0, ZAUCHT TOME T, 9 A0S 10 AIZPT TREEFEDOH»oid7ey =7 K
W HHOBENFIL LA o7. LA L 2006 45Tk 2005 FE LED, 8L bOEAL TR Y 2
7 MR OHOIEEB N SNT BIRRO X DI 9/BICEM Y —27 v a v 7O R ORENF Z bz
B, EZNZZoNTIZLT, BOFRLREMY =7 gy 7 TOREONELZFENRNT IIFY LY
RN Ly 2y, ESEFEPRACKEZ > TEL. 22T Y/ 12 I TIFAMOLZDF=62 TR
ULy R [&E] ORICRY, [7anby) ORIZRS>TERMOLO b E, I R AT 23
TEEA, BMHEEZORS MM VTHE D, Vo hilEOEZB IR -> TV, 20K b, KO- bix
TELHLOH U BORITI > THEA 2iE81 23 272, 2% 3 A £ Thel 7.
BOFTELEREEDELDRICRDZ Lidenodc. L LEDL S HEROBEOEEAIZE o7z,
7ol ZITEWH S — MCHEN O RO R EZ T LY, 2N E 80 By, o5 TIE - 72 TfEo LT
Z 5 DO HEHERIIC I Z bt T,

ZOEDIRRMOPT10/13 LV FIFL bt Tnd [FELEH 21 OFWENRBIM STz, 2006
L 10/13, 24,31, 11/7,17,12/21, 1/12, 18 DFF 8 [Hl & 2T TR Z e bz,

10/13, EEX M2 Tb VW L. AFEFT—2 v a vy P THRESS| ZRFLTE. LER-T
TRIEHIEBY B CThoTe. 2 LB, MAMEIE LTEAT LI L2 FITILARN-72. 2h
X2 RIEDRBICAEIZZED D W EVWIFEEDFHHC L o7, ZOFIEIIEHET —~THY, 78D
DE T EREONE TN,

AN REL & T 5.

# 17 2006 FEE T3 E &G 2) #I/E - B4
74 HEERE J—H avIBEE Fhust it

ZF 5 3 50 58
Br 16 1 23 40
it 21 4 73 98

F 17T THER) LIFEATERERINTNDEHOERT. [KORZEnSERNoFEN] 1<
ORTZDOFR] T LEBEDOE] Lol bDThHD. V—2rvay”) BREF EOV—0ray T
ICHAREICBERA DD L EDRE b DO THS., TERENTEETAREL] NETARLLON AR
LWVt bDTHDH. ZOXIT, V=20 vay FITEERE LS OIFIEF IR0, F iz dZ B
L72bDh 205 RETH 5.

BT TH 8T TR TH, RO D motif & L TIIMFEL TS, £ 18 134 motif ZHi
TWbH 1 EL O ZERT.
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# 18 2006 FEE T3 A &R 2) H/E « motif

motif BYAT S TIRVALVIBE FavFa  FavoFatioR -
TF 28 30 4 21 9 7
5F 30 10 1 0 0 14
&t 58 40 5 21 9 21

ZIZT MHhFRT) LiFRoPIc TR R LAY REV—T v a vy P TERENE LR, 722U
HAOBDDL7R L EBLLN—20 motif & LTHTEIGETHD. 72 [TI RV L) &) B
THBMOER I, THy_T) ONKTHD. T RYAY) A2l 1L, BENELZBEFRETED
BAETHD. £ TFavFal &L, 6 ADME THLiN REMNARFavFal 0 LExET. T
avFa ol LI BT A =%, B REOLROFTMO LY U T ARB LN T D 5E
THDH. ZOHEIT (FavFa] OXLICNETHD. 72 REHR] WO BTV —I1% 6 HOHE
EIZHoTebDERUL, REREBEHROT THINTNDETH S.

RBEANBREBRTH DD notif ICFE ST BPRWVWRWVWEICEZ D —ANLDO I 1 ZiFdh-o
T2 LTeo T4 7D motif RV ICHENELE LTV DbDIERE TS Ld. 8L -H 0K 2/3
OFVEH N RICBEH L CTWD 2 &, 2B O 7 TIE 3/4, THUSH L TLO 1Tk 1/2 OfifEM S i
BELTWD. WO E ) THLIN, RICKHTHELIEZDOFOLINEmNT &2 ZIEIIRLTWD

ZD20DRNLNL ODDOFHEINERTX 5.

FP U7 a y S TEENH U OIFEAICE X motif (2 XIEFITD 20, ZHUTFEARMIC
2005 FEEDFER OB KL TH 5.

TIL 2006 FEEDOT —< LT E BB ORI I TR DD, 2005 4R L B2 i) 7 —

TEOWNWTEFE T EL D, FICBO T HITFEICH-EEZ L, EFEOZ 0 [FALEHR) OREBICZY
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H O —ODRHIIINDG 6 HOHEICEN/T- L DI, BEREIBIIHIERNDLZLTHD.6 ATk
REROHFTOlE L TIEIEFITHEZ TND. 6 AT 10% ZHICH LTI ZTIE 3B TH 7.

IO 2 HEL, AEIFELTELRRIZE > TWLELO R, ZDWN2H EDENERLTWND &E
b d. ETRIFINZOWVTIE, DO T2 b3 ka7 BIZOWTOIFRE EBEOBECOR, 2 a 7hb
DEETHETWLZ L, ZLTENELE DIV L LT RARLBELERIZFEA TWVWAHI L ERLT
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DHY FERKML TS LW LY. R LENE, Bt~ go R IcEBEREDL S L0 Tk,
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BLEM R EBIZE 2> TOIEENCED .

L HWTWARIEIFELELREBER CEOH TRELORE T TR, AT I LA —F
PAFADT O LI, RECHEA TR T, ELRHZBINTNDEEDNRL N RT, ZILE T LR
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EZATHMDOFELTBIZOWTIRIZE A EDFIZOWT 8 [BlE Z 72 o T2 il EIEB) 0 8] D i f4&
FEREZLITEIL. 2200, FELTLOEMTEOBREL HOBRERD Z LN TE 5.

RV ELTBEMINOHEH L TEONESE LD THD.

7% 19 2006 FHE TR G 21 HANIHiV 7z motif

BAEY  RLUSA R &t

REAR zF 6 1 7
5F 9 1 10
&t 15 2 17
RS TF 3 8 11
5F 0 1 1
&t 3 9 12

22T THEMR) IR REROBEL D notif NHRICEFET b0 TH D, THUS LTk e
R OB, H2DWIE motif MOERIIEMOLE TH D, THAEM) &35 1EH OREDEIC
B motif B DHHAEET. [HUSADBEY) L1320 L ZICHRUAD notif DA Lo
ThdH. ZORNPLTFELTZHLRHI FANTREWREHIIRE > T Z &R b0, 72 L2, 1
ELIHRERIIZ LD N OHIK HEE2RD, —ERICZOEBUCA NPT 2 L FER LRV, 202
EETRTONEK20 THDH.

# 20 2006 R TR A &R 2) SEORE

BB 0 pekdy BhzY
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5F 6 0 4
it 7 3 7

TR 17T 1B 5 THEER) OoFEbbomBEE Rt Ths. THMEM LiIxEAEA
HEBEML T b0, M) L1EE > TOLSBRIZERPINE O ik e b LRV 72 A3 2 T
WS HD (ERELZOHT T) —TIHREIICHD motif RAFE->TW5D) , TEREBY | Lix—Eiun
RO EIZHIOLONRELI, TO EICEEROBRBHEEINDL LD THD. IELEDI BLHEOT 1, &
D 2 OEGEITIEL, #WT B o FICEROKEZ Y, 20280 T 2L TTFTORMBRLND L HIZLT
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THOMREZHEHT L, 22O RELITTRD I LR ZOMROFTHIEHT D, &0 5 BEN
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Ezbhb.

WL OO ERFT L THL.

BIEBOFICLDHE Y T ICHIK M TOMBH R D THDL. 201X 1 H, BOFHH
RULUIRE~OFREBEH L&, ENEHTLTAYOR (AT 7 LR E) ICTFREHE,
FLENEHOBERA 2% E L T,
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PE A 1
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LB —7 v a vy 7O ERERDToNTND. 5 —2I FUATVHEI NN THDER, £
ILEREIITAZ D BEAF LR 000 17 TH AN EITZHIRT EIZE TN 76T
< Lo TEBY, ZOTFIZI RY AYBND. ZOBREMN-LZOFIZAMT,8 A 3 H,V—7
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IR, fIEd 2 R U A OfEE RV Tz,

AMOLDO VT, REETOHFEOREOTTI KU AV BICELZR LI I H 72 < S AW
7. L LZEOZ X OFWETENE# Z L3> ZO—FINK 15 ThHD. AT TBET
DE] THY, EMCHD=ALOLORBETRTHD. ZORKRETHBIESNZE THEELT
WAL EBIZIZE O L BIEZ#N TR, TOE N EEY S, I TW5. 28, H0D
FHolEK AR D bDIIRTHY, ZO LITHS WL ORI TV D OIE THHK) 7ZEBbhnsd. 2o
TN 10 ALRBEAIZEA T2 DO TH D,
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15 2006 £ (3R &R 2] 1EMBI 3

1L HDO TFK] TtES e

2006 FEEED R E BB 2] Db, 2006 FEDOZNEFLL, 7Ry =27 bOT —~ L H#EZ £
EF—T 2L FOREELIE LN, BEMU—7 v a v TP TERENE BN E BN
EWIHIHTHRIL Th- T,

L2rL 2006 FEDOFERIL, 2D 7e &b T ELTbREM Y —7 v a v 7 CERENEUZBRIC
Bl Z Rl 7o ino o b TR N2 & IR Lz, BEICR R X 51z, T3 EER 2) ZHivwTn
LR UM, BC kO F b EZLRE U NETAREA) TS R LAY TRE] LI ‘207,
WANWARIFEOCZEBL TWeDTHD. 7o 213D bixznbomic “220” , LIFLIE 3 5%
R IACEBBLE, HHIChOLEL R REEOLERTICLY, SHICEETIMENRIZR T
FERFICESTZEZDHIT DL VST HERL B L-. £728 A DREE COBLRFE T &b 7= bid“Bhir”
WL AZRF > Tz 11 AIZRDEZENBEEL, 77 AT 4 v ZRFMZERY, b <Y s T

BHE” LLTENERLHELELT “B7 IR0 FEB bR AX—RET D, LV HED
DR LT

SO, FELTELREEOHM LR OREASTZLNLE {7 olzblF TlEZen. 1 Al
ZL DT ELTHLREEDOHE U hDiaz B b FRENE L.

ZOETIETR Y2y NEEBERBADO T, URiND 1 Al E TFRI-Z) 2825 T05.
FRICELZBRAEHELTRBE, AL ebAL, bbb EELLOMTTEREES, TNER
A MIANT, BHEETTL. ZNIFEREO/NFRANTF 2R, TXF] CHLEEL720OOLRTH
5.
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T2 BT TRREENZ. ZAUCKH L TREED TR 0RE] 2%/t 2A,13LALETRT
DEDF b EEDHE IR b~DFMEENZ. 2 LTEDEL OEA, ZTOFHICITSESL AT
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RELVS TN, ZLTENEIKIET DO LI, Aol 272 LRER SI2h D2 HA R B~D
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D LMo T,
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HIEOEF—7 L LTEINZ. 78T bDT =7 2 a v TREBRNT — MIWED T D OER & e o 7.
WEEESEMY—27 2 a v 7 %o 9,10 AlIZkB bz THiWTIES T ORI CORE D Z i
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IR L2 L L BN TIERBRE PO T ONEERIBE L T—20 MR EESL Z L3
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WU —27 va vy 28T 5B NE, BRGEY 78 b 0BMiEEshzs oL, 2L TZED
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)EfH—
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FELLZOREBIZT DO TRENZR LD THY, O R CHEEIT LTWa. J 72 b ARk
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P> TENLOXREZRL, ARTE Y TCIW0, KOG ZHT Z L 2RO T 5 Z & BHEIC
Hol-.
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R ol
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BHTNO S OETIE DR VEEREN T, —UL, FIFE & B2 LD TR Y O b & # < FHRgn
S22 & ThD. FIFEZOF23H < B, ZiIcKA b Fa v F a8 EDL. FnICH LTS
L, VTV A R B3 o 7.

LI T ARBIE, LT LBBREBICALNTZ LV BEBRTY 7RO TRV, ZNUE T~
JVAFANT "R (=T 4 T IT7T 4 ABT MLV R, FELTELRNEEZARTH-T2RTH
L. 2B 0T bR MOBOGE LR TH . T E L BITERICRR LI A< 0TIk
2L KR ETHTHIANTVEHRERHINTN S,

2006 FEOHIMETEH 5 —DHIFE L Bip oo DX, BR3P D BRICHEAETIEZR S, AL T 703%
Mol W) ZETHDH. ZHIT THALER2 ) OfHED L 53, 1 FHIORBE N HZ 5V Fr—=
MWEPSTZR, BEICRIE L1 TRALER2 | TIXZOBBEAT. ZhIEFEH72b0 178 s
(7T 20K ik, ZNaTOLICEED BROBREZHEVIRL TW I &b, ZORBEF—7
ELTHRD ANDBNDZ SRRSO TIEH RN EBZZLND.
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vE—=UThHW] EEWRDOTZY LTS, Zo%b, BV —2 v a vy 7O%bED T, BIERKIIE
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&L TOFERICERE 52 72.
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BITE A EBNRDSTD )

BANMICEHE LW O TR W2 &, ERERAREN RO TR 1%, TORTOEARICH< L)1
ROOLNANITHIT D2 ETHLNTH D, ELLEER 2 WDIT TR T L1, FFIZ 2006 4 DIGA I

(R EEW 2) OHEE FATL TRICEK D FIo bR EE O U Ba FRTHREZED, A N
Tl EOE LTI ETHLNTHD.
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FREFEWZ.REEVDENICK LT NETRE) ELTERFEZENZLZA KOFZHLORIZZO

36
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INTRODUCTION

This paper examines how children and adults, professional artists in particular, constructed
the imaginary world jointly in drama activity as the core activity of the narrative learning.
Drama is an art activity of which uniqueness is that it comprised of multiple modes of
expression. How imaginary world was jointly constructed in each mode is the focus of this
paper. This study is a part of the research project we are doing in collaboration with a
Japanese kindergarten on the drama education, inspired by Scandinavian idea on drama

education and narrative learning(Baumer, et al. 2004).

Art and education

Importance of art for development and education has been acknowledge widely by many
researchers(Vygotsky 1930). Vygotsky(1930) argued that art education is important for all
children, not for some children with gifted talent on art. He also said that it provides a chance
for all children to stimulate their intellectual and emotional development.

Why can art contribute to development and education of children? Though this issued has
remained unquestioned despite of abundance of researches, Wartofsky’s idea on art(1979)
gives us a hint to think of this issue. He defined art as tertiary artifact. Tertiary artifact is
characterized by its ‘off-line’ ness. It is detached from the world of real practice. It constitutes
a domain in which there is a free construction in the imagination of rules and operations
different from those adopted for ordinary ° this — worldly’ praxis. As such, tertiary artifacts
provide arena of free experimentation, in which people can try any ideas for the future
adoption into the actual praxis. This characteristics is the very basis for art education to
stimulate the development of children. Children can try many ideas, can construct many

imaginative world which they love, without the fear of failure.
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Though his idea provides a basis to examine the role of art in education, collaborative aspect
in art activity should also be discussed as an effective education occurs in ZPD in which
children and adults solve problems and produce new ideas collaboratively(Vygotsky,1978).
How art is produced collaboratively by children and adults is the problem we have to examine
to study the role of art in education. Although collaborative aspect in art has been
acknowledge by some researchers(e.g.Pufall 1997 John- Steiner 2000) in socio- cultural
research perspective, the actual process of the collaboration in art production between people,

let alone between children and adults, has been not so much studied so far.

Drama as an art activity of multiple modes of expression

In case of drama, the narrative world generated imaginatively is an arena of free
experimentation, and this is the basis why drama can be used effectively in education and
development of children. This idea is used effectively for Scandinavian researchers in their
development of the theory of narrative learning(Lindqvist, 1995, Hakkarainen), in which they
showed that not only drama, but also drama related play activities can be rich resource for

children’s development.

To examine why drama based narrative learning is an effective means for children’s education,
it is necessary to analyze how children and adults generate the world of imagination in drama
collaboratively. Among various kinds of art activities, drama would be the one in which

collaboration between people is most salient. This is the problem we are dealing with in this

paper.

To examine the process of collaboration and interaction in generative imaginative world of
drama, one characteristic of drama activity will be shed on light. In drama, ideas are generated,
expressed and communicated in multiple modes. Dialogue, or interaction in verbal mode, is

the most salient part of these modes, especially in developing a narrative.

Another important mode, or most important mode in drama, is the physical action. It was
Stanislavsky who emphasized this point most, particularly in his ‘method of physical action’,
the latest in the development of his idea on drama method(Stanislavsky,1980, Meilin,2003).
According to Stanislavsky, every moment that the actor is on stage and every line of text
spoken consists of an action. Stanislavski said “on stage, actor should act. Action and activity
is the foundation of the art of drama, art of acting. It should be emphasized that the physical

action is not the product, or the expression of the generated inner feeling. In his method of
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physical action, it is a logical and coherent score of physical action that takes the actor into
complex psychological experiences, and not reverse. It should be also added that
Stanislavsky pointed out that physical action in drama are interactive. Stanislavski thought
that action should be interactive on the stage, that is , it should be a response to the other

actors.

The idea of Stanislavsky cited above led us to think that physical interaction in drama
between children and adults is the decisive factor for them to generate imaginative world of
drama. In this paper, we focus on how the physical interaction between children and adults

works, along with the verbal interaction, in the generation of imaginative world of drama.

OUTLINE OF THE RESEARCH PROJECT

Participants of the research

This study is a part of the research project on drama education we are conducting in
collaboration with a Japanese kindergarten and a team of professional actors. Though actors
participated in the summer workshop portion of the project, activities relating to drama in the
kindergarten span whole year. This is an action research type of stuy, and we researchers are

consulting the curriculum of the kindergarten.

The kindergarten we are collaborating with is Ibi kindergarten, a private kindergarten located
in a rural area in central Japan. The principal and the vice principal, Kensuke and Midori Saki,
believe that it is important for children’s development to meet the real thing: the real
professional artists conducting their real art activity. They believe that this experience will
facilitate not only children’s creativity and imagination ability but also their mental and
emotional development in general. In 1998, children of Ibi kindergarten participated to Kids
Guernica Project, in which they drew big mural under the guidance of Kensuke Saki, the
president of kindergarten and also the artist himself. In 2001,Boris Tissot, the organizer of
workshop for children in Georges Pompidou Center in Paris, France, was invited and baked
big cookies with children as his art activity. In 2002, Tadashi Kawamata, the world famous
installation artist, came to the kindergarten, and built the wood construction named “The
base”, with children (Tadashi Kawamata + on the table, 2002, Miyazaki 2005). In 2003,
children enjoyed sound gathering and sound making by computer with Masayuki Akamatsu ,

contemporary computer music artist.

Collaborative research between Ibi kindergarten and Japanese researchers, Yuji Moro of
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Tsukuba University, and Kiyotaka Miyazaki, started in 2002(Moro, et al, 2003). Both made
participant observation in Kawamata’s workshop. Miyazaki also observed the regular art
classroom for 5-year-olds taught by Kensuke Saki from October 2002 to February 2003. After
2003 art workshop ended, Ibi kindergarten and the researchers discussed on the theme of the
workshop of the next year. Miyazaki was then staying in the Laboratory of Comparative
Human Cognition, UCSD, and participating the preliminary study on the narrative learning
done by Sonja Baumer, Monica Nilsson, Beth Ferholt and Paulina Rainino. Miyazaki sent the
information on this study to Ibi, and partly because of this information, Ibi kindergarten
decided as its theme of 2004 workshop the play drama. And they decided to continue the
drama project in 2005.

As Midori Saki, the vice principal of the kindergarten, takes in charge of the whole
curriculum of the kindergarten. She is the main figure to plan the activity of kindergarten

relating to the drama project and the main collaborator to our research project.

As in 2004, Three classes of 5 — 6 years old children, each comprised of 30 children, were
participated to the study. They are UMI ( sea), TSUKI (moon), and HOSHI (stars) classes.
Although each class had one teacher who takes in charge in regular classroom hours, other
teachers in the kindergarten also participated to the drama project, in its summer workshop

portion in particular.

Kazumasa Horikiri, a playwright, participated to the project as in 2004. He took a role of the
producer of the theatrical side of the project, organizing the team of actors, writing a script
and directing the performance in the summer workshop. Three actors, Kashiwagi, Otsuka, and
Wakaguri, joined to the team, so did the musician Ishikawa, who headed the band organized

by some mothers of children.

The theme and main characters of the project

In 2004 project, selected character was ONI, or Ogre, a traditional Japanese folktale character,
who is the gate guard of the Hell. In 2005, somewhat different characters were selected as the
theme of the project. They are YOKAIs. YOKAIs are also traditional Japanese folk characters.
They are mythical, weird creatures. There are many types, or species in YOKAIs, each living
in different places, and doing different kinds of evil thing. Three types of YOKAI, in
particular, were selected as the main characters of the project. One was ITTANMOMEN,
which literally means 10 meters long cotton, which lives in the sky. Though it sometimes kills

people by winding itself around a victim, it was supposed to be rather noble creature,
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commanding two other YOKALISs in this project. Other one was KAPPA, or a river sprite,
which lives in a river, and sometimes kills people by pulling a victim into the river. Final one
was KONAKIJIJII, or an old man who looks like a baby who lives in the mountain. This one

kills people by crashing a victim after held in a victim’s arm and becoming a heavy rock.

These characters, and other YOKAIs too, are very popular in Japanese children. There are

many picture books, cartoons, and even some of illustrated encyclopedia about YOKALI.

YOKALIs have two opposing characteristics an that is why YOKAIs were selected as the
theme of the drama project. On the one hand, they are familiar figure for them and they love
them. They really like to talk about them. On the other hand, YOKAIs are fearful being for
children. YOKAIs would attack and kill them. Egan(1989) argued that the binary opposition,
such as good and evil, is the basis from which the narrative develops. It was expected that the
binary opposition of lovely and fearful in the characteristics of YOKAI stimulate children to

generate imaginative world.

Another binary opposition YOKALIs have is of familiar and strange, or domestic and alien. As
YOKALI s are the product of the imagination, they live in the alien world. Simultaneously,
though, they are omnipresent. That is, they live, or believed to live, very near to ordinary
people, such as river, mountain and sky. This binary opposition was also expected to

stimulate children to develop imaginative stories easily based on their dairy experience.

Schedule of the project

Drama project consisted of two portions. One was the 2 days summer workshop, in which
professional actors participated and performed drama with children. In the project, it was
supposed that August 6th of 2005, the second day of the summer workshop, is the 100th
anniversary for YOKAIs to meet and dance together, and the place for festa was, incidentally,
the kindergarten. So YOKALISs invited children to meet and dance together with them at the
festa held in the school garden of the kindergarten.

Other portion of the project was, and is, the daily classroom terms of spring and autumn, that
1s, spring trimester and autumn trimester of the kindergarten. It means that daily curriculum of
the kindergarten is the integrated part of the drama project as the summer workshop is. In
other words, the theme of the drama project was, and is, the key factor for planning the daily
curriculum of the kindergarten. Spring trimester was not only for the preparation of the

summer workshop, for example. Activities relating to the drama project in Spring trimester
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started in June, and these in autumn trimester are now under way.

Some activity in the spring trimester relating to the drama project
As the focus of this paper is on the interaction between children and professional actors as
YOKALISs in the summer workshop portion, let me briefly summarize the activities of children

in the spring trimester.

Transaction of letters between children and YOKALI:

Activities relating to the drama project started in June, when children got a letter from
YOKALISs. This letter told children that there would be the YOKALI festa in the August and
invited them to join in the festa and dance together. About 2 weeks after that, children got
three more letters. Children of TSUKI class got a letter from ITTANMOMEN, children of
HOSHI class from KONAKIJIJII, and children of UMI class from KAPPA. In these letters,
each YOKALI told children that they cannot stop doing evil things and asked children to help
them to stop it. These letters were written in YOKAI language. For example, each word was
spelled in reverse order in KAPPA’s letter, so children had to decode it. Though it was

expected not easy to do, children succeeded to do it with the help of the teacher.

These letters from YOKAIs stimulated children to write reply letters. Many children wrote
letters spontaneously to YOKAI, more or less helped by teachers to write down words. In

most cases, contents were simple, like just asking what the favorite foods were.

Research activities on YOKALI:

After they got a letter from YOKALI, children, led by teachers, started researching on YOKALISs.
Teachers collected and introduced many picture books and other material on YOKAI in
classrooms to make children read them. Children found out that there were many types of
YOKALIs other than three they already knew. They investigated what these YOKAIs like,
dislike, their evil deed, and so on. In one class (UMI class), children even made a set of
YOKALI karuta, or the Japanese playing cards on which photocopies of many YOKAIs were
put on. Some children played with it, some one real aloud some YOKAI’s name and the other

pick up the corresponding card.

Practice of dancing:
As children should dance with YOKAIs in summer workshop, it was thought necessary for
children to practice dancing. So practice of dancing was conducted several times from mid

June. Practice was an ‘imitation’ dancing, in which teachers danced with music and asked
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children to imitate their action. As practice progressed, children were pointed out as a model

for other children to imitate his/her actions.

Magic spell making:

In the letters from three YOKAIs, YOKAIs wrote that they did evil deed not because they
wanted to do so, but they cannot stop doing, and asked help from children to stop doing it
when they do. Children were asked by teachers to think of magic spell to stop YOKAIs evil
deed. Children of TSUKI made one for ITTANMOMEN, children of HOSHI for
KONAKIJIII, and children of UMI for KAPPA. These magic spell became very popular in
the kindergarten in the spring trimester, and children remembered even the one not of their

own class and used them in many play situations.

Drawing YOKAISs:

In the end of June, there held a drawing class for all the children. They were asked to draw a
picture of YOKAI who they want to be. Almost all boys drew pictures of dragon, and girls
drew fairy, both of which were accepted as species of YOKAI Most children added other
YOKALISs too in the picture, which were apparently not the YOKAI they be. Among three
YOKALISs already introduced, only ITTANMOMEN was drawn by some children, KAPPA by
a few, and KONAKIJIJII by none.

Discovering YOKALISs’ traces:

These activities cited so far were all intended by teachers. However, there were many
activities relating to the drama project, which children started spontanoesly, though more or
less helped by teachers. One of such spontaneous play invented by children was to discover
‘traces’ of YOKALIs. Several times in June and July, some children ‘discovered’ traces of
YOKALI, such as footprint of KAPPA, on places like the skin of the trunk of the tree or the
surface of the ground. In some cases, many other children were involved and they excitedly

committed searching of the traces.

KAMISHIBALI, or picture stories

KAMISHIBALI is the picture stories, or rather ‘picture theatre’, in which series of pictures
were shown to an audience with dialogue read aloud. Some children of UMI class wanted to
make their own KAMISHIBAI about KAPPA. The teacher helped children to make it, in
elaborating the story and writing it down in particular. Children played this KAMISHIBAI
many times in front of audience, even went to ‘tour’ to other classrooms. In this
KAMISHIBAI, fairies met KAPPA one day, played and danced together joyfully. But
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KAPPA could not stop attacking fairies, so faires ran away. Later, KAPPA sent the letter of
apology and asked fairies to help him by magic spell not to commit attacking. Finally they
met again in YOKALI festa and danced together with other YOKAIs.

Flow of activities in the summer workshop
The summer workshop was held on 5th, and 6th of August. Three actors were assigned to
ITTANMOMEN, KAPPA and KONAKIJIJII respectively.

At about 9am of the first day, they joined to the classroom assigned to each. They went to the
classroom not as a role but as an ordinary adult. They played with children in each class about
30 minutes and left the classroom. This phase was set for actors to get a ‘feeling’ of the
children of the class. At 10 am, all the children got together to the playroom, of which stage
were waiting three actors. Actors showed children the process of transformation from actor to
the role, or from human being to YOKAI. After answering to questions children asked, they
left the room. It was expected that children had some recognition about the ‘duality’ of the
role played by actors, or the ‘duality’ of familiar human being and alien YOKAIs. It was
thought necessary to assure children who scared too much about YOKALIs that they were,

after all, human beings.

The second day was the day of festa. When they came to the kindergarten at around 0830am,
all children knew that, and excited about it. In each classroom, teacher read aloud picture
books about YOKALI, and asked children to think about the question they would ask when
YOKALIs came. They also practiced magic spell and prayed to Gods for their safety. Finally,
they repeated the special spell to call the YOKALI

Then suddenly, YOKALI jumped into the class, ITTANMOMEN to TSUKI class, KAPPA to
UMI class, and KONAKIJIJII to HOSHI class. They led the practice of dancing and answered
to the children’s questions in each class. Then, all children, teachers and YOKAIs came out of
the classrooms and got together in the garden of the kindergarten, and started festa. All people
started dancing, forming a circle. Volunteered mothers. led by the musician Ishikawa, played
music with instruments. They also made themselves up as some YOKAIs. ITTANMOMEN,
the leader of the YOKALISs, ordered stop dancing, and started greeting to children. Suddenly,
KONAKIJIII got mad, and attacked children. Children recited the magic spell to stop
KONAKIJIII’s attack, and KONAKIJIJII came back sane. Then, KAPPA got mad and saved
by children’s magic spell. And even ITTANMOMEN got mad and saved. After that, three
YOKALIs showed YOKAI’s dance to children and children sang a song in return. And time
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came, and three YOKALISs said goodbye and went out of the kindergarten.

ANALYSIS OF THE INTERACTION BETWEEN CHILDREN
AND A PROFESSIONAL ACTOR: CASE OF KONAKIJIJII

This paper focus on what happened in each classroom between children and YOKAI on the
second day of the workshop, after YOKAI came into the classroom. Case of KONAKIJIJII,

played by actor Kashiwagi, will be taken up as an example.

We saw here the joint construction of imaginary world by children and the professional actor.
As we have seen above, children experienced many activities relating to YOKALI in the spring
trimester. They saw a lot of pictures of YOKALIs, read many story books. They got letters
from YOKAIs and wrote back to them their own. The made their own KAMISHIBAI on
YOKALI They ‘found out’ traces of YOKAIs’ activities. They had already constructed some
images on each of three YOKAIs. In case of KONAKIJIJII, children feared it. They feared it
most among three YOKALIs, They said tha KONAKIJIJIT was very threatening because it will

mount on children and kill them by becoming heavy rock.

What happened here in the mourning of 6th in the classroom was not only the recollection, or
reconfirmation of the imagination they had already formed. As we will see below, new
imagination developed beyond the old ones in the interaction between children and the
professional actor. See what happened in the interaction in the mode of physical action and of

dialogue one by one.

Embodied interaction between children and the actor

When KONAKIJIJII played by the actor KASHIWAGTI entered into the classroom, children
showed surprise at first, although they expected KONAKIJIJII to come into their classroom.
Soon, they relaxed, became friendly to KONAKIJIJII, though they did not become friendly
too much. They talkd to KONAKIJIJII, but they did not become noisy. They kept their
concentration. They kept looking at KONAKIJIJII carefully, sometimes smiling.

KONAKIJIJII asked each child his/her name, and children answered. Some showed some
hesitation, but not much. After that, KONAKIJIJII proposed children to practice a dance. It
was planned that they would dance together with children of other classes and other YOKAIs

on the ground of the kindergarten after the classroom session ended. After practicing a little
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bit, KONAKIJIJII asked children to practice a dance of KONAKIJIJII, on which children did

not have any knowledge so far.

Excerpt #1

Child: Why do you wear a diaper?

KONAKIJUII: T wear a diaper because

Child: Because you are a baby.

KONAKIJII: You see, my body has different halves.

Child: Yeah.

Children showed concentration, hearing what KONOKIJIJII was saying intently.
KONAKIJUIIL: This left half of the body is the old man, now becoming heavier, as it is
turning to the stone. KONOKIJIJII will become rock when it becomes heavy.

And this right half, you see, this half of my face is red.

Child: Because you feel pleasant, don’t you?

KONAKIJIII: This half is a baby. This half cries as a baby and the other half becomes heavy
as an old man. That’s why I am KONOKIJII, Do you understand?

Children: I see.

Children nodded.

KONAKIJUII: KO of KONAKIJIJII means a child or a baby. So I want to be your friend.
KONAKIJUII is a YOKAI composed of a baby and an old man. Now I want you to dance
both as a baby and an old man. Imitate my way of dancing.

Children: OK!

As noted above, KONAKIJIJI has a duality. He is an old man, and a baby. A common
understanding of the duality is that his face is like a bay, though the body posture is of an old

man. And he generally behaves as an old man, he cries as a baby.

Here, Kashiwagi, the actor, presented a radically different interpretation about
KONAKIJIII’s duality. Right half of his body was an old man, left half of it was a baby. This
interpretation was unique to Kashiwagi and new even for adults, as one of the teachers later

acknowledged(Fig. 1).
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Fig. 1 KONAKIJIJI, half of his face red, the other half grey

Moreover, he acted the duality in a new and unique way too. He acted like a baby and like an

old man alternatively.

Excerpt #2
KONAKIJUII (started singing and dancing): YOKAI, YOKAI YO-YOKAI, AKACHAN(a
baby), OJIISAN(an old man), AKACHAN, OJIISAN, AKACHAN, OJIISAN, AKACHAN,
OJIISAN.
When he sang “AKACHAN”, KONAKIJIJII put his hands on his face, like a weeping child
does. When he sang “OJIISAN”, KONAKIJIJII bent and extended his arm, as an old man

holding cane does.

Fig. 2 Children imitating an old man’s action Fig. 3 Children imitating a baby

Then, children tried to imitate that action. Children’s imitation of the actor’s action means that
children tried to adopt the actor’s idea and make it their own, embodied idea. However,

children did not stop there.

Excerpt #3

KONAKIJIII : When you dance as AKACHAN, do it in various ways.

He showed children some different ways to play a baby.

KONAKIJIJII: Play AKACHAN differently. It is joyful to do it various ways.
Children: Yeah!

KONAKIJUII: T will do this way(showing his way). Think your way of playing, OK?

Some girls showed their ways.
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KONAKIJII: Good, that way. OK, guys, show me a pose of a baby. Now!

All children took a pose of a baby. Some children put their finger into their mouse as a baby
sucks his/her finger. Some children put two fingers into their mouse. Some children put their
hand on side of their faces, showing sleeping baby.

KONAKIIJUII: OK,OK! All good! Now, we will try. (Start singing) AKACHAN, OJIISAN,
AKACHAN, OJIISAN.(Children started dancing.) When we sing “OJIICHAN”, you should
be an old man. Bend more.(Children bent.) OK. Once more. Bend, and you will be an old
man(repeated three times. Children bent.) (Pointing to a teacher) Oh, there is one who don’t
bend enough. (children laughed.) OK, now let’s dance. AKACHAN, OJIISAN, AKACHAN,
OJIISAN, AKACHAN, OJIISAN.

Children danced, playing as a baby and as an old man alternately.
- |

P 1

Fig. 4 Children act their own babies

Here, Kashiwagi showed some types of action for actions of a baby. Children were given
alternatives from which they could choose their own. In choosing their own way, they
developed their imagination of KONAKIJIJII. Their selection would depend on their prior
experience of a baby. They generated the images of babies they already learnt somewhere,
and connected them to the images of KONAKIJIJII. As Vygotsky(1930) said, imagination
and real experience is not mutually exclusive. Imagination was based on the experience, and

creativity rests on how to make good use of it in a new context.
Dialogue or verbal interaction

As the physical action mode, dialogue mode or verbal interaction contributed much in the

joint construction of the imagination in this episode.
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After practicing a dance, KONAKIJIJII asked children if they had any question to him, and a
question — answer period began. In this dialogue, we can find out a typical way with which

the imaginative world was constructed in verbal interaction.

Excerpt #4

KONAKIJIII: Do you have any question to KONAKIJIJII?

Some children raised their hands.

KONAKIJIJII: What?

Boy: KONAKIJIJII should have a cane, but you don’t.

KONAKIJIII: Oh, KONAKIJIJII should have a cane. KONAKIJIJII depicted in a picture
book has it, yes. I left it in my home because I should dance today and a cane is inconvenient
to dancing.

Boy: Why were you not there when we went the place where YOKALI live?

KONAKIJII: Where?

Boy: The shrine.

KONAKIIII: Oh, the shrine. I don’t live there. God lives in the shrine. YOKAI akin to god
like ITTANMOMEN live there. You couldn’t see ITTANMOMEN maybe because he was
flying at that time.

Children’s questions were based on the imagination they had already generated. In the case of
a question about a ‘cane’, children learnt from pictures of KONAKIJIJII they saw that
KONAKIJIII has a cane. ‘Real’ KONAKIJIJII they saw in front of them generated the gap
between their previous imagination and the percept they had now. This gap caused child to
ask questions. In other words, the gap triggered the imaginative process in children to fill the
gap in their previous imagination. The answer given by the actor filled the gap children
generated by providing a reason to explain the new image, that is, KONAKIJIJIT without a
cane.

Sometimes, a gap was generated when children’s experience differed from what the actor

talked as the following excerpt shows.

Excerpt #5

KONAKIJIII: Of course Eyes, as we are always watching you.
Boy: Where are you watching from?

KONAKIJIJII: From mountains.

Boy: How?

KONAKIUIL: ITTANMOMEN from sky.
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Boy: How about KAPPA?

KONAKIJIJII: KAPPA from the river.

Girl: Is it possible to watch from the river?

Girl: No, KAPPA doesn’t watch us from the river.
Boy: How is it possible?

Girl: Like giraffe.

This excerpt also shows that children themselves sometimes participated in filling the gap

they generated. In each of three utterances made by girls, they tried to fill the gap somehow.

These examples show that dialogue contributed the development of the imaginative world
with two complementing functions. One is the gap generation by some participant and the
other is the gap filling by the other, or similar participants. Gap was generated between the
children’s imagination based on their previous experience, and the new experience given to

children by the actor.

DISCUSSION: ROLE OF THE ACTOR THAT MAKE INTERACTION FRUITFUL

Among two modes of interaction, the mode of physical action is peculiar to drama, and it is
worthwhile for further comments. The important feature we found out in our case is that,
through physical action, the actor presented a new interpretation about the role which even the
adults cannot imagine by themselves. This uniqueness of the interpretation embodied in the
actor’s action and a makeup, would be the cause to make interaction more fruitful. Children

did not just imitate the actor’s action, but devised new actions of their own.

In this case, the actor presented children a new interpretation intently, not accidentally. In the
symposium held in the summer workshop after the drama session, Kashwagi, the actor, said
that he did it intentionally. He said, “it is children who know best about KONAKIJIJII. So, I

have to go beyond it. I have to devise something new to make my play exciting for children.”

Miyazaki(2005) argued that, in discussing the role of artist in the joint construction of the
artwork with children, artist ‘negated’ ,or destroyed the children’s old products to open up an
arena for children to develop newer products. It was not a negation of children’s self agency.
Artist’s negation was performed by providing children some new, and exciting hints. And

children did not just follow what they were given, but developed their own, new one. In other

54



words, children negated the artist’s precedent negation by generating new product.
Development of the new product followed the path which Hegel described as ‘negation of

negation’.

The actor in the present case did not apparently ‘negate’ children’s performance. However, by
showing children a new and exciting way of being KONAKIJIJII, he seemed to do similar
conduct. He can trigger not just the imitation but the creation in children. And he can do it by

physically interacting with children.

Long-term effect of this physical interaction is not yet known now, as the drama project is
still underway in the autumn trimester in Ibi kindergarten. However, there is one evidence to

show that the effect was not contained in that moment.

On September 5th, children had an art class, in which they were asked to draw their memory
of the YOKALI festa. As I have already noted, they had art class in which they drew pictures of
YOKALI in June. There was a small, but important difference between pictures children drew
in these two occasions. In the art classroom in June, no one depicted KONAKIJIJII. We
thought that it was because KONAKIJIJII was rather difficult to draw, compared to other
YOKALISs. In September class, however, some children drew KONAKIJIJII. Most of them put
in the picture the wear Kashiwagi wore in the workshop. And two of them even drew the face
of KONAKIJIJII in the way Kashiwagi did that day, painted both halves of the face
differently. This suggests that Kashiwagi’s action had impressed so much on children’s image
of KONAKIJIJII that they might have overcome the technical difficulty to draw such a
compacted object like KONAKIJIJII. Though the picture is impressive, it might be just a
recollection of what happened in the festa, but not showed the creative imagination of
children. We should be noted, though, that children got an ‘binary opposition’(Egan, 1989) in
KONAKIJIII very impressively. As binary opposition is the seed from which new narrative
and imagination grow, it is possible that this picture is not just a reflection of their memory

but also the starting point for their further imaginative work.
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Fig. 6 Close up of KONAKIJIJII’s face in a picture of a child
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INTRODUCTION

This paper introduces the educational researchers and practitioners in the west a Japanese
pedagogical thought which, I believe, is very similar to Kieran Egan’s thought on education.
The founder of this thought is a Japanese practitioner, Kihaku Saitou (1911 — 1981) and his
thought on education is known, after his name, ‘Saitou pedagogy’ in Japan. This is a
systematic thought on how to develop a classroom lesson which motivates children to think
deeply about teaching material. His thought is similar to Egan’s, first of all, in his assertion
that an attractive lesson should develop as story develops. He denied the mechanistic view on
education in which the classroom lesson develops by following strictly some predetermined
lesson plan. He argues that classroom lessons should be the exploration by the teacher and
children of the intellectually interesting questions.

Another similarity between Egan and Saitou is that both emphasize the importance of
emotional engagement with the teaching material of teachers. Japanese educators have been
traditionally using the term “Kyozai-Kaishaku”, which literally means ‘the interpretation of
the teaching material’, to refer to the process of teacher’s learning on the teaching material as
the preparation for the lesson. Saitou thinks of the process of Kyozai-kaishaku as the process
of discovery of new and interesting questions not only for children but also for teachers as
adults in the teaching material. He thinks, as Egan does, that only material which is
intellectually interesting for adults are worth for children to learn. For Saitou, classroom

lesson are not the conduit through which teachers tell children what they already know as
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adults.

There are, of course, many differences between two. There are many important ideas in
Egan’s theory, which Saitou pedagogy did not develop and can learn from Egan’s. There are,
however, some advantages in Saitou pedagogy which can enrich Egan’s thought. One such
difference is that, in Saitou pedagogy, dialogical nature of classroom lesson is more
emphasized than in Egan’s. In Egan’s theory, it seems that the emphasis is laid on how to
develop curriculum package which can elicit dialogic structure in the classroom. On the other
hand, Saitou focused on how to organize the dialogic structure in the lesson on progress from
children’s utterances in the classrooms. Using Egan’s term, dialogue is one of the most
important cognitive tools in Saitou’s system which children can use and enrich in the

classroom of any subject matter.

KIHAKU SAITOU IN THE JAPANESE EDUCATION SCENE

Kihaku Saitou was born in 1911 and worked as a teacher of some public elementary schools
in country area in Japan from 1930 to 1969. In his last 18 years of his career, he was a
principal of some elementary schools, and led educational practices of these schools. These
schools became very famous and became the national icon of Japanese education of that era.
Many practitioners and researchers visited these schools to observe classroom lessons there.
After retirement, he got a position in some universities, wrote many books, and most
importantly, organized his research group, named ‘Research group of pedagogical studies’.
Many practitioners and researchers gathered in this group and developed his idea. After his
death in 1981, the research group as a movement lost its impetus, and the national assembly
of the research group stopped gathering. However, some local groups are still working and

many teachers still accumulate the educational practices which follow his thinking.

As Saitou and his followers are mostly practitioners and their thought has been developing on
the ground of the tradition of Japanese elementary education, some characteristics of the
tradition of Japanese elementary education somehow defines the nature of Saitou pedagogy.
One such ‘good’ tradition of Japanese elementary education is that teachers are eager to study
about their own educational practices. This was especially so some decades after the WW.II
and many research groups on education had been organized. As these groups are voluntarily
organized without any assistance from government, they are called as Minkan-Kyoiku-Undo,

or nongovernmental educational movements.
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Saitou pedagogy is one of these Minkan-kyouiku-Undo-s. As such, this theory is a system of
knowledge of practice, developed by and for teachers. Though some researchers have been
participating to Saitou’s research group, the group has not had any academic theory as its
background. In particular, it has lacked a theoretical framework on the children’s possible
course of development, if not in the form like Piaget’s, but one like Egan’s idea of

recapitulation (Egan, 1998).

There are many Minkan-Kyouiku-Undo groups in Japan, and most of them concern one
particular subject matter. Saito pedagogy is different from them in this respect. It is a theory
on how to develop teaching materials and how to generate lessons which is applicable to any
subject matter. Elementary school teachers need such knowledge because they should teach
children every subject matter. However, Saitou used some particular subject matters when he
taught his method to his fellow teachers. These are music, art, physical education, and mostly,
language. It should be noted that literature understanding occupies large part of language
education in Japan. What Saitou used most was this part of language education. He said:
Language education is the basis of all other subject matter. Interpreting ability, imagination,
exploring ability, concentration, and the depth of personality are all cultivated in language

education and transferred to other subject matters. (Saitou 1977)

Saitou himself was a famous poet of Waka, one of traditional Japanese poem genre. Though
this partly explains why Saitou focused on the literature understanding, there is more reason
for his emphasis on literature education. It has been traditionally believed in Japan that
literature education is not only for the training of skills of reading nor appreciation of literary
art but also for enrichment of logical thinking and even moral judgment. The importance of
language education is another factor for Saitou to focus on this subject matter. Because of this
characteristic of Japanese language education, it can be the typical area in which Saitou could

show the usefulness of his imaginative thinking on education in general.

TEACHING AS A STORY TELLING/TEACHING AS A MUSIC
As described in the introduction, there are two importance characteristics that Saitou and
Egan share. One of them is their emphasis of story structure in the lesson which starts from

some kinde of tension, or opposition.

Story/narrative is one of the most important cognitive tools Egan lists (Egan 1986, 2005). It

provides an organizing principle to the content of the curriculum. And some binary opposition

64



should be discovered about the content of the teaching material, and the story develops as the

binary opposition develops.

On the other hand, Saitou compares the good classroom lesson to music. And the good
classroom lesson, like music, starts as some tension, or opposition is set, develops as the
tension develops, and ends when the tension is resolved. He says;

Good classroom lesson has a kind of rhythm, melody and tone in the flow of one class period.
There is a confrontation or tension, and something new is discovered as the result of the

confrontation, or tension. (Saitou 1969)

Or he says;

(Good classroom lesson) should be one in which there first occur some contradiction,
opposition, confrontation or tension between the teaching material, teacher, and students.
Then, the teacher and students should get over the tension to discover and create something
new.(Saitou, 1969)

Though Saitou does not use the term binary opposition, his idea about confrontation and
tension is very similar to Egan’s idea of the binary opposition. The confrontation and tension
Saitou refers to is about the content, or the interpretations of the content of the teaching
material. One of Saitou’s basic idea is that making opposition between different
interpretations about the teaching material between children, or between children and teacher

is the best way for children to motivate to think of the content deeply.

ONE EXAMPLE: “WHAT IS A STORE?”

To see more detail of this Saitou’s idea, one example of the classroom lesson organized with
this idea will be organized. This is the lesson developed by Katsuhiko Sakuma, one of the
followers of Saitou, who is the researcher of the social studies education. Learning from
Saitou’s idea, he and his collaborating practitioners have developed the teaching method
named as ‘learning by fieldwork’, which is mainly for the social studies but also applicable to
some topics in natural sciences (Sakuma, 2003, Miyazaki 2005). In this method, children start
learning topics of social studies from fieldwork on their familiar nearby environment. Though
this characteristic seems to be similar to the progressivisit’s idea of social studies, it is totally
different as you will see later. Actually, this method has developed as the challenge to the
progressivist social studies. Though the lesson cited here has been developed as a

demonstration of some principles of ‘learning by fieldwork’ to practitioners, you can also
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learn in it some basic principles of Saitou pedagogy. The observation I made was of a lesson

for 5th graders and the class lasted one hour.

The theme of the lesson is a store or a shop. It should be noted that a store or a shop is ‘mise’
in Japanese, which derived from the verb ‘miseru’, or to show. It is also named as ‘tana’ in
Japanese, which means ‘a shelf’. It should be also noted that, for many Japanese, both for
adults and children, a typical ‘mise’ is a place located in some house or building, where you

can buy some goods from someone who sell them.

The objective of the lesson is, first of all, to make children think of what a store is. But there
is more. What is important here is that there is no correct answer to the question, academically
or practically, so that teaching children the definition of a store does not make much sense.
For example, there is no definition of a store in the Japanese commercial law. And there is no
single, agreed upon definition on a store in textbooks of economy or management, at least in
Japan. Sakuma made many interviews, or fieldworks as he calls them, with economists, jurists
and government officials in preparation for this lesson and knew that there is none. This lack
of agreed upon definition on a store does not show incompleteness of law system or social
sciences. It shows that variety of shore are so vastly increasing in these days because of the
development of modern economy that science and law system cannot catch up. Because of the
development of the service industry and the automatization of the distribution system, there
appear variety of store which do not fit to the traditional concept of a store. So, the objective
of the lesson cannot be just to tell children what a store is. The objective of the lesson is, by
examining some examples of a store, to make children to think about, or rather feel about the

changes occurred in the world of commerce.

The lesson started by showing 5 photos to children and asked them if each of them is a store.
These are photos of a vegetable store, a barbershop, a launderette, vending machines, and a
peddling woman. Among these 5 photos, there contain some ‘binary oppositions’. One is the
opposition between selling goods and selling services. The other concerns whether a store
clerk is necessary for shop or not. Whether some housing is necessary for a store or not also
makes opposition. And, in the case of a peddling woman, can moving woman be a store or
not? To the question asked at the beginning of the lesson, children answered yes only to the
first photo. Most children answered no to other four photos. And children and the teacher

started examining each photo.

First opposition was made explicit by comparing the first photo and the second photo. First,
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children thought that a place you can get some goods is a store, so a barber is not a store.
Some child became aware that you should pay money for your hair cut, as when you buy

some goods. Then, many children started changing their opinion.

Second issue was about the photo of a launderette, if it is a store without a store clerk. Some
children argued that you should pay money too, and there must be someone who gets those
money, if not in the place. Accepting these opinions, many children changed their minds.
Discussion like these continued on the 4th and 5th photos. And finally, many children turned

their opinion, and thought that all these are stores.

In the midst of the lesson, children got variety of information on related issues from the
teacher. For example, children learned the brief history of stores in Japan. The teacher told
children that the early store was a shelf laid on the road, and that is why a store is named as a
‘tana’ or a shelf. Or children were told that the first barber appeared later than stores selling

goods.

More importantly, children discovered by themselves some new problems on a store. After
finding out that ‘paying money’ is a necessary condition for some place to be a store, and
applying this feature in many examples, they started asking themselves if ‘a bus’ is a store, if

‘a taxi’ is a store, if ‘a bank’ is a store.

As these questions were raised at the end of the lesson, these questions were not explored,
much less answered. However, the discovery of these new questions proved that children not
only received some information from teacher, but also enjoyed thinking the issues deeply.
They could find out their own criterion for a store. And they could not only apply their

criterion to other examples but also find out that the criterion was not satisfactory.

The flow of the lesson can be characterized as the development of the story. First, there
occurred some problems, and then, these problems progressed to solutions as children
discussed the problems. But there was no definite solution at the end. Rather, there came new
questions and was no end in the story. This shows that the story developed here belonged to

the mystery genre, in which questions produce new questions.
Note that this lesson was for demonstration by the researcher to practitioners. The class

therefore ended in one hour and could not extend to other class hours. If this lesson is done in

a regular class, and if there are more periods applicable, this lesson itself can be just a
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beginning of a series of lessons. And in these following lessons, children can pursuit the
questions they discover, not only by discussions, but also by doing field research, asking the

questions to many people as Sakuma did in the preparation of the lesson.

MAKING FAMILIAR STRANGE AND THE ADULT EMOTIONAL ENGAGEMENT
WITH THE TEACHING MATERIAL

Egan (1986) says that the educational achievement is to make the familiar seem strange, and
not the reverse. This is really an important thesis, whose implications are very deep. Saitou

pedagogy agrees with this completely. The above example shows this very well.

Binary oppositions involved in 5 photos in the above lesson can be summarized as the
opposition between the common, familiar type of a store and the atypical, strange type of a
store. Before the lesson, a store was a familiar being for children. It was just like a vegetable
shop. Four photos made a shop strange for children. So children motivated to think of it deep.
Following are the comments made by children who took his lesson(Sakuma, 1992).
“The social studies lesson was about a launderette and vending machines. I got confused!”
“I have thought that it is not a store if there is no store clerk. Now, I am not sure. I have
thought that a launderette is not a store though I pay money there. Now. I am not certain.”
“I cannot understand why a bank is a store.”

The phrases they used like “confused”,’not sure”,”cannot understand” show that children

started feeling strange about a store and started thinking about it.

“Making familiar strange” is the important principle of teaching for Saitou pedagogy.
However, Saitou does not mention the importance of “making familiar strange” for children
explicitly. Rather, he says the importance of “making familiar strange” for teachers as adults.
Teachers should find out something new and important for them as adults in the teaching
material. This is the most important condition for a good lesson. It is generally thought that
the teaching material, especially of the elementary education, is easy to understand for adults,
or what they already know. In a sense, it is correct. As adults, teacher know the teaching
material better than children. However, to conduct a good lesson, teachers have to discover

something new, something unknown, in such “easy and well known” material.

As I already noted above, the process of analyzing and organizing the teaching material is

68



named as “Kyozai-Kaishaku”, or interpreting teaching material in Japan. This process has
been traditionally seen important in Japan. And according to Saitou, Kyozai-Kaishaku is the
process in which teachers as adults confront with the teaching material in all its aspects and
discover something important for them as adults. He says;

First of all, a teacher should encounter and confront wholeheartedly with the teaching material
in all its respects as one person. A teacher should wholeheartedly interact with the teaching
material, analyze it, have questions on it, ask himself, discover something, and create
something, as one person. Though these endeavors, he should accumulate new thinking, new
logic, and new development.

Only after the teacher has done such interpretative works on the teaching material and
encountered with it, a lesson can have a definite direction, intention and an explicit
construction. It is because the teacher’s knowledge about the teaching material stops being a
collection of random pieces, but becomes a lively one, acquired by his own, sweaty efforts,
only after such encounters. It is because the teacher can confront children with the lively
knowledge which he acquired by surprised of it, by doubting it, or by discover it
afresh.(Saitou 1964)

The process of Kyozai-Kaishaku is to make the teaching material strange for teachers as
adults. Holistic encountering as a person with the teaching material is the vital part of the
process of Kyozai-Kaishaku. The feelings of wonder and of doubt go with the process of
exploration in the teaching material. In other word, teacher should engage emotionally with
the teaching material in Kyozai-Kaishaku. The necessity of teacher’s emotional engagement
with the teaching material is what Egan stresses (Egan 2005). This is also vital for Saitou
pedagogy. Teacher’s emotional engagement with the teaching material is the second

similarity between Saitou and Egan.

LESSON AS THE ORGANIZATION OF CHILDREN’S DIALOGUE

Now we will focus on one characteristics of Saitou pedagogy which Egan seems not
to treat explicitly. It seems that Egan focuses on the development of the unit, or curriculum
package which will develop as a story later in the actual classroom. In other words, it seems
that he does not focus on how to unfold lesson in progress from children’s utterances in the
course of the class. Using the story metaphor, he seems to assume that the story begins only

from the beginning of the class and that only the teacher can begin it.

On the contrary for Saitou pedagogy, organizing children’s utterances in the course of the
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lesson is the focal point for the developing the good lesson. Saitou thinks that teacher can find
out and make explicit oppositions among children’s opinions and make children experience
dialogical interaction in the course of the lesson. As a practitioner’s useful guideline, it is
important for Saitou pedagogy to provide not only for the way to develop the curriculum
structure before the actual lesson, but also for the way to develop the lesson in progress.
Children’s utterances in the lesson and varieties of thought shown in those utterances are the
useful resource to do so. He says;

There are many children in one classroom. All each of them has some thought or error when
they encounter the teaching material. It is possible to connect each of children who has their
own idea. Teachers can do it. Or sometimes, children can do it by themselves. Child A and
child B think collaboratively the same problem, or each problem, and child A discovers
something new, and child B does so too. Furthermore, they generate a task which is new for
both A and B through their interaction. (Saitou 1964)

Saitou pedagogy organizes children’s opinion to make explicit the possible oppositions
between them. It organizes children to compare and to experience the similarities and
differences between their opinions. It gives children to chance to tell their opinion about their
peer, approve or deny it. In short, children in Saitou pedagogy’s class have a chance to
experience dialogue on the topic. Through these interactions, their own thought will be made
more explicit and articulated. Such a dialogic thought in the course of the lesson is the

cognitive tool which Saitou pedagogy can provide for children.

Though he does not mention it explicitly in his list of cognitive tools, dialogical structure is an
important characteristic in Egan’s classroom as is in Saitou’s. The difference between Saitou
and Egan is that, in Egan’s thought, dialogical structure is the result expected to develop from
the structure of the teaching material or curriculum package in which binary opposition(s) are
set. On the other hand, dialogical structure is intentionally organized in the conversation in the

classroom by the teacher’s intervention.

In the actual course of the lesson, this dialogic structure of the lesson can be frequently
generated by the teacher’s utterance named as, in the American research context, ‘revoicing’
(Hicks, 1995). In such cases, children’s utterances are possible to be directly organized.
Children’s utterances are somewhat rephrased, that is, re-voiced by teacher. In rephrasing,
teacher sometimes uses his/her own utterance, or sometimes uses other child’s utterance. In
the last case, teacher shows both children that what they are speaking are essentially the same.

Through the revoicing, teacher can make explicit the meaning hidden in the ambiguous
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utterances f children, and can also make clear the identity and the difference between
children’s opinions. In a consequence, the dialogic nature of children’s interaction becomes

explicit for children themselves.

It should be noted that Kyozai-Kaishaku is also vital in organizing children’s utterances in the
course of the lesson. Before the lesson, teacher should find out new things in the teaching
material as much as possible. Only with such preparation, teacher can understand the meaning
in children’s ambiguous utterances, and can find out the identities and differences among

children’s opinions.

EXAMPLE: LITERATURE UNDERSTANDING

One example is analyzed to show how a teacher from Saitou school organizes the dialogical
structure in the classroom, using a lesson from the field of the literature understanding. The
lesson shown here is of the 4th graders. The teacher of the class is Yoko Nishioka, a famous
practitioner of Saitou school. The lesson consisted of three stages. On the first stage,
children read the whole story to have the general impression on the story. On the second
stage, children generated questions about the details of the story, and solved problems as
much as they could. The difficult issues remained unsolved, and they discussed on these
issues on the third stage. The episodes dealt here are from the discussion they had on one of

issues they discussed on the third stage.

The teaching material is the juvenile novel “Gon Gizune”’(The fox named Gon). Gon is a
child fox who lives alone in a forrest. One day, he saw Heiju, a young peasant, catching eels
in a river, and stole them. Later, Gon knew that Heiju caught eels for his sick mother as he
came across Heiju’s mother’s funeral. After that, he repeatedly carried chestnuts and other
fruits to Heiju’s house. One day, he knew that Heiju thought that it is God who carries nuts

and fruits to his house. Nevertheless, he went to Heiju’s house to carry nuts and fruits.

The episodes quoted here started with the teacher’s question, “why did Gon, not halting his
couduct, repeat going Heiju’s house next day?”” After some discussion continued, the teacher

asked the next question.
Teacher: Well, then, it became a little bit complicated, which one (among children’s thought

presented) do you think most possible? All (answers) seem possible. No one seems wrong.

Which one do you think most possible among them?
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At this time, the following answers were presented by children, and all of them were written
on the blackboard.

1, (Gon went to Heiju’s house) because Gon wanted Heiju to know that he carried the nuts.

2, Because this conduct is joyful for Gon feel satisfied.

3, Because Heiju will know (that Gon carried the nuts) someday if Gon keep carrying the
nuts.

4, It is natural that I (Gon) should keep carrying because I am making amends for my bad
conduct.

5, I (Gon) should do more because I committed bad conduct.

6, Gon keeps making amends. So, it becomes habitual for Gon.

7, As Gon found out something to do, and became busy, he felt pleasant.

And by this time, the teacher pointed out that 1 and 3 are similar, combined them and labeled
combined one as A. Fourth response and 5th are also combined and labeled as C. Second
response is relabeled as B, and 6th as D. Seventh response was combined with th when it
was presented by a child and written on the blackboard by the teacher, with the line linking

both responses.

Child: I choose C.

Child: I think C.

Teacher: Which ones became confusing?

Children: B and C.

Children: B and D.

Teacher: Yes, B and D became confusing. Combine them, and label it BD.

Child: Then, that one is BD.

Teacher: Yes, this one is absorbed into BD, ok? It becomes BD, and this one is vanished.
Child: OK.

Teacher: Then, (there remain) A, that is, (Gon) keeps carrying because he wanted Heiju to
know. C, that is, (Gon) keeps carrying because he feels he should do it. BD, that is, once
(Gon) started doing it, it became habitual for him, it gave him satisfaction, so he cannot stop
doing it. Which one is correct, I do not know. All seem correct. Which one do you all think

the most possible? A? BD? Let your face down on the table.

Original utterance for D, or 6 presented by the child is the following.
Child: As (Gon) has kept doing it, it now becomes habitual for him.
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There is a difference between “becoming habitual” and “joyful for Gon feels satisfied” in

their literal meanings. However, it is possible to find out some meaningful relation between
these two statements. Following line of the argument is possible; It becomes habitual for Gon,
because Gon was busy with carrying nuts, and Gon was carrying nuts with his whole heart,

because it satisfied Gon.

There can be a relation described above between these two statements. The teacher combined
B and D based on this relationship. The facts that the answer #7 was proposed by the child
who presented the answer #6, and that some children pointed out the relationship between B
and D supported the teacher to combine B and D. In combining B and D, the teacher declared
to the children that she re-interpret both B and D as the same one.

This re-interpretation was certainly based on a meager relationship between two statements.
The teacher knew it, but she dared to do it. Although the fine differences between individual
thought were lost by revoicing here, there remained three major thought, that is, “want Heiju
know that I did” as A, “feel satisfied” as BD, and “making amends” as C. As a result, three
opposing points of view on Gon’s thought were highlighted and the dialogical structure

became explicit.

To the question which one you all think the most posible, most children chose C (making
amends) as their answer. Given these answers, the teacher asked the children on the facial

expression of Gon next.

Teacher: Oh, C is the majority’s choice. Well then, was Gon’s face a bitter one? How about
it? (inaudible) I should do more. Uninteresting. I should do more though Heiju does not
understand. Did Gon say in such a face? I ‘d like to ask to the people who chose C. (unrelated
interaction omitted) In which kind of face did Gon say? Said dispiritedly like I am so sorry?
Do not you think so?

Children: I don’ t think so.

Teacher: You don’ t think so. You don’ t think that Gon said regrettably. OK.

Child: In an ordinary face

Teacher: In an ordinary face. You mean that Gon was not moved, don’ t you?

Child: A little bit.

Teacher: Moved a little bit.

Child: Not pleasurable.

Teacher: Not pleasurable. Then, How? Midori?
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Midori: Probably. Heiju will be pleased.
Teacher: Heiju will be pleased today.
Child: Cheerful face.

Teacher: Heiju will be pleased. Cheerful face. Somehow enjoying and cheerful expression.

As seen in this sequence, the teacher strongly suggested the possibility of BD to the children.
However, this does not mean that she had BD as the correct answer and told it to the children.
A little later, the teacher drew a circle on the blackboard, divided its area to two, one for

regretting and the other for pleasure, and asked children which area was larger.

Teacher: Well then, in your opinion, “regretting” is a little bit larger, is not it? This way? Is
“regretting” more larger? What do you think? Less larger?

Children: Less larger.

Teacher: Oh, “regretting” is less larger. Well, this one is larger than expected. Both seem
equal. So, you all agree that the thought that ( Gon) wants Heiju to know is not very strong.
OK.

What the teacher suggested to the children was that BD was also possible. She did not deny
C. Teacher’s interpretation on Gon’s thought itself was plural. Children’s dialogue was
supported by such a plural interpretation the teacher prepared in Kyozai - Kaishaku. As
Bakhtin(1984) characterized, true dialogue is not deterministic, and not closed. At the last of

this sequence, the teacher said the following.

Teacher: OK. We are not sure this one is correct or this one is correct, anyway, Gon went

Heiju’s house next day.

The interaction on this topic ended here, but the dialogue was not closed. Though each child
might have had his/her own opinion, he/she must have known that his/her opinion was not the
only one, and there were other, possible thoughts. Dialogical structure of this class took the
essential characteristic of ‘polyphony’(Bakhtin, 1984) in the sense that plural ‘voices’ were

acknowledged(Miyazaki,

CONCLUDING REMARK

Though Saitou pedagogy has its roots in the traditional Japanese elementary education, it is

not so popular in these days in Japan. One reason is the general trend of educational ideas in
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modern Japan. There is a futile debate between two major educational thoughts in these days.
One is a mechanistic view on education in which education is thought to be the transmission
of the knowledge. Importance of children’s motivation to learn is totally ignored. In this
thought, teacher is thought to be just a sender of the knowledge. Another is a progressive
thought which rely on Piaget type developmental psychology. Here, so-called children’s
initiative is highly valued. Situation is very similar to the western society about which Egan
described(2002).

The problem both of these two thoughts share is that they failed to put the teacher’s role in the
proper place. In the mechanistic one, teacher is thought to be just a sender of the knowledge.
Teacher is the last ring in the long chain of knowledge transmission. In the progressive view,
teacher should remain to be a supporter. Both view teacher as a passive, insignificant being.
Saitou and his followers have argued against this view. For Saitou, it is the teacher’s active
intervention in the lesson which makes children motivate to learn actively. As he argued:
Though the subject of the lesson is child, teacher should be at the center in the lesson, be an
organizer and a director of the lesson in order to children learn lively as the subject of the
lesson.(Saitou 1995)

I believe that this statement itself can be Egan’s. Most important idea common in Saitou and
Egan is that teacher’s active involvement is not against but for children’s development as
active learners. And these ideas becomes more important than before in the educational scene

not only in the West but also in Japan, in which teacher’s proper role has been lost in sight.
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